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INTRODUCTION
The English language is present in the cultural, social, political and economic status of most countries of the world. Today Cuba can say that the Revolution has matched the real possibilities of knowledge and opportunities for physical and mental development for children, youth and every citizen, regardless their place of residence, distinction or difference of gender, age, skin color, religion, political or social origin.
Learning English as a foreign language in Cuba is essential for the development of all areas of our country. Cuba maintains cooperative and friendly relations with many countries especially in educational, political, scientific, technical and cultural fields. Every day Cuban students and professionals take part in international events, such as seminars and specialized lectures. This fact has contributed to increase the interchange of information, and of course in this context the knowledge of the English language makes possible to consolidate international understanding and all kind of relations. 
Our Commander in Chief Fidel Castro Ruz has recognized several times the necessity of reaching increasing learning levels that permit the usage of the English language not only as a means of communication but also as a strong ideological weapon that enables the divulgence of the political and social work of the Cuban Revolution. Nevertheless, in the marked speech march 15th, 2001 during the graduation of the first group of Emergent Primary teacher’sFidel Expressed that to know English and even another language like French will be one of the most remarkable manifestations of the general integral culture in Cuba. Based on these ideas the teaching of English is considered as a case of priority treatment by the Education Ministry.
In this research the author intends to show the problems to eliminate and to reinforce the communicative skills found in his professional training, and the author considers that they can contribute tothe students’ learningand motivation, besides it may favor the communicative interaction that it is of great importance in the teaching learning process. The teaching of English in 10thgrade should develop knowledge and skills that allow students to:
· Communicate personal information
· Interchange information related with activities, experiences, people and places in the past, present and future using simple sentences coherently related 
· Show comprehension of oral information and texts by doing different tasks.
· Develop and use different communicative and learning strategies for comprehending and producing language properly 

Meanwhile at Juan Delgado senior school, some irregularities in the development of oral communication, specifically, in oral interaction have been detected. It is evidenced insufficiencies in:
 -keeping a conversation going, specially, following an informal discussion.
-Using of formulaic expressions and the proper gestures according to the communicative situation.
-Using a limited repertoire of expressions for oral discussion  
 -Makingfalse beginning, and sometimes they stay in silence or turn to Spanish.
Most of the times their conversations turn to questions and answers
Scientific Problem:
How to improveoral interaction in 10th grade students at "Juan Delgado" senior school?
Object of study:
The teaching learning process of oral communication in 10th grade
Field of action:
The improvement of oral interaction in 10th grade students at "Juan Delgado" senior school
Objective:
To propose a set of tasks to improve oral interaction in 10th grade students at "Juan Delgado" senior school
Scientific Questions:
* What are the theoretical-methodological references for the improvement of oral interaction in 10th grade?
* What is the initial situation oforal interaction in 10th gradestudents at "Juan Delgado" senior school?
* What set of tasks can be proposed to improve oral interaction in 10th gradestudents at "Juan Delgado" senior school?
* What results will be obtained with the application of set of tasksproposed?
[bookmark: _Hlk6688763]Scientific Tasks:
* Determination of the theoretical-methodological references for the improvement of oral interaction in 10th grade.
* Characterization of the initial situation oforal interaction in 10th gradestudents at "Juan Delgado" senior school.
* Proposal of a set of tasksto improve oral interaction in 10th gradestudents at "Juan Delgado" senior school
* Evaluation of the results obtained with the application of the set of tasks proposed.
Scientific methods:
Theoretical methods:
· Analytic and synthetic:It is used in the formation process and the development of the speaking in the teaching learning process in the English subject for carrying on the teaching process.

· Inductive-Deductive:

It is used in the systematization process of the central definitions through the general deduction from the particular point of view and the results process of the applied instruments to obtain conclusions.

· Systemic approach:

It is used for modeling the teaching learning process in the teaching subject through the determination of the components and the relationship among them and it determinates the structure of this process from the levels of assimilation.

Empirical methods                                                 Instrument:                            
Scientific observation:                                          Observation guide:
It is used in in the exploratory phase, to observe the students and teacher´s behavior in English lessons. The objective is to determine if other teachers at Juan Delgado senior schoolapply activities to improve oral interaction in10th grade students.
Pedagogical test:              Initial and final pedagogical test:
The objective is to determine students’ difficulties in the improvement of oral interaction in10th grade studentsat Juan Delgado senior schoolin Bauta municipality.
Interview:                                                            Interview to teachers:
The objective is to explore the general knowledge and some considerations about the notions taken into account in the development of the communicative  approach.
Survey:Survey questionnaire to students:
The objective is to diagnose the state of certain needs in the transformation of teaching-learning process in English subject to carry on the proposal.
Population and Sample:
Juan Delgado senior schoolhas a registration of 298, divided in 3 grades: 144 in10th grade, 132 in11th grade and 119 in12th grade. The author works with 10thgrade and selects to apply the set of tasks to improve oral interaction in the teaching learning process of oral communication, the author worked with 10th 1, with a registration of 36 students.
Practical Contribution:
 With this work it is intended to elaborate a set of activities for developing the oral interaction in 10th grade students, including interaction strategies as turn-taking, cooperating (= collaborative strategies) and asking for clarification. The activities will be elaborated taken into consideration their needs, interests and ages.
Scientific novelty: 
 The novelty of this research has to do with the contextualized, guiding and systemic character of the set of activities that will be proposed as result of this research with the purpose of developing oral interaction in 10th grade studentsat Juan Delgado senior school in Bauta municipality. It will also provide students with language strategies for improving the oral interaction.










CHAPTER 1:THEORETICAL-METHODOLOGICAL FOUNDATIONS OF THE TEACHING LEARNING PROCESS OF ORAL COMMUNICATION IN 10TH GRADE, ORAL INTERACTION AND A SET OF ACTIVITIES

1.1-The teaching learning process of oral communication in 10th grade

Based on Vygotsky’s ideas, it has been stated "that a developing education is the one that drives to the development, it goes before the learning process, guiding, orienting, stimulating it. It is also that one that takes into account the current development to enlarge the potential of  the limits of the area of the zone of proximal development, and therefore, the progressive levels of development of the learner."
In the same way, it is approached to a developing learning conception, when it is said that "... the systemic process of transmission of the culture in the school institution in function of the social responsibility, that is organized starting from potential and the levels of current development  of  the students, and it drives the continuous transfer toward superiors´developmentlevels, with the purpose of forming an integral and self-determined personality, able to transform itself and  transforming its reality in a concrete historical context.”
Thus, developing learning has been defined as "that one that guarantees in the individual, the active and creative appropriation of culture, propitiating the development of its constant self-improvement, of its autonomy and self-determination, in interrelated connection with the necessary socialization processes, commitment and social responsibility.”
Teaching, then, can be defined, and it was assumed in this research, as an engagement process with learners to enable their understanding and application of knowledge, concepts and processes. It includes design, content selection, delivery, assessment and reflection. To teach is to engage students in learning; thus teaching consists of getting students involved in the active construction of knowledge. 
So, a teacher requires not only knowledge of how students learn and how to transform them into active learners. Good teaching, then, requires a commitment to systematic understanding of learning. The aim of teaching is not only to transmit information, but also to transform students from passive recipients of other´s people knowledge into active constructors of their own and other´s knowledge. Teaching is fundamentally about creating the pedagogical, social, and ethical condictions under which students agree to take charge of their own learning, individually and collectively. (Rooland, Garvin and Sweet, 1991)

Then, in general terms, the teaching-learning process, as didactic category, can be defined as a systemic transformation of the subjected phenomena to a series of gradual changes whose stages are structured in upward order.  This process has a dynamic character and it is determined by the movement of the cognitive activity of the students under the direction of the teacher toward the domain of knowledge, abilities, habits and its appropriation in practice.(González, 2009; Rizo, 2013)
Thus, when any language is to be taught, it is not enough to know how to use the words to express oneself, the teacher has to be able to master the didactics of the language to get the students to learn in a better, easier, and faster way.For this reason and due to that, nowadays our schools promote a developing learning, the author quotes what Dra.C.Isora  Enriquez O´Farrill said about the teaching learning process of foreign languages from a developing point of view, what means:(Enriquez, 2004)
“To promote the integral development of pupil´s personality; it means, to activate the appropriation of knowledges, habits, and linguistic and communicative skills in narrow coordination with the formation of feelings qualities, values, convictions and ideals, that allow them to value and to respect the cultural and linguistic diversity that characterizes the humanity, and to reaffirm its national and cultural identity.
To diagnose the Zone of Proximal Development and to do it, taking into account that it is not just about to value the communicative capacities, but also, like these contribute to the personal elaboration, the flexibility, the self-regulation and another indicators of the development.
To guarantee the progressive traffic from the sensibilization with the most important aspects of the foreing languages toward the development of communicative skills that allow them to express with fluency and correction, proper ideas of their ages through the communicative and linguistic ways that corresponds with the context, the communicative situation and the participants in the communicative act.
To develop the skills and strategies of learning that allow to the students learn the foreign language inside and out of the school context, through the creation of proper way to keep and learn the language such as glossaries, systematization notebooks, graphics and pictures.
To motivate the students to learn the foreign language for his personal satisfaction that implies can communicate with peoples from different parts of the world, and to get a great amount of information that it is produced in that language. Creating situations in which it can be seen the necessity of the foreign language mastery, for example to communicate with friends in other countries, to understand a tale book, to understand a song or a documentary.
To develop in the students a self-esteem that allow them to consider that they have possibilities to learn a foreign language, even though when they make mistakes; the mistakes cannot be seen like a failure, but like a logical learning process”.
In this respect, communicationis the main objective, which has been defined by many authors, in this researchthe one given by Camacho (2018) was assumed for its importance for it. He states that communication has been considered as “an active process of interaction which entails mutual influence of participants in sharing information, emotions and behaviors in a communicative situation, which occurs in the context of an activity. In his opinion it “requires a sender, a message, and a recipient, although the receiver need not be present or aware of the sender's intent to communicate at the time of communication, thus it can occur across vast distances in time and space”.
It is said to be oral or written, with respect of oral communication, the previously mentioned  author refers it is “a two-way process between a speaker and a listener (or listeners) and involves the productive skill of speaking and the receptive skill of listening” but also requires how to say things,  Mojibur  ( N/D) the former author also adds that It can be in different ways, so it can be informal (conversation that occurs spontaneously, generally, the content cannot be planned) or formal  (participation in meetings, usually planned ).

The previous author has also recognized that in oral communication “both speaker and listener have a positive function to perform, that is, “the speaker interacts with a listener and they both exchange their roles in the conversation”. Apart from that it has been accepted that it involves a process of negotiation of meaning between the participants. Then, the listener is helped by prosodic features, as stress and intonation, as well as other aspects as facial and body language. So to his mind “oral communication skills are the conscious mastery of the actions that correspond to partial goals of the communicative process between two or more people”. They include the different dimensions of language in use. These dimensions are:Thus, Camacho concludes that “oral communication skills are the conscious mastery of the actions that correspond to partial goals of the communicative process between two or more people”. 

They include the different dimensions of language in use. These dimensions are: The linguistic: The students need to develop skills to interpret (understand) the linguistic forms and to use them accurately. In other words, students need to understand and use the pronunciation features of the foreign language, its grammar and a core of meaningful vocabulary, depending on the level of ability they are at (elementary, intermediate or advanced).The sociolinguistic: The students need to develop skills to interpret (understand) utterances according to rules of use, the communicative situation, and the participants in the communicative act. They also need to be able to produce language that is appropriate to a variety of contexts. The sociocultural: The students should develop skills to process (understand) the cultural meaning underlying linguistic forms, and in general to understand the culture of the people whose language is being studied. (De la Paz Gálvez E., 2012: 19)  The discourse: The students need to develop skills to interpret the different layers of meanings of different types of texts and to produce particular text genres coherently.The strategic: The students need skills to interpret (understand) verbal and non–verbal communication strategies and to use those strategies in order to compensate for breakdowns in communication.
Nevertheless, in Camacho’s opinion teachers should also be concerned with encouraging their students to strengthen their moral and patriotic values; that is, their education. This contribution to the students’ education can be done in many ways, such as:“Making sure our students respect the school and community norms of behavior; choosing topics that are value-rich, for the students to listen to, talk, read and write about; prioritizing language areas that are sensitive to sociolinguistic factors and encouraging the students to be politein order to give the other person a choice rather than imposing something on them; encouraging our students to behave properly non-verbally; for example, using gestures that are appropriate in our culture and elsewhere;avoiding sexist and violent language, and speaking in a loud voice;helping our students widen their spectrum of interests so that they may eventually become cultured people;encouraging them to show commitment with their family, other people, their community and the environment;using the arts, history, and culture in general, as a medium to learn the foreign language;encouraging the students to lead a healthy life;making them feel proud of our country, our culture and our people, by talking, reading and writing about them and expressing such feelings in English;helping them to take responsibility for their own learning and that of their peers”.
In the case of 10th grade, in general terms and according to the syllabus, the four basic skills are still integrated and developed. The use of the bilingual dictionary is also reinforced,  the study of the formation of words is also included, especially those related to the comprehension of oral and written texts of meddial complexity, among them literary, cultural and popular-scientific ones. The most important thing is that the students learn to communicate, and this is thought to occur in a better way when the students are stimulated  to communicate significant messages and interact  with others.
In terms of evaluation, there can be quizes, summative and final evaluations taking into account the regulations established. Also,  they should be oral and written, as well as they may include oral and written comprehension.
For this reason, in this case the English lessons must have a functional – national approach (communicative approach), this is one of the principles in which the teaching learning process of the didactic of foreign language is based (the principle of the communicative character of teaching of foreign languages). English lessons should be based on communicative situations the nearest possible to the reality. 
In this grade,in the teaching-learning process oforal communication, the following objectives are supposed to be achieved:
· Communicate personal information
· Describing  places,people,events in expiriences on  logical progresion
· Interchange information related with activities, experiences, people and places in the past, present and future using simple sentences coherently related 
· Show comprehension of oral information and texts by doing different tasks .
· Develop and use different communicative and learning strategies for comprehending and producing language properly.

1.2-The improvement of oral interaction in 10th grade students 
In Vygotsky’s work entitled Language and Thought (1924); Acosta, Pérez and Vasconsellos, (2016), priority is given to interaction, meaning, culture, context, and to the relationship between the cognitive and the affective spheres. Thus, in Acostas’s opinion a strong tendency nowadays in English teaching is the interactive trend. This refers to the many moves that the students make to communicate with others during a lesson or outside the classroom. 
Thus, interaction has become an important aspect for language teachers. In the era of communicative language teaching, interaction has become “the heart of communication”; it is what communication is all about. Thus, according to Brown (2005) “the best way to learn to interact is through interaction itself. Interaction is the collaborative exchange of thoughts, feelings, or ideas between two or more people resulting in a reciprocal effect on each other”.
In relation to the CEFR scheme of language use,it has been recognized that Interaction, involves two or more parties co-constructing discourse. Spoken interaction is considered to be the origin of language, with interpersonal, collaborative and transactional functions. Production in the form of storytelling can be considered as a further development in oracy and eventually literacy. Interaction is also fundamental in learning.
Other authors as Rivers (1987); Brown (1987) states that “through interaction, students can increase their language store as they listen to or read authentic linguistic material, or even the output of their fellow students in discussions, skits, joint problem-solving tasks, or dialogue journals. And adds that “in interaction, students can use all they possess of the language -all they have learned or casually absorbed- in real-life exchanges. ...Even at an elementary stage, they learn in this way to exploit the elasticity of language” 
So, he distinguishes some interactive principles: Automaticity, intrinsic motivation,strategic investment,risk-taking, the language-culture connection, interlanguage, communicative competence.The most important key to creating an interactive language classroom is the initiation of interaction by the teacher. However non-directive your teaching style is, the responsibility is on you to provide the stimuli for continued interaction.Whereas “an interactive didactics presupposes giving the students the possibility to interact socially, using the language naturally and spontaneously, combining new functions with previously learned ones and learning grammar in order to communicate properly in a given context (Acosta, Pérez and Vasconsellos, 2016).
In this respect three directions, Richards, and Lockhart, 1995; (Acosta, Pérez and Vasconsellos, 2016) :
· Teacher’s action zone
· Teacher’s interactive competence.
· What the teacher expects from his students.
· When to participate during the lesson.
· Rules for cooperative work.
· Help received.
· Feedback.
· Presentation of his work.
· Interaction patterns.
· Class organization: group work, pair work, individual work.
That is why “Interaction in the classroom is closely related to learners’ interactional competence, learners’ interactional styles, the effects of grouping arrangements on classroom interaction as well as the teacher’s action zone.(Acosta, Pérez and Vasconsellos, 2016)
Supporting this Weaver, (1990); Acosta, Pérez and Vasconsellos, (2016) refers thatstudents will be more active, involved and committed in a learning context that reflects a transactional, global, and interactive model in which they can design, monitor and control their own learning. Also Kenneth Goodman (1989);Acosta, Pérez and Vasconsellos, (2016)insists that this model is more real, natural and outstanding, as long as learning makes sense for the students, because it has to do with a context related with their experiences and needs.
The previous author stresses that in Weaver’s opinion (1990) transactional learning is based on the social-cognitive model of Halliday and Vygotsky; it is the result of complex cognitive processes that can be facilitated by the teacher and intensified by the interaction with others, in a risk-taking process in whicherrors can be made. Both, Goodman and Weaver, emphasize the ability of using general strategies through a wide variety of tasks and contexts.
The humanistic theory applied to foreign language teaching is centered in the students’ learning, in their responsibility and effort, in their entirety as human beings and in the new functions assumed by the teacher and the students in the process of interaction.
Richards, and Lockhart, (1994); (Acosta, Pérez and Vasconsellos, 2016)say that while teachers need to be able to manage their interaction with the class in a way which allows all students equal opportunities to participate, learners also need to learn how they are expected to interact in the classroom. This has been described as the learner’s interactional competence, which involves learning particular patterns of interaction and behavior both vis-à-vis the other students in the class as well as with the teacher. Interactional competence includes several dimensions of classroom behavior such as: knowing the etiquette of classroom interaction, knowing the rules for individual and collaborative work, knowing when to ask and answer questions, knowing how and when to get assistance or feedback in completing a task, knowing appropriate rules for displaying knowledge 
So, according to Acosta, Pérez and Vasconsellos, (2016) the interactional competence is a final goal in itself because it is a skill everybody needs to become a competent language user or communicator. Interactive language teaching sets as its goals the teaching of interactional competence as well as communicative competence, and believes that people learn a language best when using it to interact with others rather than studying how language works and practicing rules or communicative functions.
D. Nunan (1989);Rizo (2013)points out that successful interaction should involve developing the following skills: 
· The ability to articulate phonological features of the language comprehensibly. 
· Mastery of stress, rhythm and intonation patterns. 
· An acceptable degree of fluency. 
· Transactional and interpersonal skills. 
· Skills in taking short and long speaking turns. 
· Skills in the management of interaction. 
· Skills in negotiating meaning. 
· Skills in knowing about and negotiating purposes for conversations. 
· Using appropriate conversational formulae and filler
	
1.3 Set of interactive tasks for improving oral interaction
In order to difine what a set of interactive tasks is, it is necessary to analyze the definition of set, interactive task and finally a set of interactive tasks. Thus, a set, according to Collins (2019), is a number of things that belongs together or that are thought of as a group. 
Many authors have defined task as an activity or action of learning. Among them: Richards, Platt and Weber, (1986), others like Breen, (1987) as“any structured language learning endeavor”. However, these definitions have been considered as too general. Meanwhile, Nunan, (2004) has servedas inspiration for others, concieved a piece of classroom work. Nevertheless, for the sake of this research, task, seen as an interactive task,has been defined as the basic unit of learning that gives the students the opportunity to reflect on the system of the language and interact using it to solve problems that require attention to be focused more on meaning than on form (Adopted from Acosta, Pérez and Vasconsellos, 2016)

Then, a set of interactive tasks is group of learning actionsthat give the students the opportunity to reflect on the system of the language and interact using it to solve problems that require attention to be focused more on meaning than on form (Adopted from Acosta, Pérez and Vasconsellos, 2016)























Activity 1
Unit 7: Planning a weekend trip 
Objective:  The students should be able to talk about futures activities. 
Type of lesson: Speaking  
Type of activity:  Semi- controlled 
Class organization: team work and the whole class Exercise:
  Let’s play a game “Guess What” 
. The teacher divides the class into small groups of 5 students. Then, students have to write 5 questions and guess what other people are going to do.  
A.  Answer the question. Do not let the other students see what you write. 
a) What are you going to do when the class finishes? 
b) What is the first thing you are going to do when you get at home? 
c) What did you watch on TV last night? 
d Last weekend, how are did you  help your mom? 
Select. 
__ clean __ go out with your friends __ watch TV __ cook 

In turns, guess what other people are going to do for each of the  question. You win 5 points for each correct guess.  
Example. I think you are going to play football when the lesson finishes. 
The another student says true or false. 














Activity 2
Unit1: Allaboutyou. Talkingaboutfutureactivities and plans.
Activity: Practice
Objective: Topracticethefuture tense using …
Method: Consciouspractical.
Content: …
Formoforganitation: Pairswork.
Levelof Assimilation: Production
Procedure: Theteacherputsthestudents in pairs and getsthemto use theircreative imaginationstowrite and play-outthefollowing dialogues, as thoughtheywereactingon TV. 

1. Chooseoneofthefallowingsituations and imagine you are actingon TV.
-A manistalkingto a woman and askinghertomarryhim. Thewomanispleased and surprised, and sheagrees, and then, theybegintodiscusstheirweddingplans.
-A man won onemilliondollars in a raffle and he isgoingtotellhiswife. Theyaren´tsureofwhatto do withthemoney, and then, heybegintodiscusstheirfutureplans as richpeople.













Chapter 2: Characterization of the Initial State and Proposal of a set of tasks to improve oral interaction in 10th grade students
2.1 Characterization of the Initial State. Variable and Parameters 
 Level of oral interaction
Definition of Variable: 
Spoken interaction is considered to be the origin of language, with interpersonal, collaborative and transactional functions, that is, understanding an interlocutor, conversation, informal discussion (with friends) and goal-oriented co-operation. (Adapted from Council of Europe, 2017) 
Parameters (Parameterization See Appendix # 1) : 
-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
- knowing about simple oral interaction phrases and functions 
-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
-Use of oral interactive strategies for improving oral interaction
2.1.1 Results of Analysis of the Instruments Applied During the Initial Stage
Results of the Observation Guide
An observation guide was elaborated to monitor the English lessons with the following objective: To determine students’ oral interaction level about the contentstudied in the previous course.Five English lessons were observed and it was confirmed the students’oral interaction taking into account the following parameters.
· knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
· knowing about simple oral interaction phrases and functions 
· Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
· Use of oral interactive strategies for improving oral interaction
-In the five lessons that were monitored36 (100%) students presented some limitations in the rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
-Throughout four of the lessons21(58,3%) students showed difficulties with knowing about simple oral interaction phrases and functions
-In three of the observed lessons 26 (72.2%) students showed great limitationsin the performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
-In three of the lessons 29 (80.5%) students had difficulties in the use of oral interactive strategies for improving oral interaction
Analysis of the initial Pedagogical Test’s results
A pedagogical test was applied to 36 studentswith the objective to test the students’ oral interaction about the content studied in the previous course.The test was marked considering the level of development of the parameters stated before.
Regarding parameter 1: 18 students (50%) knew very few appropriate rules for displaying knowledge (vocabulary and functions)
-Regarding to parameter 2: 15 students (41.6%) students show difficulties with knowing about simple oral interaction phrases and functions
-Regarding to parameter 3: 20 (55.5%) students showed great limitationsin the performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
-Regarding to parameter 4: 18 students (50%) could not use of oral interactive strategies for improving oral interaction

Results of the initial survey to students
This survey was applied to 36 students of 10th 3 from Juan Delgado senior school from Bauta municipality.(See Appendix 7)
Objective: To confirm students’ difficulties in oral interaction in their English lessons
· Parameter # 1was evaluated bad because 18 students (50 %) of the sample referred that didnot know the appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions)
· Parameter # 2 was evaluated bad because 17 students (47.2%) recognized that they  did  not know anything about simple oral interaction phrases and functions
· Parameter # 3 was evaluated bad because 20 students (55.5%) considered they had had bad performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics
· Parameter # 4 was evaluated bad because 20 students(55.5%)could not use of oral interactive strategies for improving oral interaction
Interview  to English teachers
Results of the interview to English teachers
Objetive:Confirm teachers’ difficulties in developing oral interaction in their English lessons
In the interview  carried out to fourEnglish teachers (two 9th grade and two 10th grade)  the following results were obtained :
· Three teacher out of four (75%) agreed that students liked English a little. So, they coincided that some of them found English useless although they had seen a little change on that 
With respect to the mastery of the content received in the previous course about parameter # 1, it was evaluated poor because 30 students (83.3%)presented some limitations in the rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
· Parameter # 2 was evaluated bad because 22 students(62.3%)showed difficulties with knowing about simple oral interaction phrases and functions
· Parameter # 3 was evaluated bad too because 26 students (72.2%) showed great limitationsin the performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
· Parameter # 4 was evaluated bad as well because 30 students (83.3%) difficulties in the use of oral interactive strategies for improving oral interaction
[bookmark: _GoBack]While carrying the present research, it was confirmed the limitations the sample group have shown in the improvement  of the oral interaction, as it was declared in the scientific problem dealt with in this paper. All the  parameters evaluated were significantly affected specially parameter # 1 and # 3 referring to knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) and the performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
2.3 Fundamentals of the proposal
From the Pedagogical point of view, the fundamentals of the proposal a set of tasks elaborated for the improvement of oral interaction is based on the Cuban conception named Developmental Education theory which is grounded on the Historical-Cultural Theory. It points out that education comprises the development of knowledge, skills and values that should encourage students´ active, creative and motivated attitudes towards learning and it requires the mediation of the teacher, cooperative and contextually situated learning. All these aspects have been taken into consideration in the conception of the set of tasks. 

The Dialectical-materialism approach substantiates the proposal from the philosophical point of view, which reveals how intellectual and material products result from human social activity. Languages, in particular, emerge and evolve in the communicative practice of Linguo-cultural communities. This is why the set of tasks designed emphasize oral interaction in situations prompting the communicative exchange in English.  

Also the proposal elaborated is based on, from the psychological point of view,  the Historical-Cultural theory of Vygotsky, drawn on the cognitive and educational studies based on the Historical-Cultural Theory. This conception considers psychological growth and human learning as a gradual process of personal progression, which is accomplished with the help of ‘others’ in accordance with the ideological, intellectual, ethic and material outcomes of the historical-cultural context people live in. Therefore, the set of tasks stresses the interaction and collaboration of the students while communicating and learning.  

And from the Linguo-didactic point of view, on the Communicative Approach, which consists in a theoretical conception of the language education that leads the teaching–learning process to develop students´ communicative competence in a foreign language and their preparation to improve it. This approach emphasizes the enhancement of discourse dimension, required to express and understand intentions, attitudes and messages, and to regulate strategically their exchange with efficiency in each situation according to the norms of the studied language. Oral interaction, a significant constituent of this dimension, makes up the center of the set of tasks offered, which were designed from the communicative perspective above discussed and taking into account equivalence to the descriptors of the CEFR for languages.  

2.4 Characterization of the Proposal of a Set of Tasks for the Improvement of Oral Interaction in 10thGrade
The proposal of a set of tasks for the Improvement of Oral Interaction in 10thGrade has the following characteristics:
-According to the grade syllabus, the subject comprises 120 hours distributed in 10 units. Each unit will take 12 hours of lessons and each lesson will cover an hour
- The main objective of the proposal is to improve oral interaction in 10th grade students. 
-The set of tasks will be introduced in Unit 1; it is made up of 5 tasks.
 -They were elaborated to be used in the presentation, practice and application lessons. 
-They were organized according to different levels of assimilation such as: recognition, reproduction and production.
-They were adapted and created taking into account students’ age, needs, interests, psychological characteristics, close developmental zone and the potential one.
The communicative approach has served as methodological conception of the set of activities proposed. Thus, the activities according Pulido, A (2005) are characterized for being:
Creative: The students are supposed to use their imagination to participate actively and creatively in solving the tasks.	
Reflexive: The activities require students’ concentration and activation of their critical thinking capacity.
Interactive: The students are urged to interchange among themselves and with the teacher to carry out the tasks. 
Flexible: Students’ needs, interests and level of language were taken into account in the elaboration of the set of tasks.

Table of Content
	Unit
	Objective
	Content
	Level of 
Assimilation
	# Task

	1
	To give reference to go somewhere
	Content: Function: Asking and saying the address.
Grammar: Prepositions: in, on, at, next to, between, across from, around, far from, between, near. 
Vocabulary : Interrogative words: who, where, what, how. 
Pronunciation: The intonation in the interrogative words

	Reproduction
	1

	1
	To talk about daily 
routine in third
 person
	Content:  Function: Daily routine            
Grammar: Simple present  
Vocabulary: Verbs to talk about daily routine for example. (to wake up, to get up, to bathe, to shower, etc) 
Pronunciation: The correct pronunciation of s or es in the third person.

	Aplication
	2

	1
	To introduce someone else expressing action during the moment of speech. 

	Function: Introducing someone else    
Grammar: Verb to be in Simple Present , Possessive adjective   
Vocabulary: Content verbs: work, like, live and other basic content verbs  
Pronunciation: The correct pronunciation of the s or es in the third person singular , for   example:     My friend works…     My friend likes…     He/She lives 

	Production
	3

	1
	To elaborate yes or no
 questions.
	Content: Function: Describing people            
Grammar: Yes or no questions and simple present.                 
Vocabulary:Adjectives used for describing people, morally and physically          Pronunciation: The correct intonation in yes or no questions. 

	Production
	4

	1
	to make use of the language to solve problems by analyzing problematic situations

	Content:  Function:  Agree/disagree and suggest possible solutions.                  
Grammar: Simple present and the use of modal verbs
Vocabulary: Modal verbs                           
Pronunciation: The correctly pronunciation of the s and es in the third person in simple present.

	Production
	5



Example of task
Task  # 2: Who do you think he/she is ?
Unit # 1 Back to School
Objective: To talk about daily routine in third person 
Type of lesson: Semi- controlled. 
Content:  Function: Daily routine            
Grammar: Simple present  
Vocabulary: Verbs to talk about daily routine for example. (to wake up, to get up, to bathe, to shower, etc) 
Pronunciation: The correct pronunciation of s or es in the third person.
Procedure: Students have to create a story in group base on a picture given by the teacher. Divide the groups in teams. Give the students a picture of someone or a picture of a face from magazine and write various questions on the board for students to discuss. Afterwards students can introduce and present their character to another pair or group. 
1-Form groups four, analyze the pictures, answer the questions and make up a story 
What does this person look like? 
What do you think his/her name is? 
Do you think he/she is happy? Sad? Why? 
What do you think he/she is doing now? Why? 
What do you think his/her job is? 
Do you think he/she likes their job? 
Tell us about a typical day in your character´s day 
[image: ]


                           












                      Conclusions
1- The theoretical methodological fundamentals that substantiate the teaching learning process oral communication and within it oral interaction from the Philosophical point of view with the Dialectical and Materialist Approach; from the Psychological, the Cultural and Historical Approach ; from the Pedagogical a developmental conception of the teaching-learning process and from the linguo-didactic, the Communicative Approach with the Conscious Practical Method as well as CEFR for languages have been assumed.
2- The initial state of the oral interaction in 10th students at Juan Delgado senior school from Bauta municipality, ranged from poor (P) to bad (B) in all the parameters. All that resulted in significant limitations in oral interaction.
3- In the elaboration of the set of tasks for the improvement of oral interaction in 10th grade, the students’ limitations, characteristics and needs were taken into account as well as the 10th grade syllabus. The set of activities are organized according to the level of assimilation and the tasks are interactive, reflexive, creative and flexible.
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Scale of measurement

	
	Parameters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
	The students know some the appropriate rules for displaying knowledge (vocabulary, grammar rules and functions)
	The students know very few appropriate rules for displaying knowledge (vocabulary and functions)
	The students donot know the appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions)

	2
	-knowing about simple oral interaction phrases and functions 
	The students know some simple oral interaction phrases and functions
	The students know  very simple oral interaction phrases and functions
	The students do not know anything about simple oral interaction phrases and functions

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	The students have an acceptable performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	The student s have a poor performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	 The students have a bad performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.

	4
	Use of oral interactive strategies for improving oral interaction
	Use of oral interactive strategies for improving oral interaction
	Use of oral interactive strategies for improving oral interaction
	Use of oral interactive strategies for improving oral interaction






Appendix 2
Observation Guide
Objective:To determine students’ oral interaction level about the contentstudied in the previous course
Number of lessons observed:
Duration of observation:

	
	Parmeters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronounciation, grammar rules and fuctions) 
	
	
	

	2
	-knowing about simple oral interaction phrases and functions 
	
	
	

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	
	
	

	4
	-Use of oral interactive strategies for improving oral interaction
	
	
	




Appendix 3
Initial Pedagogical Test
Objective: To test the students’ oral interaction about the content studied in the previous course.
Questions:
1- Think and answer these questions.
1)What can you say about your family?
2)What do you like to do in your free time?
3) What did you do last Friday?
4) What plans do you have for the future?
1.1 Create a dialogue with a classmate where you use these questions and answers, add any phrase or function necessary to make your dialogue as close to real conversation as possible. 














Appendix 4 
Survey to be applied  to 10th grade  students at Juan Delgado senior school 
Objetive: Confirm students difficulties in oral interaction in their English lessons
Estimado estudiante se está realizando una investigación sobre la interacción oral, es necesaria tu colaboración, por lo que se  necesita que respondas el siguiente cuestionario con completa sinceridad. Gracias por su cooperación.
Marque con una X según su opinión:
1. ¿Te gusta la asignatura inglés?
Si: ____               No del todo: ____         No: ____
2. ¿Comoconsideras  la asignatura? 
Interesante _____         Aburrida ______            Poco interesante _______
3.¿Consideras dominas el contenido recibido en cursos anteriores en cuanto a:
Vocabulario               bien____ regular____ mal____
Pronunciación           bien____ regular____ mal____
Gramática                  bien____ regular____ mal____
Funciones                   bien____ regular____ mal____

5. ¿Consideras  que el contenido recibido enla asignatura te permite interactuar de forma oral en situaciones de la vida diaria y sobre temas familiares y haciendo uso correcto de preguntas, frases y funciones? Auto evalúate al respecto:
-excelente___   bien____ regular____ mal____
6 Cuando vas a interactuar oralmente utilizas estrategias que mejoren tu interacción oral.
 bien____ regular____ mal____

Gracias por su cooperación.
Appendix 4 
Interview to be applied  to 10th grade  teachers at Juan Delgado senior school 
Objetive: Confirm teachers’ difficulties in developing oral interaction in their English lessons
Dear teacher, a reseach in oral interaction is being done, your cooperation is necessary, so we would like to answer some questions about the topic in a very honest way, thank you in advance.

1. ¿Do you think your students like English?
Yes____               A little: ____         No: ____
2. What do the students think about the English subject ?
Interesting_____         Boring ______           Useless _______
3.¿Do you consider your students master the content received in previous courses in reference to:
Vocabulary                   good____    poor____         bad____
Pronunciation             good ____     poor____       bad ____
Grammar               good____     poor____        bad ____
Functions          good ____     poor____       bad ____

4.¿Do you consider the content receivedin the subject allows the students to interact orally inareas of immediate need or on very familiar topics using correct phrases, questions and functions? Evaluate them according to their performance
 good  ____     poor____       bad
5. When they interact orally they use strategies to improve their oral interaction 
 good  ____     poor____       bad
Thanks for your cooperation


Appendix 5
Observation Guide
Results of the application of the observation guide
Number of lessons observed: Five Lessons
Duration of observation: Two weeks

	
	Parameters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
	
	36(100%)
	

	2
	-knowing about simple oral interaction phrases and functions 
	
	15(41.6%)
	21(58.3%)

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	
	10(27.7%)
	26(72.2%)

	4
	-Use of oral interactive strategies for improving oral interaction
	
	7(19.4%)
	29(80.5%)


















Appendix 6
Results of the application of the pedagogical test

	
	Parameters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
	7(19.4%)
	11(30.5%)
	18(50%)

	2
	-knowing about simple oral interaction phrases and functions 
	7(19.4%)
	14(38.8%)
	15(41.6%)

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	7(19.4%)
	9(25%)
	20(55.5%)

	4
	-Use of oral interactive strategies for improving oral interaction
	8(22.2%)
	10(27.7%)
	18(50%)













Appendix 7
Results of the application of the survey to students
	
	Parameters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
	8(22.2%)
	10(27.7%)
	18(50%)

	2
	-knowing about simple oral interaction phrases and functions 
	7(19.4%)
	12(33.3%)
	17(47.2%)

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	7(19.4%)
	9(25%)
	20(55.5%)

	4
	-Use of oral interactive strategies for improving oral interaction
	6(16.6%)
	10(27.7%)
	20(55.5%)


















Appendix 8
Results of the interview to teachers 

	
	Parameters
	Good
	Poor
	Bad

	1
	-knowing appropriate rules for displaying knowledge (vocabulary, pronunciation, grammar rules and functions) 
	
	30(83.3%)
	6(16.6%)

	2
	-knowing about simple oral interaction phrases and functions 
	
	14(38.8%)
	22(62.3%)

	3
	-Performance of questions and answers in interactive learning tasks related to areas of immediate need or on very familiar topics.
	
	10(27.7%)
	26(72.2%)

	4
	-Use of oral interactive strategies for improving oral interaction
	
	6(16.6%)
	30(83.3%)























Appendix 9
Set of Tasks for the Improvement of oral Interaction I 10th grade
Task  # 1: Directions to the museum
Unit # 1: Back to School.
 Type of activity: Controlled practice. 
Objective: To give reference to go somewhere. 
Content: Function: Asking and saying the address.
Grammar: Prepositions: in, on, at, next to, between, across from, around, far from, between, near. 
Vocabulary : Interrogative words: who, where, what, how. 
Pronunciation: The intonation in the interrogative words
 Procedure: The teacher divides the class in teams and then the teacher assigns each group a character, the students have to read directly from a given text following the teacher model. Then, they will read in pairs performing each character. 
Task: Group number 1 will be the Character A and the Group 2 will be the character B. Repeat after me. 
 Dialogue: Directions to the museum 
 A: Excuse me, can you help me? I‟m lost 
B: Certainly, where do you like to go? 
A: I would like to go to the museum but I can‟t find it. It is far? 
B: No, not really. It‟s really. It‟s about a five-minute walk. 
A: Maybe I should call a taxi.
 B: No, it‟s very easy. I can give you directions. 
A: Thank you. That‟s very kind of you. 
B: Not at all. Now, go along this street to traffic lights. Do you see them?
 A: Yes, I can see them. 
B: Right. Go straight. Take the second left and enter the Museum Drive. 
A: Ok, Queen Mary Ave, straight on and then the third left, Museum Drive. 
 B: Not, it‟s the second left 
A: Ah, right. The second street on my left. 
B: Right. Just follow Museum Drive and the museum is at the end of the road. A: Great. Thanks again for your help.
 B: Not at all. 
Task  # 2: Who do you think he/she is ?
Unit # 1 Back to School
Objective: To talk about daily routine in third person 
Type of lesson: Semi- controlled. 
Content:  Function: Daily routine            
Grammar: Simple present  
Vocabulary: Verbs to talk about daily routine for example. (to wake up, to get up, to bathe, to shower, etc) 
Pronunciation: The correct pronunciation of s or es in the third person.
Procedure: Students have to create a story in group base on a picture given by the teacher. Divide the groups in teams. Give the students a picture of someone or a picture of a face from magazine and write various questions on the board for students to discuss. Afterwards students can introduce and present their character to another pair or group. 
1-Form groups four, analyze the pictures, answer the questions and make up a story 
What does this person look like? 
What do you think his/her name is? 
Do you think he/she is happy? Sad? Why? 
What do you think he/she is doing now? Why? 
What do you think his/her job is? 
Do you think he/she likes their job? 
Tell us about a typical day in your character´s day 
[image: ]
Task  # 3:  
Unit # I:  Back to School 
 Type of activity: Free practice 
Objective: To introduce someone else expressing action during the moment of speech. 
Content:  Function: Introducing someone else    
Grammar: Verb to be in Simple Present , Possessive adjective   
Vocabulary: Content verbs: work, like, live and other basic content verbs  
Pronunciation: The correct pronunciation of the s or es in the third person singular , for   example:     My friend works…     My friend likes…     He/She lives 
Procedure: The teacher gives a character to each student and then they have to     produce a dialogue, but before creating the dialogue the student have to make character interaction, for example all the students who are character 1 interact in teams to share information and enhance cooperation. 
1- Gather in small groups with not more than 3 partners and analyze the communicative situations, then act out your role.
 -Molly is at home with her cousin Karen, when her classmate arrives.
 Student 1: Molly introduces Oscar and Karen. Say the references to go to Karen‟s house. 
Student 2: Oscar meets Karen and asks her address and her phone number. Student 3: Karen meets Oscar and asks him his age. 
-Lucy is with her mother in a restaurant but she sees her classmate and introduces her to her mother. 
 Student 1: Lucy introduces her classmate to her mother 
Student 2: Lucy‟s mother, greet Lucy‟s classmates and ask something about school. 
Student 3: Lucy‟s classmate greet Lucy‟s mother and ask if she likes the restaurant. 
Task #4: My new friend Game
Unit # 1: Back to School 
Objective: To elaborate yes or no questions. 
Type of activity: Free practice
 Content: Function: Describing people                  
Grammar:  Yes or no questions and simple present.                 
Vocabulary: Adjectives used for describing people, morally and physically                
Pronunciation: The correct intonation in yes or no questions. 
Procedure:  In this activity all players sit in a circle. Give each student a post-it note and a pencil. Each player writes down the name of a famous person and passes the note face down to the player on the left.  Each player sticks on his/her forehead and everyone take turns asking Yes or No questions to find out who they are. The first player to guess the name on his forehead is the winner. But encourage students to keep on asking questions until they find out famous person on their forehead. 
1- Sit in a circle. Take a post- it note and a pencil. Write down the name of a famous person and pass it to the left. Then stick the note on your forehead and  take turns asking Yes or No questions to find out who you are. 
Suggested language:
Is It a man or a woman?
Is it young or old?
Where is He/she from?
 Task # 5: What’s your problem?
 Unit I: Back to School 
Objective: to make use of the language to solve problems by analyzing problematic situations
Type of activity: Free practice.
Content:  Function:  Agree/disagree and suggest possible solutions.                  
Grammar: Simple present and the use of modal verbs
Vocabulary: Modal verbs                           
Pronunciation: The correctly pronunciation of the s and es in the third person in simple present.
 Procedure: First individually and then in pairs the students need to find solutions to a problem by taking turns in asking questions and proposing solutions using modal verbs.  
1- Read the situation and analyze it individually, prepare questions and ideas about it, then in pairs discuss  with a partner and get to a possible solution to the problem.
Problem 1: Your 12 year old son is being bullied at school, older boys take away his money and threaten to beat him up if he stops giving them the money. 
Problem 2:  Your 9 year old son is getting more obese. He eats only sweets, refuses to do any sports, and starts crying when you want him to eat a proper meal.   






Reults of the Obervation guide
Good	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	Poor	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	36	15	10	7	Bad	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	0	21	26	29	



Results of the Pedagogical Test
Good	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	7	7	7	8	Poor	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	11	14	9	10	Bad	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	18	15	20	5	



Results of the Survey To students
Good	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	8	7	7	6	Poor	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	10	12	9	10	Bad	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	18	17	20	20	



Results of the Interview to teachers
Good	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	Poor	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	30	14	10	6	Bad	
Parameter 1	Parameter 2	Parameter 3	Parameter 4	6	22	26	30	
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