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ABSTRACT

The paper aims to demonstrate the research competence of the author by giving a possible and positive solution to the existing problem related to the teaching of vocabulary at Camilo Cienfuegos Military School in Guanabacoa for 11th graders, through a set of reading activities. As stating the theoretical foundations for the teaching of vocabulary through reading activities is of paramount importance for the development of the research, great part of this work has been dedicated to this point. Besides, the methodological proposal, as well as its characterization and assessment are presented in this investigation.
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INTRODUCTION
From January 1st, 1959 on, many radical changes took place in our country in order to create a new society, free from suffering and bloodshed. Economy, politics, art, everything changed. New ideas, projects, institutions surged to better our people’s way of life. Education wasn’t set aside in this process.
Since the triumph of the Revolution, Education has had strong links with new political, economical, social, and ideological tasks. All these related to the establishment of Socialism in our country.

One of the first steps towards the amelioration of Education in our country was the creation of Camilo Cienfuegos Military Schools in 1966. Nowadays they constitute the foundation on which Revolutionary Armed Forces` officers are formed. As its name reads, these are military schools in which students receive the subjects concerning senior high school level. The only difference is that military activities are reinforced.  

The teaching of English as a foreign language in these schools plays an important role. Due to its importance for communicative purposes it is included in 10th, 11th and 12th grade`s syllabuses. Besides, it fosters the achievement of a general comprehensive culture in students. 

Students in this institution are called Camilitos. They study in these military schools during their adolescence period, an important stage in their personality forming process. Thus, when presenting the content and applying the exercises, the teacher of English must meet the camilitos` need of feeling themselves identified with military life through the activities carried out during the lesson.
In this moment Spectrum I (New Edition), which is a course of English, is being applied at Camilo Cienfuegos Military School in Guanabacoa to 11th graders. The absence of links with military life in it is evident, because it is made for civilians.

Vocabulary learning through reading texts is being affected due to this course is 
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not intended for specific purposes. This situation was detected during the teaching-learning process of English lessons for 11th graders at Camilo Cienfuegos Military School in Guanabacoa.

The immediate reason why this research is undertaken is that this situation provokes the following negative consequences:

· Students do not have enough reading sources from which they could learn military terms. 
· Lack of motivation can be found in students as they don’t feel themselves identified with military life during English lessons. 
It is necessary for teachers of English at Camilo Cienfuegos Military School in Guanabacoa to cope with these difficulties in order to increase the quality of their lessons. As a direct result of this, students will find themselves more prepared to face reading materials. That is to say, to put reading strategies into practice and to acquire new vocabulary by the end of the course. All of this is expressed in a deeper level of comprehension and therefore an enhancement in learning.

The current state of affairs regarding vocabulary learning through reading activities at Camilo Cienfuegos Military School in Guanabacoa to 11th graders is far away from the ideal one. It could be that of students learning new items of vocabulary, related to military life, through reading materials prepared according to their cognitive level and communicative needs.

That is why the elaboration of a set of reading activities containing military terms helped solving the situation that existed in 11th grade, regarding the learning of vocabulary in English lessons at Camilo Cienfuegos Military School in Guanabacoa.
The scientific problem of the present Diploma Paper will be the following:

How to strengthen 11th graders command of military terms through a set of reading activities in English lessons for Camilo Cienfuegos Military Schools?
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Therefore the object of investigation is the teaching of English for specific purposes in 11th grade at Camilo Cienfuegos Military School in Guanabacoa. 
In order to fulfill this, the objective of this research is to design a set of reading activities in English lessons, in order to meet the needs of knowledge required in 11th grade at Camilo Cienfuegos Military School in Guanabacoa.
According to this, the following scientific questions were stated:

1- What are the fundamentals of the teaching and learning of vocabulary through reading activities in English lessons?

2-What is the current state of teaching and learning of vocabulary through reading activities in English lessons at Camilo Cienfuegos Military School in Guanabacoa to 11th graders?
3-What characteristics should a set of reading activities have to strengthen 11th graders` command of military terms in English lessons at Camilo Cienfuegos Military School in Guanabacoa?

4-How could the set of reading activities be assessed? 

In order to answer the previous scientific questions the following research tasks were carried out:

1-Defining the theoretical framework for the teaching and learning of vocabulary through reading activities in English lessons.

2-Determining the current state of teaching and learning of vocabulary through reading activities in English lessons at Camilo Cienfuegos Military School in Guanabacoa to 11th graders.

 3-Designing a set of reading activities ground on the Communicative Approach to develop the teaching of vocabulary in English lessons at Camilo Cienfuegos Military School in Guanabacoa in 11th grade.

4-Assessing the set of reading activities.
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Several scientific methods were used to carry out this research. Regarding the theoretical methods we have:

- Analysis-Synthesis and Induction-deduction: these methods have been used to process the bibliography sources about the topic and to separate the different integrating parts of the problem stated before and locate its origin and principal causes. They have also been used to process the data collected through the empirical methods and draw conclusions.

- Modeling: this method has been used to create the set of reading activities.
The empirical research methods used in this research were the following:

-Observation: Through this method it was obtained primary and actual information about the current situation of the problem as such.

-Interview: Through this method it was obtained extended information for the development of the research.

Population: Teachers of English from Camilo Cienfuegos Military School in Guanabacoa.

Universe: 9
Sample: 9 (100% of the universe)

Type of sampling: Census.

-Survey: Through this method it was obtained necessary information for the development of the research.

Population: 11th graders from Camilo Cienfuegos Military School in Guanabacoa.

Universe: 148

Sample: 30 (20, 2% of the universe)

Type of sampling: Random.
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-Analysis of the result of the activity: this method was used to process the information obtained after the application of the set of activities in order to corroborate its feasibility.

The statistical method used was Descriptive Statistic, and within this method, it was used Percent Analysis to process the data obtained through the application of the empirical methods.

The intention for developing the present Diploma Paper is to design a set of reading activities aiming at fostering the acquisition of vocabulary related to military life in students. After its application it proved to be feasible. During the development of such activities students felt identified with military life. They worked with useful materials that contain the language they use in their daily lives and added an important amount of new items to their lexica.
The scientific novelty of the present Diploma Paper lies in the newness of the methodological proposal. Never before a set of reading activities had been done for Camilo Cienfuegos Military Schools, aiming at fostering vocabulary acquisition. Besides, the activities were designed taking into account certain principles that ensure the accomplishment of the objective of the paper.
The development of this Diploma Paper has been structured taking into account an introduction and two chapters. In the introduction, it is briefly explained why it is necessary to elaborate a set of reading activities to help solving the situation that exists in 11th grade regarding the teaching and learning of vocabulary in English lessons at Camilo Cienfuegos Military School in Guanabacoa. Besides, the scientific problem, object of study, objective, scientific questions, cognitive tasks, and scientific methods are clearly stated.

Chapter I deals with the theoretical background of the paper. It analyzes the fundamentals of vocabulary teaching and learning through reading activities within the teaching-learning process in English lessons. 

Chapter II deals with the characterization of the current state of vocabulary teaching and learning through reading activities at Camilo Cienfuegos Military 
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School in Guanabacoa for 11th graders. It also includes the characterization of the methodological proposal, based on a set of reading activities that helped students to acquire vocabulary related to military life. It also includes the methodological proposal as such and its assessment. Afterwards, the paper finishes with conclusions, recommendations, bibliography and annexes.

6
Chapter I

Fundamentals for the teaching and learning of vocabulary through reading activities.
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Fundamentals for the teaching and learning of vocabulary through reading activities.
1.1) Vocabulary: Its concept and formal considerations for its teaching and learning.

Three broad assumptions underlie this diploma paper: that the teaching and learning of a foreign language has always been a challenge to teachers as well to students, that vocabulary cannot be seen isolated from the language it forms part of and that the teaching of vocabulary through reading activities constitutes an effective approach. 

A foreign language is a language which is not a native language in a country. It is usually studied either for communication with foreigners who speak the language, or for reading printed material in the language.

Because of the complexity of such a process, the teaching and learning of a foreign language is not an easy task for teachers as well for students. The role of educators should be of mediators between the knowledge and their pupils in order to help them to become more independent learners. 

Within the teaching of a foreign language, vocabulary teaching takes an important place. Words must not be taught isolated from the other parts that constitute the language itself. This is in order to create a scientific conception of the world in learners. The target language should be considered the whole, and vocabulary, an integrating part that is only isolated to be studied deeply. 
It is necessary to establish an objective definition of vocabulary in order to avoid misunderstandings when referring to this topic. According to Webster´s Dictionary, vocabulary can be defined as a list or collection of words or of words and phrases usually alphabetically arranged and explained or defined, also called lexicon. They can be employed by a language, group, individual, or work or in a field of knowledge.

As it was previously stated the lexicon is not only formed by words but also by phrases. From the didactic viewpoint Penny Ur deals with this conceptual 
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matter calling the forming elements of the vocabulary as items. After that she explains why she employed such a concept, which is going to be used during the development of this research work.

 Vocabulary can be defined, roughly, as the words we teach in the foreign language. However, a new item of vocabulary may be more than a single word, for example, post office and mother-in- law, which are made up of two or three words but express a single idea. There are also multi-word idioms such as call it a day, where the meaning of the phrase cannot be deduced from an analysis of the component words. A useful convention is to cover all such cases by talking about vocabulary “items” rather than “words”.1

Items is a wider expression through which the vision of an element of the target language, which is vocabulary, is enlarged. Then it takes other dimensions and thus it greatly helps teachers understand what they are teaching and how it should be taught. 

When teaching vocabulary, special attention should be paid to the achievement of a complete understanding, by the students, of the meaning of a certain item. In other words, the creation of a concept in their minds and its associations with objective reality. Thus vocabulary development is conceptual development.

The teaching of a new item will be easier if some specific approaches (1.2) are taken into account. The teaching of vocabulary using aids, and the teaching of vocabulary through reading activities are considered effective ones due to the results they have had when applied by most educators around the world. 

The diploma paper will deal with the former just as a reference and will be focused on the latter due to the importance it entrails for the development of the research.
1-”A course in language teaching”, Penny Ur 
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1.2) Two approaches to the teaching of vocabulary.
1.2.1) The teaching of vocabulary using aids.

When teaching a new item the teacher of English will find it necessary to explain its meaning as quickly and as efficiently as possible. The following aids can be of great help to do it: 2
1. Realia: The use of real objects in the classroom (School objects).

2. Pictures: The use of blackboard drawings, wallpictures and charts, flashcards and any other non-technical visual representation.

3. Mime, action and gestures: The use of actions to express concepts.

4. Contrast: making the contrast of an item or condition it is better understood the meaning of the other item or condition. For example, making the contrast between full and empty, full is better understood in the context of empty.

5. Enumeration: the teaching of some words is easier by the enumeration of objects related to that word:
a. Vegetable: carrot, lettuce, tomatoes.

b. Clothes: shirt, t-shirt, skirt, pants, pullover.

6. Explanation: this is very difficult because it implies several characteristics of the items, including when the item should be used.

7. Translation: It must be used with caution because it doesn’t help the student to learn the language and sometimes it is very difficult to translate some words or expressions.

2-“The practice of English Language Teaching·”, Jeremy Harmer 
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The previous aids are widely used due to their effectiveness. They constitute the simplest way of teaching vocabulary nowadays but through its use the teacher is too much involved in the teaching-learning process. That is to say that the student becomes highly dependent on the teacher during the development of the activities. On the other hand teachers of English should teach students to learn words from as many different perspectives as possible, encourage them to choose the learning activities which are best for them, and foster independent vocabulary study.3 
The following approach allows the students to be more independent when acquiring vocabulary during the teaching-learning process.

1.2.2) The teaching of vocabulary through reading activities.

”The odd couple”

The metaphor ”the odd couple” gives the idea of two unique individuals whose characteristics are quite disparate yet who find themselves living together. This is the case of vocabulary and reading. 

The relation between vocabulary and reading has always been obvious. We cannot see them separately because they are closely related. When students face a reading text they are also facing different items of vocabulary that lead them to understand the ideas the author wants to convey through their writing. In other words, the lexical meaning of a certain item of vocabulary along with the rest of the text can lead the student to establish an idea as a referent and vice versa, the establishment of a referent, an idea, can lead the learner to infer the lexical meaning of a certain item of vocabulary within the reading text.
The motive for discussion lies in the implications that the teaching of vocabulary through reading activities takes for teachers. In most of the cases when teaching vocabulary through reading activities the teacher poorly develops students` reading skills due to the focus of the activities is on vocabulary teaching. On the other hand, when the teacher aims to develop reading skills in 

3-Norbert and Diane Schmitt 1994 “Vocabulary notebooks” ELT Journal. Volume 49
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the students, little attention is paid to vocabulary acquisition.
 Vocabulary-learning and reading must be considered complementary activities, since the learning of new items is aided by contextual reinforcement.

 Vocabulary taught through reading would give the learner more opportunities to process language use at a deeper level and to develop semantic networks and other kind of associative links that will ultimately enhance learning.4 That is why, rather than dealing with the odd couple separately, the most effective methods to combine them must be looked for and applied.
The diploma paper then deals with some strategies and procedures that integrate vocabulary-learning and reading.

Reading strategies5
Learners must see reading as a three-stage process that consists of:

1- Before reading ( Planning for reading)

2- During reading (Reading)

3- After reading (Reflecting on reading) 

1. a) Ask questions

The teacher asks questions such as: What do you think the text is going to be about? or Is the text going to be about…? Do you agree or not? Why? Then students answer what they consider the text is going to be about. In such cases the title and/or headings are considered warmers.
1. b) Make connections to preceding knowledge (self-questioning process).

In this case students ask themselves in order to activate schemata, the previous knowledge they have on the topic that is going to be treated.

e.g. What do I know about the topic?

5-Dr. Kathleen King “Reading strategies” 2004
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It is important to make students clear that what they know now is an addition of knowledge and therefore learning, so, through the reading of this new text they will enrich their vocabulary and thus what they know about the topic.
2. a) Sum up in your own ideas

Students sum up in their own ideas by paraphrasing, summarizing and generalizing.

To paraphrase is to present something in a different manner, students have to write down their own ideas as they read and thus create an alternative text.

To summarize is to present the information presented in the text in a condensed form. Students may summarize by listing main ideas in their own words, writing short essays and making diagrams. It is necessary to show students the advantages and disadvantages of each of these forms and the usefulness of their combining as a clarifying tool.

To generalize is to make a certain idea general, to form a general principle about what is read.

2. b) Rereading and reading on.

As a result of the reading itself as a communicative process, there may be no partial or total comprehension, readers should go back and read again carefully. This time they have to pay more attention and look for any detail they did not get in the first reading. 
If there is no understanding still, reading on the text can provide the student with information that will allow him/her to comprehend. Then, if comprehension is not still achieved, students must read sentence-by-sentence and as his/her last resort ask the teacher or someone else.

2. c) Examine pictures and diagrams.

Decoding visual information is another way of reading, in this case by using non-lexical means which can be pictures or diagrams. If the written text is 
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accompanied by such means it greatly helps the reader to comprehend and it is also an easy way to remember what is said by the author.
3. a) Question what you have read.

At this time students question themselves about the effectiveness of their reading.

e.g. 

-Did I learn?                             

-What did I learn?                    

-Do I agree or disagree with the author? 

-What should I do next?

3 .b) Get ideas together

This strategy helps the student to arrive to a final conclusion about the written text and its usefulness, based on the gathering of the dispersed information that s/he could obtain out of the material.
Word analysis procedure6

Sometimes in reading texts, you come across words that you don`t recognize. This Word Analysis Procedure aims to help you figure out what the word means WITHOUT GOING TO THE DICTIONARY.

1. Underline the unknown word. Continue reading at least to the end of the paragraph. If that word is important to be able to continue, ( 2.
2. Reread the sentence leaving the unknown word out. Try to substitute another word (in English or your native language) that makes sense according to the context. **CHECK YOUR GUESS. If successful continue reading; if not ( 3.
6-C. Fraser “Word Analysis Procedure” 2007
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3. Analyze the word in its semantic and structural context:

*What is its grammatical function? (Noun, adjective, adverb, verb)

*Can you break the word down into ‘roots’ you know?

*Is it a synonym for another word in this text?

Now can you find a substitute? **CHECK YOUR GUESS.

If successful, continue reading; if not, ( 4.  

4. Consult a dictionary or friend. **CHECK YOUR MEANING.

CHECK THAT YOUR MEANING IS CORRECT FOR THE CONTEXT:

· Is the grammatical function of your guess, the same as that of the unfamiliar word?

· Replace the unfamiliar word with your guess. Does the sentence make sense? If yes, then your meaning is probably correct.

1.3) Using reading when teaching English for specific purposes

Reading is an important competence when teaching and learning a foreign language. If a person wants to master a foreign language, the development of reading skills is of paramount importance due to the communicative implications it has. One example is the amount of information you can acquire via a reading text. Readers can also communicate with the author of a certain text by adding their own experiences or projections about the topic. Besides, reading can constitute a source for joy and entertainment if you read a material you like, such as a novel or story.

In the case of using reading as a means to teach the language, teachers must be aware of different factors that influence the assimilation of materials by students. They can be sex, age, social group, academic aims and motivation towards the acquisition of the language among others.

When teaching the foreign language, if learners are linked in one way or another by different factors like the ones previously mentioned, it is necessary to take into account their specific communicative needs. Then, if
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the development of reading skills is one of them, the texts employed should meet their communicative and cognitive needs. Now the teacher has a challenge ahead: to teach the language with a specific purpose. For instance, if students are doctors, engineers or serve in the military, texts should be related with their daily lives, in order to help them overcome the difficulties that appear when they are carrying out their duties.

The teaching of English for specific purposes (ESP) gives the possibility to the teacher to focus on the needs of the students and apply the correct methods and activities to meet them. ESP is a branch of EFL/ESL, which are the main fields of English Language Teaching to non-natives. It is not a matter of teaching specialized varieties of English. Learning a language with a specific purpose does not imply that it is a special form of the language. It is just the way of emphasizing the use of the language for specific goals, careers or field of studies.  As an approach to Language learning, which is based on learners´ needs, the grammar, lexis, register, study skills, discourse and genre is adapted to the requirements of the specific language learning situation. 

In the case of using reading activities to teach English for specific purposes, special attention should be paid to the creation and/or selection of the texts the students will face. 

16

Chapter II

The proposal: its characterization and assessment.
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2.1) Current situation of teaching and learning of vocabulary through reading activities at Camilo Cienfuegos Military School in Guanabacoa.

As its name reads, Camilo Cienfuegos Military Schools are military institutions in which students are taught the subjects concerning senior high school level. The inclusion of English as a subject matter within 10th, 11th and 12th grade syllabuses aims to develop the communicative competence of students in English as a Foreign Language. 

In this moment Spectrum I (New Edition) is the course through which 11th graders are taught this language. It is a ”communicative” course, based on the idea that communication is not merely an end-product of language study, but rather the very process through which a new language is acquired. Spectrum involves students in this process by providing them with useful, natural English along with opportunities to discuss topics of personal interest and to communicate their own thoughts, feelings and ideas.7
As it is made for civilians the absence of links with military life in it is obvious. Due to it is not intended for specific purposes, camilitos do not feel themselves identified with military life during English lessons. 

Besides, the outcomes of both interview and survey, along with the lessons observed, showed that there are two affected aspects. One of them is the absence of reading materials containing military terms. Directly derived from the first one vocabulary teaching through reading activities is also affected during the teaching-learning process of English as a Foreign Language. That´s why teachers and students consider the presence of this kind of material important in the English lessons at Camilo Cienfuegos Military School in Guanabacoa.
The creation of a set of reading activities in English for 11th graders helped coping with the previously stated situation at Camilo Cienfuegos Military School in Guanabacoa. 

7-Spectrum I (New Edition) ”Introduction” 
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2.2) The set of reading activities
Units 6, 7, 8, 9, 10, 11, 12, 13 and 14 from Spectrum I (New Edition) were chosen to be applied the reading activities intended to help solving the current situation regarding vocabulary teaching. In order to design the methodological proposal the following principles were followed:

1- Vocabulary learning and reading are complementary activities. The aim of the paper is to design a set of reading activities through which students strengthen their command of military terms. That is why vocabulary acquisition by means of reading texts should be considered an effective approach since vocabulary learning is aided by contextual reinforcement.
2- Reading activities are based on reading texts.  It is important to make students clear that reading activities are divided into three stages as well as the reading process is:
· Before reading

· During reading

· After reading

The use of reading texts is of paramount importance because it is the core around which reading activities are designed. 
3- In the absence of interesting texts, very little is possible. An obvious principle, but it should not be forgotten. Interest is vital, for it increases motivation, which is a significant factor in vocabulary acquisition, and it is also for the development of reading speed and fluency.

4- If military students, then “military” texts. Of course, the reading of texts in English related to military life results interesting for military learners. As they form part of the Revolutionary Armed Forces, a reading material whose topic is related to their near environment makes them feel more comfortable during English lessons. This is expressed in higher levels of motivation and therefore in effective vocabulary acquisition.
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5- Texts should be modeled according to the cognitive level of readers as they are neither native speakers of English, nor master all the aspects of English as a Foreign Language. If texts are too easy for them regarding grammatical structures, vocabulary, as well as any other aspect of the target language, then their motivation decreases. This is mainly due to they are not learning anything new and consider the material useless. The same happens if they face a complex one. This time because learners have not developed necessary strategies and skills yet in order to deal with it and feel frustrated. They are learning nothing.

6- Texts should be modeled according to the course through which students are being taught. There must be linking points between the text modeled and the unit or section in which it is going to be applied. This is in order not to force the content taught through the text and reading activities that accompany it, but to make them part of that unit or section.

7- Links with other subjects help students acquiring a scientific vision of the world. It is important to make them clear that through the fulfillment of a reading activity not only vocabulary acquisition is achieved but also learning something new about another subject such as History or Physics is possible. From that point on, English learning is not conceived by them just for the sake of English as another subject. The target language is now considered a harmonic integrating part within the curriculum established at school.
20

                                          Activity 1 (unit 6)               Teacher`s notes
Title: Bridges

Form of organization: Frontal

Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: Physics
Preparation: Make a copy of Worksheet A and B for each student. 
Time: 35-40 minutes
Procedure:

I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask two or three students to show their drawings to the rest of the class and then to read their answers aloud.

II- During reading activities

1) Deliver a copy of Worksheet B to the students and ask them work on during reading activities on Worksheet A.

2) Ask a student to go to the board and write his/her answers. Correct wrong answers.

3) Ask the rest of the student to check if their answers are correct according to the ones on the board.

III- After reading activities
Ask students to work on after reading activities on Worksheet A (After reading activities can be assessed as homework).

21
                                                                                       Worksheet A
Bridges                                                                                     

I- Before reading activities

1) Draw a bridge in your notebook.

2) Compare your drawing with your partners`.

3) Is it the same style?

Yes ____       No ____

4) Mention the name of a bridge in your home town. __________________

· Do you like it?   Yes ____       No____

· Why?

· ________________________________________________________________________________________________________.

II- During reading activities
1) Read the text on Worksheet B carefully.

2) Read the text again and:

a) Underline a sentence in Simple Present Tense.

b) Extract from the text:

· A definite article ______

· An indefinite article ______

· Three adjectives -________________

                                                      -_________________

                                                      -_________________

· Three words or expressions related to military life

III- After reading activities

1) Find out more information about bridges.

2) Write a short text entitled Bridges are important in military life.
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___________________________________________________Worksheet B_ 
[image: image10.jpg]


Bridges                                                                        

There’s something about bridges that I love. From simple stepping stones across a stream to giant overpasses linking continents, they have always been important to civilization. And since the first Bronze Age river crossings, the objective of bridge building hasn’t changed: to get to the other side. It’s as simple as that. They’re a natural part of everyday life. Bridges are used to cross a variety of obstacles whether a river, a sea, a valley, a road, or a railway line. There are three main types of bridges: the beam, the arch and the suspension bridge.
Choosing the design of a bridge primarily depends on how wide the obstacle is – is it a small road or an enormous river? The main difference between the three main types of bridges is the distances they can cross in a single span. This means the distance between one vertical support to another. Some bridges can cross an obstacle in a single span, while others need many. If an enormous river is to be crossed, a bridge is needed that doesn’t need too many supports. Another consideration of course is the types of material available to be used as well as the overall look of the bridge.
Bridges during war
When a conflict takes place, it is for sure that victory is achieved by the side which takes troops and armored vehicles faster to the place where it is happening. This kind of structure is of great help for this task. The matter is that however beautiful the design or sophisticated the technology, bridges still fall down. Resonant vibrations, for example, can be fatal to a bridge. When an army marches across a bridge, the soldiers are often asked to ‘break step’. This is to prevent their rhythmic marching from starting resonant vibrations that could cause the bridge to sway and undulate until it collapsed. As you can see bridges are also important in military life.
23
Glossary

arch (noun)  a curved structure at the top of a door, bridge etc.

armored vehicle (noun) a vehicle added with some kind of weapon giving it the possibility of inflicting damage to persons as well to constructions. 

beam (noun)  a long heavy piece of wood or metal.

marching (noun) when soldiers walk together with regular steps.

step (noun)  a movement in which you put one foot down in front of or behind the other.

sway (verb) to move slowly from one side to another.

troops (noun) soldiers.
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                                      Activity 2 (Unit 7)                        Teacher`s notes
Title: World War I
Form of organization: Frontal

Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: History
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:

I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to write his/her concept on the board. Each student should have a similar one on his/her notebook.

3) Write on the board the concept of war taken from the dictionary in order to demonstrate the students if they were accurate enough when conceptualizing.

4) Ask students, one by one, to answer the second task orally by reading the right sentence aloud. Another possibility is by writing the right sentence on the board. 

II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.

2) Draw the crossword on the board while they read without writing the answers on it.
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3) Ask students to come to the board one by one and write the answers to the crossword.

4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:

1. France

2. poppy

3. weapons

4. allies

5. attacked

6. surrendered

7. ceremonies

8. poison

9. lasted

10. second

If questions have all been answered as below, the word conscripts should read from top to bottom.

III- After reading activities

1) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).

26
                                                                                       Worksheet A

World War I

I- Before reading activities

5) Give your concept of war.

6) Tick the right answer.

a) World War I lasted six years ____.

                                   four years ____.

                                 eight years ____.

b) In this war died millions ____ of persons.

                     thousands ____

                      hundreds ____ 

c) World War I was terrible ____.

                             terrific ____.

II- During reading activities
3) Read the text on Worksheet C carefully.

4) Read the text again and complete the crossword on Worksheet B:

III- After reading activities.

1) Find out more information about World War I.

2) Write a short text entitled: World War I: a terrible conflict.
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                                                                                       Worksheet B

Many of the men who fought and died in World War I were volunteers, but millions of others were not. Fill the gaps below to complete the word we use to describe soldiers who join an army because their government orders them to do so. 

1. The Western Front was in _____________.

2. In the United Kingdom, the symbol of Remembrance Day is a red _____________.

3. The machine gun was one of the _____________ soldiers used.

4. Britain, France and Russia were _____________ during the war.

5. Germany _____________ France at the start of the war.

6. Germany _____________ in 1918.

7. On Remembrance Sunday in the United Kingdom, there are _____________ all over the country to remember the British people who have died in wars.

8. _____________ gas was a horrific new weapon.

9. World War I _____________ four years.

10. ____________ Sunday in November is Remembrance Day.
28
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                                                                                       Worksheet C
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World War I

November 11th is the anniversary of the end of World War I, which lasted from 1914 to 1918. It took place mostly in Europe, with Germany, Austria Hungary and the Ottoman Empire fighting the allies, Britain, France and Russia (later joined by Italy and the United States).

Nine million soldiers and six million civilians died, and although more people died during World War II (1939-45), for many people there is something particularly terrible about World War I – maybe because so many of the soldiers spent most of the war living in trenches, or because horrific new weapons like poison gas appeared for the first time.

On the ‘Western Front’ in France, where the British and French fought the Germans, the soldiers only left the trenches for a short period of leave or to go ‘over the top’, which meant running across ‘no man’s land’ to attack the enemy in their trenches, usually under fire from machine guns. Such battles usually only led to the lines of trenches moving a few hundred meters in one direction or the other.

In 1918 the British and French, with help from the Americans, won important victories against the Germans on the Western Front, and finally Germany surrendered.

In the United Kingdom, the second Sunday in November is ‘Remembrance Day’, when ceremonies all over the country remember the British men and women who have died in wars. The symbol of Remembrance Day is a red poppy, because after the end of World War I poppies began to grow in the fields of eastern France where so many young men had died. In early November, many British people wear a red paper poppy on their coat or jacket.
30
Glossary

ally (noun)  a country that makes an agreement with another country that they will work together to help each other, especially in a war.
attack (verb) to use violence to harm a person, animal, or place.

civilian (noun)  someone who does not belong to the armed forces or the police.

front (noun) a front line in a war.

leave (noun) a period of time away from the armed forces.

machine gun (noun) a gun that automatically fires many bullets, one immediately after another.

poison gas (noun) gas used for killing or harming people.

poppy (noun) a flower with large red petals and a black center.

soldier (noun) someone who is a member of an army.

surrender (verb) to say officially that you have been defeated and will stop fighting.

symbol (noun) a picture or shape used to represent something
tension (noun) the feeling caused by a lack of trust between people, groups, or countries who do not agree about something and may attack each other.
treaty (noun) an official written agreement between two or more countries.

trench (noun) a long narrow open hole dug in the ground.

victory (noun) the fact of winning a competition or battle, or an occasion when someone wins.
weapon (noun) an object that can be used to hurt people or damage property, for example a gun, knife, or bomb.
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                                                  Activity 3 (Unit 8)                  Teacher`s notes

Title: World War II
Form of organization: Frontal

Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: History
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:

I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to answer if he or she has seen Saving Private Ryan. If no, ask another student. If yes, ask him/her to answer what conflict the movie is based on. The answer must be World War II. If the answer is one of the other two possibilities correct him/her.

3) Ask the students if they know something about World War II. If any of them want to answer ask him/her to explain what he/she knows about it. If no one knows tell them that they are going to learn something new about the topic in that lesson.
II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.
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2) Draw the crossword on the board while they read without writing the answers on it.

3) Ask students to come to the board one by one and write the answers to the crossword.

4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:

1. conflict

2. north

3. Russians

4. created

5. Pacific

6. homeless

7. bombing

8. bloody

9. Channel

If questions have all been answered as below, the word Churchill should read from top to bottom.

III- After reading activities

10. Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).

33
                                                                                       Worksheet A

World War II

I- Before reading activities

1) Have you seen Saving Private Ryan?

Yes ____      No ____            If yes (2

2) What conflict do you think this movie is based on? 

____ World War I.

____ World War II.

____ Malvinas conflict.

3) What do you know about World War II?

II- During reading activities
1) Read the text on Worksheet C carefully.

2) Read the text again and complete the crossword on Worksheet B:

III- After reading activities.

1) Find out more information about World War II.

2) Write a short text entitled: D- Day in World War II.

34

                                                                                       Worksheet B

Fill the gaps below to complete the crossword and reveal the surname of a leader during most of World War II. 
1. World War II was a tragic ___________ that lasted six years. 

2. Normandy is in the ___________ of France. 

3. Though they were not involved in D-Day, the ___________ also fought against the Germans. 

4. The United Nations was ___________ after the end of the war in 1945. 

5. After 1941 the war spread to the ___________. 

6. At the end of the war, millions of people in Europe were ___________. 

7. Many civilians died during the war as a result of ___________ by airplanes. 

8. There were a lot of ___________ battles during D-Day. 

9. The English ___________ separates England from France. 
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                                                                                       Worksheet C
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World War II

One of the most important days in World War II was 6th June 1944 – “D-Day” – when Allied troops (mainly American, British and Canadian) landed on beaches in Normandy on the northern coast of France. It was a day of bloody fighting between the Allied troops and German soldiers – one of the battles famously forms part of Steven Spielberg’s 1998 film Saving Private Ryan. By the end of the day the Allies had a foothold in continental Europe: it was the beginning of the end for Nazi Germany, which from then on fought a losing battle against the Allies in the west and the Russians in the east.

On 6th June, and over the following days, more than three million troops crossed the English Channel from England to Normandy – the largest invasion by sea in military history. Almost 7,000 vessels were involved, supported by 12,000 aircraft. The battle in Normandy lasted for more than two months, ending with the liberation of Paris. 

World War II took place between 1939 and 1945, and resulted in more deaths than any other conflict in human history – around 60 million in total. There were 20 million deaths in the Soviet Union alone. Not all the people who died were soldiers: indeed, more than half the victims were civilians, who died as a result of disease, starvation, genocide and aerial bombing.

It was a genuine “world” war because the fighting was not restricted to Europe: it spread to North Africa, the Middle East and, after Japan’s entrance into the conflict in 1941, to Asia and the Pacific. The war in Europe ended with the surrender of Germany in May 1945, and the conflict in Asia and the Pacific ceased with the surrender of Japan in September 1945 after the atomic bombings of the cities of Hiroshima and Nagasaki. 

Europe was in ruins at the end of the war. Most of its infrastructure had been 
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destroyed, and there were millions of homeless refugees. 
One of the outcomes of the war was the creation in 1945 of the United Nations: the aim was to build an organization which would foster international cooperation, take an active role in solving the world’s problems, and prevent a tragedy on the scale of World War II from ever happening again.
Glossary

aerial (adjective) from a plane. 
aircraft (noun) a plane, helicopter, or other vehicle that flies. 

bloody (adjective) a bloody fight or war is one in which a lot of people are killed or injured. 

bomb (verb) to attack a place with bombs. 

continental (adjective)relating to or belonging to a continent. 

fight a losing battle (phrase) try to do something that will probably fail.. 

foothold (noun) a position from which you can improve your status or become more successful. 

foster (verb) to help something to develop over a period of time. 

genocide (noun) the murder of large numbers of people belonging to a particular race. 

homeless (adjective) without a place to live. 

In ruins (phrase) destroyed, or severely damaged. 

invasion (noun) an occasion when one country’s army goes into another country in order to take control of it. 

land (verb) to arrive at a place by boat. 

military (adjective) relating to armed forces, or using armed forces. 

refugee (noun) someone who leaves their country because of a war or other threatening event. 

starvation (noun) a situation in which people and animals suffer or die because they do not have enough to eat. 

surrender (noun) an occasion when soldiers stop fighting and officially admit that they have been defeated.

troops (noun) soldiers. 

vessel (noun)a large boat or ship.
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                                              Activity 4 (Unit 9)                 Teacher`s notes

Title: Human Rights
Form of organization: Frontal
Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: History
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:
I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to write his/her concept on the board. Each student should have a similar one on his/her notebook.

3) Write on the board the concept of Human Rights taken from the dictionary in order to demonstrate the students if they were accurate enough when conceptualizing.

4) Ask the students to answer the second task. If they do not know what the Universal Declaration of Human Rights is, invite them to continue to during reading activities to find out more information about the topic.

II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.
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2) Draw the crossword on the board while they read without writing the answers on it.

3) Ask students to come to the board one by one and write the answers to the crossword.

4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:

1. respect

2. exists

3. adopted

4. granted

5. torture

6. abuses

7. same

8. signed

9. promote

10. western

If questions have all been answered as below, the word expression should read from top to bottom. If necessary, explain what freedom of expression means.
III- After reading activities

2) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).
39

                                                                     Worksheet A

Human Rights

I- Before reading activities

1) Give your concept of Human Rights.

2) Do you know what the Universal Declaration of Human Rights is?  Yes ____       No ____           If no, continue to During reading activities.
II- During reading activities
1) Read the text on Worksheet C carefully.

2) Read the text again and complete the crossword on Worksheet B:

III- After reading activities.

1) Find out more information about Human Rights, especially in our country.

2) Write a short text entitled: The Universal Declaration of Human Rights is respected in Cuba.
40
                                                                                       Worksheet B

Fill the gaps below to find another of the principles in the Universal Declaration of Human Rights – the right to freedom of _____________. 

1. A hundred years ago, most governments in the world did not ____________ many of the principles in the UDHR. 

2. The UDHR ____________ in more than 300 languages.

3. The UN ____________ the UDHR in December 1948.

4. In some countries it is easy to take human rights for ____________.

5. The UDHR establishes the right to be free from ____________.

6. Unfortunately, many human rights ____________ are still happening.

7. One of the first things the UDHR says is that every person should have the ____________ rights.

8. Many countries have ____________ human rights treaties since 1948.

9. The UN tries to ____________ respect for human rights.

10. Some countries have suggested that the UDHR only expresses ____________cultural and religious traditions.
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                                                                                       Worksheet C

[image: image13.jpg]


Human rights

When the Second World War ended in 1945, many countries in the world learnt about the terrible human rights abuses that had happened during the conflict, and most governments thought it would be a good idea to establish an international standard for human rights that every country should try to achieve in future. 

One of the main aims of the United Nations (UN), created in 1945, was to promote respect for human rights all around the world. The organization soon decided it needed a document stating the human rights that all countries should respect, and on 10th December 1948 it adopted the Universal Declaration of Human Rights (UDHR). 

The UN had to respect national sovereignty, so the UDHR was not a law that countries had to obey. It was, however, an important list of principles, and in the years since 1948 it has formed the basis for UN treaties on the subject of human rights. Many countries have signed these treaties, thereby committing themselves to following the rules they contain. 

Some of the rights in the UDHR are so fundamental that it is easy to take them for granted. Perhaps we should remember, therefore, that a hundred years ago most of the world’s governments respected only a few of the rights in the UDHR, and also that many human rights abuses are still taking place in the world today. 

The UDHR begins by stating that people should have the same rights regardless of their race, sex, language or religion. It then gives a list of basic rights including the right to be free from slavery and torture, the right to own property, the right to an education, the right to privacy at home, and the right to a fair trial. 
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As you might expect, there have been some arguments about some parts of the UDHR. For example, some countries have suggested that the document expresses a more ‘western’ view of the world, ignoring other religious and cultural traditions. 

One fact everyone seems to agree on, however, is that the UDHR exists in more languages than any other written document in the world – more than 300 in total! 

Glossary

abuse (noun) cruel, violent, or unfair treatment.

achieve (verb) to succeed in doing or having something. 

adopt (verb) to formally accept a proposal, usually by voting. 

aim (noun) the thing that you hope to achieve by doing something. 

basis (noun) the important ideas, facts, or actions from which something can develop. 

commit (verb) to agree to do something. 
declaration (noun) an important or official statement about something. 
document (noun) a piece of paper or a set of papers containing official information. 

fair (adjective) if a situation is fair, everyone is treated equally and in a reasonable way.

follow (verb) to obey an order, or to do what someone has advised you to do. 

human rights (noun) the rights that everyone should have in a society, including the right to express opinions or to have protection from harm. 

own (verb) to legally have something, especially because you have bought it. 

principle (noun) a basic belief, theory, or rule that has a major influence on the way in which something is done. 

privacy (noun) the freedom to do things without other people watching you or knowing what you are doing. 

promote (verb) to support something, or to help something to develop.
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                                              Activity 5 (Unit 10)                 Teacher`s notes

Title: Girón
Form of organization: Frontal
Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: History
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:
I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to write his/her answer on the board. Any of the three possible answers is correct because in the text the three stages are dealt with. The aim of this exercise is to activate schemata, to make them remember what they know about the topic.
II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.
2) Draw the crossword on the board while they read without writing the answers on it.

3) Ask students to come to the board one by one and write the answers to the crossword.
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4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:
1) mercenary
2) casualties
3) tanks

4) airplanes

5) plan

6) seize

7) lack

8) success

If questions have all been answered as below, the word Matanzas should read from top to bottom. 
III- After reading activities

3) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).
45
                                                                                                Worksheet A

Giron

I- Before reading activities

1) What do you think the text is going to be about?

___ The prelude to the invasion.

___The invasion

___ The results of the invasion

II- During reading activities
1)  Read the text on Worksheet C carefully.

2) Read the text again and complete the crossword on Worksheet B.

III- After reading activities.

3) Find out more information about Playa Girón. You can consult your History teacher.
4) Write a short text entitled: ´Girón: the victory of the people´.
46
                                                                                       Worksheet B

Fill the gaps below to find the name of the province in which the invasion took place. 

1. The Central Intelligence Agency trained __________ troops to invade our country. 

2. The enemy had more than 200 _________.

3. The enemy used five Sherman M-41__________ to defeat Cuban troops.
4. We lost two ____________.

5. Pluto was the name of the__________ for the invasion.
6. One of the outcomes of our victory was to __________ a great amount of armament.

7. The  __________ of experience in combat affected our troops.

8. The __________ of the Cuban people was absolute.
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                                                                                       Worksheet C
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Girón 

Playa Girón, located in Bahia de Cochinos, to the South of the Cuban province of Matanzas, was the landing point for the mercenary troops trained by the Central Intelligence Agency (CIA). The invasion took place on April 17th, 1961 and only lasted 68 hours, the time that took for our people to defeat the invaders. 

Plan Pluto

This plan was elaborated by the CIA and its objective was to obtain a foothold in Cuban territory. Immediately after Brigade 2506, composed mainly by mercenary troops, landed in this place the CIA would establish a government supported by Washington. Then they would request a military intervention of the United States armed forces to overthrow the Cuban Revolution.

The invasion was made by Brigade 2506. It was composed by more than 1200 soldiers that came in 5 ships: Houston, Atlantic, Rio Escondido, Caribe y Lake Charles. Besides, 3 landing crafts carried 5 Sherman M-41 tanks and armored trucks. There were also 4 landing crafts used to disembark the effectives.

The disembarkation was supported by airplanes: 16 B-26, 8 C-46 and 6 C-54. The invaders were supplied with 75 mm and 76 mm cannons, howitzers as well as Garand rifles, carbines M-1, bazookas and pistols.

Our victory

In spite of all the drills the invaders did along with the considerable amount of weaponry they counted on to succeed in their mission, they were defeated by our troops. Before the imminent aggression the whole people raised supporting the Revolution. Immediately after the mercenary attack many revolutionary units were deployed near the disembarkation area.
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Our weapons were not as advanced as those of the enemy. Besides, our soldiers did not have enough preparation and most of them lacked combat skills. It did not matter, they bravely fought and defeated the adversary in less than 72 hours. The enemy had more than 200 casualties and 1197 prisoners. They also lost 12 planes, 2 transport ships and 3 landing crafts. A lot of armament was seized. We suffered the loss of 156 persons and 800 people were injured. We also lost two planes. 

This is an example of the courage of our people. After this victory any aggressor will think it twice before fighting with us. 

Glossary
casualty (noun) a military person lost through death, wounds, injury, sickness, internment, or capture or through being missing in action.
defeat (verb) to win victory over
deploy (verb) to extend (a military unit) especially in width
drill (noun)the act or exercise of training soldiers in marching and in executing prescribed movements with a weapon.
howitzer (noun) a short cannon used to fire projectiles with high trajectories. 

invader (noun) someone who enters a territory for conquering or plundering.

lack (verb) to be deficient or missing.
landing craft (noun) any of numerous naval crafts designed for conveying troops and equipment from a transport to a beach in an amphibious assault. 

loss (noun) a person or thing that is lost

mercenary(noun) a soldier hired into foreign service.

overthrow(verb) to cause the downfall of someone or something.

request (noun) the act of asking for something.

seize (verb) to take possession of.
success (noun) favorable or desired outcome.
supply(verb) to provide for.
support (verb) to promote the interest or cause of someone or something.  train (verb) to make prepared (as by exercise) for a test or skill.

weaponry (noun) armament
49
                                              Activity 6 (Unit 12)                 Teacher`s notes

Title: Camilo Cienfuegos Military Schools
Form of organization: Frontal
Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: History
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:
I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Write on the board the name of the school `Camilo Cienfuegos Military School`.
3) Ask the students to brainstorm about the school they are studying in. Explain that brainstorming activities consist mainly of the ideas that come to their minds when they think of something, in this case about their school.
II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.

2) Draw the crossword on the board while they read without writing the answers on it.
3) Ask students to come to the board one by one and write the answers to the crossword.
50
4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:
1- officers

2- soldiers

3- scholarship

4- prestige

5- enrollment

6- government

7- decision

8- solution

9- laboratories

10- library

11- licentiate

12- informatics
13- sports

14- payroll
If questions have all been answered as below, the word responsibility should read from top to bottom. If necessary, explain that it is one of the numerous values which are fostered in this institution.
III- After reading activities

1) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).
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                                                                                              Worksheet A

Camilo Cienfuegos Military Schools

I- Before reading activities

1) Brainstorm about your school

“Camilo Cienfuegos Military School in Guanabacoa”
II- During reading activities
1) Read the text on Worksheet C carefully.

2) Read the text again and complete the crossword on Worksheet B.
III- After reading activities.

Write a short text entitled: “My school”
52
                                                                                       Worksheet B

Fill the gaps below to find one of the values fostered at Camilo Cienfuegos Military Schools. 

1. The ____________ of the Revolutionary Armed Forces in Cuba are formed at Camilo Cienfuegos Military Schools.

2. At the very beginning most of the students were descendants of the martyrs of the Revolution and __________ of the Rebel Army who died in action.

3. The students were of different ages and they also had different levels of __________.

4. As the time went by the __________ of this institution grew.

5. The __________ grew up to more than 4000 students at Camilo Cienfuegos Military School in Punta Brava.

6. These schools are supported by the __________.

7. The government had to make a__________ few years later. 
8. The students carry out experiments in the different __________ the schools have.
9. There are many books in the __________ of the school for the students to read.
10. Every teacher in these centers is a __________.
11. One of the subjects that are taught is __________.

12. Camilitos like to practice __________.

13. The personnel that work in an institution or workplace are called _________. 
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                                                                                       Worksheet C
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Camilo Cienfuegos Military Schools  


Camilo Cienfuegos Military Schools are the foundations upon which the future Revolutionary Armed Forces´ (FAR) officers are formed. The first school of this type was founded on September 23th, 1966 in Punta Brava, near Havana City.

The first experience

 At the very beginning most of the students were descendants of the martyrs of the Revolution and soldiers of the Rebel Army who died in action. These students were of different ages and they also had different levels of scholarship, but none of them exceeded the 6th grade. They were too young at the time of entering that school. Soon after, the institution was moved to Baracoa beach.

In its new location the school counted with more than 4000 students. According to the growing prestige of the institution and the enlargement of its enrollment the government had to make a decision. To spread it all over the country in order to meet the educational needs of the Revolution and of the FAR was the solution. Besides, they only formed high school level students from that moment on.

Camilitos nowadays
In this moment there are 17 schools in our country. They are fully equipped with all the necessary means to guarantee the achievement of a general comprehensive culture in students, as well as fostering the values of the Revolution. For example, there are laboratories of Languages, Chemistry, Physics, Informatics and Biology. Besides, there is a library and different areas to practice sports along with a gym. The teaching staff is constituted by licentiates in the different subjects and officers.

 The logistics´ personnel provide the necessary housing and comforts to the students and the rest of the payroll. Doctors, nurses and dentists take care of camilitos´ health. There is no doubt that the future officers of our armed forces 
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are in good hands and will be prepared to defend our country in any time and at any cost, even risking their life. 

Glossary

achieve (verb) to carry out successfully.

die (verb) to pass from physical life.

foster (verb) to promote the growth or development of something.
foundation (noun) a basis upon something stands or is supported.
gym (noun) a large room used for various indoor sports and usually equipped with gymnastic apparatus.
scholarship (noun) the character, qualities, activities or attainment of a student.
spread (verb) to distribute over a period or among a group.
staff (noun) the personnel who assist someone carrying out an assigned task.
56
                                              Activity 7 (Unit 13)                 Teacher`s notes

Title: Adolescence
Form of organization: Frontal
Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: Biology
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:
I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to write his/her concept on the board. Each student should have a similar one on his/her notebook.

3) Write on the board the concept of adolescence taken from the dictionary in order to demonstrate the students if they were accurate enough when conceptualizing.

II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.

2) Draw the crossword on the board while they read without writing the answers on it.

3) Ask students to come to the board one by one and write the answers to the crossword.
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4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:

1-adolescence
2-childhood
3-sweat
4-changes
5-hair
6-development
7-ability
8-infer
9-personality
10-provide
If questions have all been answered as below, the word discipline should read from top to bottom. 
III- After reading activities

1) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).
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                                                                     Worksheet A

Adolescence
I- Before reading activities

1) Give your concept of adolescence.

II- During reading activities
1) Read the text on Worksheet C carefully.

2) Read the text again and complete the crossword on Worksheet B.
III- After reading activities.

1) Find out more information about adolescence, you can ask your biology teacher or go to the library to look for a book related to this topic.

2) Write a short text entitled: “I am an adolescent”.
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                                                                                       Worksheet B

Fill the gaps below to find one of the aspects of the personality formed during adolescence.
1. The period ranging from age 12 or 13 through age 19 or 21 is called __________. 

2. The state or period of being a child is called __________.
3. The fluid excreted from the sweat glands of the skin is called __________.

4. There are many __________ in a person during adolescence.
5. Axillary and pubic __________ grows when you are an adolescent.
6. The __________ of the body occurs fast in this stage.
7. Increased intellectual __________ is one of the characteristics of adolescence. 
8. To derive from a conclusion from facts or premises is to __________.

9. What characterizes an individual is his/her __________.
10. To supply something for sustenance or support is to ___________.
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                                                                                              Worksheet C
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Adolescence
Adolescence is the developmental stage between childhood and adulthood. It generally refers to a period ranging from age 12 or 13 through age 19 or 21. It is characterized by psychological and social stages as well as by biological changes. Psychologists single out four areas that especially touch upon adolescent behavior and development.

Physiological change: During the adolescence period almost all young people undergo a rapid series of physiological changes. They include acceleration in the body's growth rate; the development of pubic hair; the appearance of axillary hair as well as changes in the structure and functioning of the reproductive organs; the mammary glands in girls; and development of the sweat glands, which often leads to an outbreak of ACNE.

Cognitive development: Many intellectual changes take place during adolescence. There is an increasing ability to generalize, to handle abstract ideas, to infer appropriate connections between cause and effect, and to reason logically and consistently.

 Identity formation: Emotional and personality changes also occur during adolescence. The effects of physical change, the development of sexual impulses, increased intellectual capacity, and social pressure to achieve independence all contribute to mold a new self-definition. The dynamics of identity formation are linked to the adolescent's self-image.  This is especially affected by the opinions of people who are important in the lives of adolescents and interact with them.

Parent-adolescent relations: The family has traditionally provided a set of values where young people can observe and begin to learn adult ways of 
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behavior. Sometimes adults and adolescents do not understand each other because their perception of the world is different. The conflict that sometimes results from differing parent-adolescent perceptions is called the "generation gap."  

 Camilitos are adolescents: Students at Camilo Cienfuegos Military Schools are adolescents. That is why it is important for them to know about the changes they experience during this stage. Fortunately, discipline is not affected in this institution because the students are aware of their own characteristics. They behave according to the rules and schedule established at school and this help them to prepare for life.

Glossary

adulthood (noun) the state of being fully developed and mature.
aware (adjective) having or showing perception, realization or knowledge.
behavior (noun) the manner of conduction oneself.
childhood (noun) the state or period of being a child.
gap (noun) a wide difference in character or attitude.
growth (noun) the process of growing.
link (noun) a connecting element or factor.
outbreak (noun) a sudden or violent increase in activity or currency.
range (verb) to assign to a category.
schedule (noun) a procedural plan that indicates the time and sequence of each operation.
stage (noun) a period or step in a progress, activity or development.
sweat  (noun) the fluid excreted from the sweat glands of the skin.
undergo (verb) to go through, to experience.
understand (verb) to grasp the meaning of something.
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Activity 8 (Unit 12)                 Teacher`s notes

Title: Environmental pollution
Form of organization: Frontal
Stage: Practice
Aim: To acquire vocabulary related to military life by using a reading text. 

Skill: Reading.
Vocabulary: Items related to military life.

Link with another subject: Chemistry
Preparation: Make a copy of Worksheet A, B and C for each student. 
Time: 35-40 minutes
Procedure:
I- Before reading activities

1) Deliver a copy of Worksheet A for each student and ask them work on before reading activities. Answer possible questions.

2) Ask one of the students to write his/her concept on the board. Each student should have a similar one on his/her notebook.

3) Write on the board the concept of environmental pollution taken from the dictionary in order to demonstrate the students if they were accurate enough when conceptualizing.

II- During reading activities

1) Deliver a copy of Worksheet B and C and ask students work on during reading activities on Worksheet A.

2) Draw the crossword on the board while they read without writing the answers on it.
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3) Ask the students to come to the board one by one and write the answers to the crossword.

4) Ask the rest of them to check if their answers are correct according to the ones on the board.

Answers:

If questions have all been answered as below, the word expression should read from top to bottom. If necessary, explain what freedom of expression means.
III- After reading activities

2) Ask students work on after reading activities on Worksheet A (these activities can be assessed as homework).
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                                                                                               Worksheet A

Environmental pollution
I- Before reading activities

1) Give your concept of environmental pollution.
II- During reading activities
1) Read the text on Worksheet C carefully.
2) Read the text again and complete the crossword on Worksheet B.
III- After reading activities.

1) Find out more information about environmental pollution, especially in our country.
2) Write a short text entitled: We can save the planet.
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                                                                                       Worksheet B

Fill the gaps below to find another example of the pollutants that affect our planet. 

1. Environmental ___________ is any discharge of material or energy into water, land, or air. 

2. The __________ of society is one of the causes of environmental problems nowadays.

3. The indiscriminate __________ of untreated industrial and domestic wastes into waterways contaminates drinking water.
4. The use of newly developed chemicals without considering potential ___________ has resulted in major environmental disasters.
5. ___________ cause damage to the life forms that live in the area where it is applied.
6. The testing of chemical and __________ armament produces non-conventional pollutants such as dangerous chemical compounds and radiations.
7. It is necessary the development of an __________ culture around the world.
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                                                                                       Worksheet C
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Environmental pollution

Environmental pollution is any discharge of material or energy into water, land, or air that causes or may cause acute (short-term) or chronic (long-term) detriment to the Earth's ecological balance or that lowers the quality of life. Pollutants may cause primary damage, with direct identifiable impact on the environment, or secondary damage in the form of minor perturbations in the delicate balance of the biological food web that are detectable only over long time periods.

The industrialization of society, the introduction of motorized vehicles, and the explosion of the human population, however, have caused an exponential growth in the production of goods and services.  Coupled with this growth has been a tremendous increase in waste by-products.  The indiscriminate discharge of untreated industrial and domestic wastes into waterways, the spewing of thousands of tons of particulates and airborne gases into the atmosphere, the "throwaway" attitude toward solid wastes, and the use of newly developed chemicals without considering potential consequences have resulted in major environmental disasters.
There are many kinds of pollution. For example we have, water pollution, thermal pollution, land pollution, pesticide pollution, radiation pollution, noise pollution and air pollution. These are the most common and dangerous types. Most of them are developed at a local scale but in the end they increase the pollutant substances that affect our planet.

The military industry also affects the environment. The use of some weapons generates conventional pollutants such as solid wastes or airborne gases. Even worst, the testing of chemical and nuclear armament produces non-conventional pollutants such as dangerous chemical compounds and radiations that affect life on the area the test is carried out.

It is necessary the development of an environmental culture around the world. Technology can help us but the most effective way is reducing the emission of contaminants to the air, land, seas and oceans. To recycle waste by-products is a responsible attitude to the problems we face nowadays. We can save our planet. 
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Glossary

airborne (adjective) transported or carried by the air.
damage  (noun) loss or harm resulting from injury to person, property or reputation.

discharge (noun) something that is emitted.
grow (verb) to spring up and develop to maturity.

growth (noun) the process of growing.
noise (noun) any sound that is undesired or interferes with one´s hearing of something.
spew (verb) to come forth in a flood or gush.
 throwaway (adjective) marked by a tendency to discard things.
untreated (adjective) non-treated.
waste (noun) damaged, defective or superfluous material produced by a manufacturing process.
web (noun) an intricate pattern or structure suggestive of something woven.
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2.3) Assessment of the methodological proposal
The first step to build up this Diploma Paper was to confirm the presence of a problem during the teaching-learning process of English as a foreign language at Camilo Cienfuegos Military Schools. Such a problem was directly derived from the existing contradiction between the course taught in this institution and the nature of the students` needs.

The focus of the research was on vocabulary taught through reading because this specific area of the knowledge was affected by the situation previously mentioned in section 2.1.

Then the possible solution arose: a set of reading activities related to military life could help students to acquire the vocabulary they need in their daily lives. In order to design such a set, an exhaustive investigation on the fundamentals of teaching and learning of vocabulary was carried out. Attention was also paid to Spectrum (New Edition). It is the course the students use to learn the language and by no means could this element be forgotten in the realization of the paper. 

After the activities were designed it was necessary its implementation in order to prove its feasibility. The set of activities was put into practice during the teaching-learning process of English as a foreign language at Camilo Cienfuegos Military School in Guanabacoa.

Once the activities were implemented, different scientific methods were used to collect the necessary data so as to prove its workability. Interview to users (teachers) and survey to users (students) as well as observation were applied.

Questionnaire I (annex I) corresponds to the empiric method Interview. In this case it was applied to teachers before the methodological proposal was put into practice. The results showed that in question 1, 100% of the teachers agreed that reading comprehension is an important aspect when teaching English as a foreign language because reading is one of the four communicative skills that students should develop in order to acquire communicative competence in the foreign language. 
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In question 2, 22. 2% of the teachers considered that the focus of the reading activity should be on both main and supporting ideas. The 44. 4% considered that the focus of the activities should be on the main idea while the 33. 3% stated that the focus should be on supporting ideas.
In question 3, 11. 1% of the teachers stated that vocabulary taught through reading activities could reinforce the understanding of ideas in students. The teachers explained that, as vocabulary acquisition is aided by contextual reinforcement, it could help the students to understand the ideas of the text. The rest (88. 8%) stated that the use of aids was the best way for them to teach vocabulary because they didn´t counted on a set of reading activities related to the military life. 
 Question 4 showed that the greatest difficulty for 100% of the teachers when teaching vocabulary through reading activities was the absence of reading materials related to the military life. 

In question 5 all of the teachers corroborated that the elaboration of a set of reading activities would be of great help for them when dealing with the difficulty.

Questionnaire II (annex II) corresponds to the empiric method Interview. In this case it was applied to teachers after the application of the methodological proposal. The results showed that in question 1, 100% of the teachers agreed that reading comprehension is an important aspect when teaching English as a foreign language because reading is one of the four communicative skills that students should develop in order to acquire communicative competence in the foreign language. 

In question 2, 77. 7% of the teachers considered that the focus of the reading activity should be on both main and supporting ideas. The 22. 2% considered that the focus should be on the main idea while the 11. 1% stated that the focus of the reading activity should be on supporting ideas.
In question 3, 88. 8% of the teachers stated that vocabulary taught through 
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reading activities reinforced the understanding of ideas in students. The teachers explained that, as vocabulary acquisition was aided by contextual reinforcement, it helped the students to understand the ideas of the text. Just the 11. 1% of them considered that reading activities didn´t reinforce the understanding of ideas in students.
Question 4 showed that the greatest difficulty for 100% of the teachers when teaching vocabulary through reading activities was the absence of reading materials related to the military life. 

In question 5 all of the teachers corroborated that the elaboration of this set of activities was of great help for them when dealing with the difficulty.
Questionnaire III (annex III) corresponds to the empiric method Survey. In this case it was applied to students before the methodological proposal was put into practice. The results showed that in question 1, 46% of the students considered the understanding of the main idea the most important aspect when reading. 34% of the students considered the understanding of supporting ideas the most important aspect when reading while 20% of the students considered the understanding of both main and supporting ideas the most important aspect when reading. 

In question 2 students stated that when they read in English their understanding of the main idea of the texts was complete (33%), partial (19%), null (48%).

Question 3 showed that students´ understanding of supporting ideas of the texts they read in English was complete (38%), partial (21%), null (41%).

In question 4 the results showed that 67% of the students learnt new words after the application of the methodological proposal while the 33% of them didn´t do it.

In question 5, 72% of the students answered that they would like to have reading texts related to the military life while only the 28% answered no.
Questionnaire IV (annex IV) corresponds to the empiric method Survey. In this 
71
case it was applied to students after the application of the methodological proposal. The results showed that in question 1, 22% of the students considered the understanding of the main idea the most important aspect when reading. 21% of the students considered the understanding of supporting ideas the most important aspect when reading while 57% of the students considered the understanding of both main and supporting ideas the most important aspect when reading.

In question 2 students stated that their understanding of the main idea of the texts was complete (73%), partial (23%), null (4%).

Question 3 showed that students´ understanding of supporting ideas of the texts was complete (62%), partial (26%), null (12%).

In question 4 the results showed that 96% of the students learnt new words after the application of the methodological proposal while only the 4% of them didn´t do it.
Question 5 showed that 89% of the students liked to have reading texts related to the military life in the lesson of English while an 11% didn´t. 

Annex V corresponds to the observation guide applied during the teaching-learning process of English as a foreign language at Camilo Cienfuegos Military School in Guanabacoa to 11th graders. The observation was carried out during a reading lesson before the elaboration of the proposal and it showed the following results.
The main characteristic of this lesson was that it didn´t have links with military life. The effectiveness of reading procedures was based on students´ participation and proficiency. Before reading procedures were effective, while reading procedures were not effective and after reading procedures were effective.

The understanding of the ideas in the text by the students was based on their 
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participation and proficiency. The understanding of the main idea was null and the understanding of supporting ideas was partial.
Annex VI corresponds to the observation guide applied during the teaching-learning process of English as a foreign language at Camilo Cienfuegos Military School in Guanabacoa to 11th graders. The observation was carried out during a reading lesson after the elaboration of the proposal and it showed the following results.
The main characteristic of the lesson was that there were links with military life. The effectiveness of reading procedures was based on students´ participation and proficiency. It could be appreciated a positive change because before reading procedures were very effective, while reading procedures were effective and after reading procedures were very effective. The understanding of the ideas in the text was also based on students´ participation and proficiency. The understanding of the main idea was partial and the understanding of supporting ideas was complete.
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Conclusions

This research was devoted to find the solution to an existing problem at Camilo Cienfuegos military School in Guanabacoa regarding the teaching and learning of vocabulary. That is why the basis that underlies the development of this paper is the conception of the idea that using reading activities for teaching vocabulary is an effective approach. The aim of this research is to provide students and teachers with reading materials to learn English as a Foreign Language. Its application constituted a way of entertainment and instruction at the same time.

It was necessary to establish the situation that affects vocabulary acquisition through reading activities in this school nowadays. This was achieved via scientific methods and the data collected showed that the elaboration of a set of activities based on reading materials would be the possible solution to the existing problem.

After the elaboration of the proposal its application and assessment were carried out. It proved to be feasible due to it bore fruit in an enhancement in learning, accomplishing in that way, its main goal.     
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Recommendations

Teachers of English at Camilo Cienfuegos Military Schools should be aware of the importance and implications that teaching English for specific purposes takes. That why constant preparation, in order to increase their level of professionalism is recommended in their daily life as educators.

It is advisable that further researches should be done about the importance of reading for vocabulary acquisition. This paper is by no means the end of this topic due to there is still much information about it to be gathered and processed through investigation. 
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ANNEXES
ANNEXE I

Questionnaire I to teachers of English (Initial diagnosis)
Dear teacher, it is important that you clearly answer the following questions. The results will be of great help for the development of this research.

1-Do you think reading comprehension is an important aspect when teaching English as a Foreign Language? Why?

2-If the answer is affirmative, 

a) You consider that the focus of the reading activity should be on:

-Understanding of the main idea.
-Understanding of supporting ideas.
-Understanding of both supporting and main ideas.
3-Do you think vocabulary teaching through reading activities reinforces the understanding of ideas in students? Why?

4-What is your greatest difficulty when teaching vocabulary through reading activities?

5-Do you think that the elaboration of a set of reading activities will help you dealing with the difficulty? Comment on methodological considerations for the elaboration of such set.

ANNEXE II

Questionnaire II to teachers of English (Final diagnosis)
Dear teacher, it is important that you clearly answer the following questions. The results will be of great help for the development of this research.

1-Do you think reading comprehension is an important aspect when teaching English as a foreign language? Why?

2-If the answer is affirmative, 

b) You consider that the focus of the reading activity should be on:

-Understanding of the main idea

-Understanding of supporting ideas

-Understanding of both supporting and main ideas

3-Do you think vocabulary taught through reading activities reinforced the understanding of ideas in students? Why?

4-What was your greatest difficulty when teaching vocabulary through reading activities?

5-Do you think that the elaboration of a set of reading activities helped you dealing with the difficulty? Comment on methodological considerations for the application of the set.

ANNEXE III

Questionnaire III to students (Initial diagnosis)
Alumno, es importante que respondas claramente las siguientes preguntas. Tus respuestas ayudaran al desarrollo de esta investigación.
1) Cuando lees un texto en Inglés consideras que es importante la comprensión de:

· La idea central

· Ideas secundarias

· Ambas

2) Cuando lees un texto en Inglés tu comprensión de la idea central es:

a) Completa ____            b) Parcial ____             c) Nula ____

3) Cuando lees un texto en Inglés tu comprensión de las ideas secundarias es:

a) Completa ____            b) Parcial ____             c) Nula ____

4) Cuando lees un texto en Inglés aprendes nuevas palabras.

SI____         NO____

5) ¿Te gustaría leer textos en Inglés relacionados con la vida militar?

SI____         NO____       
ANNEXE IV

Questionnaire IV to students (Final diagnosis)

Alumno, es importante que respondas claramente las siguientes preguntas. Tus respuestas ayudaran al desarrollo de esta investigación.

1) Cuando leíste los textos en Inglés consideraste más importante la comprensión de:

· La idea central

· Ideas secundarias

· Ambas

2) Cuando leíste los textos en Inglés tu comprensión de la idea central fue:

b) Completa ____            b) Parcial ____             c) Nula ____

3) Cuando leíste los textos en Inglés tu comprensión de las ideas secundarias fue:

a) Completa ____            b) Parcial ____             c) Nula ____

4) Cuando leíste los textos en Inglés aprendiste nuevas palabras.

SI____         NO____

5) ¿Te gustó leer textos en Inglés relacionados con la vida militar?

     SI____         NO____        
ANNEXE V

Observation guide (before and after the application of the proposal)

-Type of lesson: ______________________   -Stage: ____________________

- Topic: _________________________________ - Date: _________________

-Professor visited: _____________________-Class size: _____ -Present: ____

-Objective: -to verify the effectiveness of the reading procedures applied by the teacher.

                 - to verify the understanding by the students of the ideas expressed in the text. 

Links with military life     Yes ____    No ____

1) Effectiveness of reading procedures (based on students´ participation and proficiency)

· Before reading procedures          ____Very effective

                                                     ____Effective

                                                     ____Not effective

· While reading procedures            ____Very effective

                                                     ____Effective

                                                     ____Not effective

· After reading procedures             ____Very effective

                                                     ____Effective

                                                     ____Not effective

2) Understanding of the ideas in the text (based on students´ participation and proficiency)

· Understanding of the main idea   ____Complete

                                                     ____Partial

                                                     ____Null

· Understanding of supporting ideas   ____Complete

                                                          ____Partial
                                                          ____Null
ANNEXE VI
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Hoja1

				Yes		No

		Before		11.1		88.8

		After		88.8		11.1

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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Hoja1

				Main idea		Supporting idea		Both main and supporting ideas

		Before		44.4		33.3		22.2

		After		22.2		11.1		77.7

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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Hoja1

				Students interested		Students without interest

		Before		72		28

		After		89		11

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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				Complete		Partial		Null

		Before		33		19		48

		After		73		23		4

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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Hoja1

				Main idea		Supporting ideas		Both main and supporting ideas

		Before		46		34		20

		After		22		21		57

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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				Complete		Partial		Null

		Before		38		21		41

		After		62		26		12

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.
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Hoja1

				Yes		No

		Before		67		33

		After		96		4

				Para cambiar el tamaño del rango de datos del gráfico, arrastre la esquina inferior derecha del rango.






