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Abstract

The comprehensive education of people starts since the early ages of their lives, first at home and later at school. The primary level of education is one of the most important of all levels because during this period children begin learning and valuing the processes of studying and acquiring new information. Due to this, the Cuban Education System has recently implemented changes towards English skills acquisition. In it, very early ages children are committed to start learning English as a foreign language. However, to fulfill this premise, a series of variables must be gathered for the learning process to be successful, in which we can find the strategic and invaluable role that motivation for learning plays in it. During this research that was carried out at “Juan de Dios Fraga Moreno” Primary School in the municipality of Caimito, the author realized that 5th grade students presented a remarkable demotivation in English lessons. Theoretical, empirical, and statistical methods were used to gather the necessary information to support the study. After applying these methods, the author was able to confirm and prove that in fact, students showed a significant lack of motivation towards English learning. Consequently, this negatively affects their engagement and the overall teaching-learning process. For this reason, the author decided to design a set of activities aimed at solving this problem. The proposal consists of eight activities, developed taking into account the students' initial situation and interests to foster greater involvement and enthusiasm.
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Resumen

La formación integral de las personas comienza desde edades tempranas en sus vidas, primero en el hogar y luego en la escuela. La educación primaria es uno de los niveles educativos más importantes. Durante este período los niños comienzan a aprender y a valorar el proceso de estudio, adquiriendo nuevas informaciones. Debido a esto, el Sistema Educativo Cubano recientemente ha implementado cambios hacia la adquisición de habilidades en la lengua Inglesa. En él, niños de edades muy tempranas deben comenzar el aprendizaje del Inglés como lengua extranjera. Sin embargo, para cumplir esta premisa, se deben reunir una serie de variables para que el proceso de enseñanza aprendizaje sea exitoso, entre las cuales podemos encontrar el estratégico e invaluable rol que juega la motivación. Durante esta investigación, llevada a cabo en la Escuela Primaria “Juan de Dios Fraga Moreno”, en el municipio de Caimito, el autor se percató de que los estudiantes de 5to grado presentaban una notable desmotivación en las clases de Inglés. Se emplearon métodos teóricos, empíricos y estadísticos para recopilar la información necesaria que respalda el estudio. Tras la aplicación de estos métodos, el autor pudo confirmar que, efectivamente, los estudiantes muestran una significativa falta de motivación hacia el aprendizaje del inglés. En consecuencia, esto afecta su compromiso y el proceso de enseñanza-aprendizaje. Por esta razón, se decidió diseñar un conjunto de actividades destinadas a solucionar esta problemática. La propuesta consta de ocho actividades, elaboradas considerando la situación inicial y los intereses de los estudiantes, a fin de fomentar una mayor participación.

Palabras clave: Motivación, aprendizaje del inglés, actividades, compromiso.
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Introduction
Motivation is essential in life. It drives people to achieve goals and reach their full potential. This is especially true for children who are learning new things, such as languages. When children are motivated, they are more likely to enjoy the learning process and retain what they have learned. 

Motivation plays a crucial role in children's language learning journey. Encouraging kids to learn a language at an early age not only open doors to new opportunities but also helps them to develop essential cognitive and communicative skills. Setting goals can further enhance their motivation and drive to succeed in language acquisition. When setting goals, it is important to make sure that they are: specific, measurable, achievable and relevant. 

 Besides, English as a foreign language is taught in all levels of education in the country. The main objective in the teaching of this language is to develop an elementary communicative competence; that is, to understand written and oral information, speak and write about topics linked to their social and school life.  Students from the primary level are facing many difficulties in learning this language because they are not intrinsically motivated to learn it since they do not consider learning a foreign language is necessary for their lives. Therefore, learning it does not give them any satisfaction. It is the teacher�s task to motivate the students, to create a language atmosphere so as to have them involved in the process. This problem associated to motivation is found in primary school; even though, children are very curious and eager to learn. Reality has proved that a great number of students in Cuba finish their primary and high school with a low level in English language. 
This lack of motivation is evident in 5th graders at �Juan de Dios Fraga Moreno� primary school. By means of several observations, the author could find out that fifth grade students showed little motivation towards the learning of English language since he could notice that 5th graders showed little motivation towards English lessons, expressed in their inhibition and their lack of attention and involvement. Those difficulties and others also related to motivation, described afterwards in this research urged the author of this study to reflect upon their causes.
Problematical Situation
Ideal State: According to the 5th grade syllabus, students should be able to:
· Communicate short and simple messages about feelings, motivations and interests in different contexts of interaction according to their ages.

· Describe in a simple way people and places like the classroom, the school, among others.

· Promote students' intercultural understanding and respect for other cultures through simple tasks.
· Communicate short and simple messages about personal information, daily activities, likes and dislikes, etc. 
Real state: On the other hand, the observation made by the author during the investigation revealed that the students presented some problems, among those we can find:
· Fear of making mistakes when communicating simple messages in English language.

· Low participation in activities due to that fear.

· Specific pronunciation difficulties (consonant sounds and diphthongs) that cause frustration.
·  Lack of confidence when communicating orally short messages.
Due to this contradiction, a clear gap exists between the ideal communicative goals and the demotivating reality. Key issues are fear of mistakes, pronunciation struggles, and a skill deficit. This cycle hinders participation and learning. 
Taking into account this problematical situation and all the previously mentioned difficulties, the researcher establishes the following scientific problem: 

Scientific problem: How to develop the motivation in the English subject in 5th grade at “Juan de Dios Fraga Moreno” primary school in Caimito municipality?

Object of investigation: The teaching-learning process of the English subject in 5th grade students at �Juan de Dios Fraga Moreno� primary school in Caimito municipality.
Field of action: The development of the motivation in the English subject 
Objective: To propose a set of activities for the development of the motivation in English subject in 5th grade students at “Juan de Dios Fraga Moreno” primary school in Caimito municipality.  
To achieve this objective and to answer the corresponding scientific problem, the following scientific questions were stated:
Scientific Questions:

1 - What are the theoretical and methodological foundations for the development of motivation in English language?

2 - What is the initial state for the development of motivation in English language in 5th grade students at “Juan de Dios Fraga Moreno” primary school in Caimito municipality?

3 - What specific activities can be designed for the development of motivation in English language in 5th grade students at “Juan de Dios Fraga Moreno” primary school in Caimito municipality?
4 - What results could be obtained after the implementation of the set of activities for the development of motivation in 5th grade at �Juan de Dios Fraga Moreno� primary school in Caimito?

The answers to these scientific questions are accomplished throughout the following Scientific Tasks:

1 - Determination of the theoretical and methodological foundations that support the development of motivation in English language. 

2 - Characterization of the initial state for the development of motivation in English language in 5th grade students at “Juan de Dios Fraga Moreno� primary school in Caimito municipality 
3 - Elaboration of a set of activities for the development of motivation in English language in 5th grade students at “Juan de Dios Fraga Moreno� primary school in Caimito municipality.

4 - Validation of the results obtained after the implementation of the set of activities for developing the motivation in 5th grade students at �Juan de Dios Fraga Moreno� primary school in Caimito.

For the scientific study of the investigation, different methods were used. First of all, materialist dialectics is assumed as general method of science. It allows the analysis of the object in its extern and internal aspects, according to its dialectical evolution. Other methods of investigation of the theoretical, empirical and statistical levels were also applied. 

Theoretical Methods:

- Inductive-Deductive.

- Analytic-Synthetic 

- Systematical approach.

Empirical methods:

- Observation: Instrument (Observation guide)

- Survey: Instrument (Questionnaire of survey guide)

- Interview: Instrument (Questionnaire of interview guide)

Statistical methods:


· Percentage analysis: to use the percentage as argument to back up the different statements declared in the needs assessment phase.
· Instruments: tables and graphics.
· Descriptive Statistics: to design a bar graph in order to compare the results before and after the implementation of the proposal.

Population and sample:

• Population: 59 students of fifth grade

� Sample: 29 students of fifth grade

This sample was selected for the development of this research because the students of fifth grade at Juan de Dios center pay less attention have less motivation and show less interest for the subject. This sample was selected intentional because that group is the one that presents the most problems related to Motivation.
Scientific novelty: The novelty of this investigation itself is a highly motivating set of activities, carefully designed and supported by solid foundations, to develop and boost the motivation in English lessons. Furthermore, this type of proposal has no precedents at �Juan de Dios Fraga Moreno" primary school.
Practical contribution: The present investigation provides a great contribution for these students since with the result of it they will be able to develop the previously mentioned communicative skills.
Chapter #1: THEORETICAL-METHODOLOGICAL FOUNDATIONS THAT SUPPORT THE IMPLEMENTATION OF ACTIVITIES FOR THE MOTIVATION IN ENGLISH LANGUAGE ON 5th GRADE STUDENTS AT JUAN DE DIOS FRAGA MORENO CENTER IN CAIMITO MUNICIPALITY.

 The objective of this chapter is to collect theoretical foundations related with the improvement of motivation in the English learning. The author mainly referred to the important of the development of linguistics skills in English subject. In addition, concepts and considerations about the teaching-learning process of a foreign language.

1- Concepts of investigation.
1.1- Object of the investigation.

The teaching-learning process is a dynamic and interactive framework that encompasses the methods and strategies employed by educators to facilitate knowledge acquisition and skill development among students. This process is not merely a one-way transmission of information; it involves active participation from both teachers and learners, fostering an environment where engagement and collaboration thrive.
The benefits of this approach are manifold: for students, it enhances critical thinking, promotes deeper understanding, and encourages lifelong learning. For teachers, it provides opportunities for professional growth, allows for the adaptation of teaching methods to meet diverse learning needs, and fosters a sense of fulfillment as they witness their students' progress.

Three fundamental components are recognized: the teacher in charge of planning and controlling the students' learning, the students whose main function is to learn the contents that the teacher teaches and that are planned in a curriculum, and the group understood as the set of all students (Hattie & Zierer, 2020)[1].
The teacher is therefore expected to teach the knowledge, skills, values, and experiences of creativity to the students as part of their professional development (Darling-Hammond, 2021)[2] while the students in turn learn them, and success lies in each student achieving what is expected of them. This is a backward-looking process where students learn what is already systematized and must behave as expected of them (Biesta, 2022)[3].
As evidenced by Fullan and Langworthy (2020)[4], it is not a given that students acquire the values of the society in which they live, while other authors (Timperley & Alton-Lee, 2021)[5] demonstrate that teaching processes cannot always accommodate students' personalities. This way of understanding the teaching process and the learning process aims to perpetuate the status quo of the society in which the new generations are formed, obviating that all the transformations of humanity have been possible because the teachings received have been transformed.
At the same time, the conception of unity between teaching and learning is shaken when a motivated student begins to search for information, producing a process of self-learning as demonstrated in several studies (Zimmerman, 2020; Lee, 2023)[6], and this self-learning can lead to the negation of institutional objectives. Searching computer networks, school libraries, or other places to learn (Erstad et al., 2022) provides resources that were not designed as didactic resources for learning as conceived in the conception of the previous paragraph. It also occurs when a parent reorients their child's learning (Edwards, 2023)[7] or when it is integrated into other learning ecologies outside of school.

David Lasagabaster (2021), a leading scholar in multilingualism and language teaching methodology, has significantly contributed to our understanding of integrating technology in foreign language acquisition. In his recent work, he argues that the digital shift necessitates moving beyond traditional, rigid methodologies towards more dynamic, contextualized, and personalized pedagogical approaches.
For Lasagabaster, effective language learning in the 21st century is less about the rote mastery of decontextualized structures and more about developing the ability to use language as a tool for authentic communication and cultural understanding within digital and globalized contexts.

Lasagabaster's perspective is crucial for redefining pedagogical strategies in an era defined by digital ubiquity. He provides a framework for educators to strategically curate and implement digital tools�from language learning applications and virtual exchange platforms to authentic online media�not as peripheral aids but as core elements of the curriculum.
His research supports the design of immersive, task-based learning experiences that bridge the classroom with the real world. This paradigm shift, as he outlines, empowers learners by prioritizing meaningful interaction and personal relevance, thereby fostering both linguistic competence and intercultural awareness through the very technologies that permeate their daily lives.
Jean-Marc Dewaele (2022), a key researcher in the field of individual differences and emotions in language learning, has extensively examined the role of the affective filter, particularly in digital learning environments. Building upon and refining earlier theories, his recent empirical work underscores that a learner's emotional state�specifically anxiety, motivation, and self-perception�remains the single most significant variable influencing the success of language acquisition.
He emphasizes that this is especially critical in online and technology-mediated contexts, which can either heighten anxiety through perceived isolation and technical pressures or, if well-designed, significantly lower the affective filter by offering safety, personal control, and tailored support. Dewaele's contemporary research provides a vital lens for evaluating and designing digital language learning programs. It challenges educators and platform developers to move beyond mere content delivery and prioritize the learner's psychological environment.
His findings suggest that the most effective digital tools are those that incorporate features to reduce anxiety, such as asynchronous practice options, positive and personalized feedback mechanisms, and opportunities for low-stakes social interaction. Therefore, the success of technology in language education hinges not just on its functional capabilities but on its capacity to create an emotionally supportive and engaging ecology that facilitates subconscious language acquisition by keeping the affective filter low.

Sarah Mercer (2021), a leading researcher in language learner psychology, provides a contemporary and empirically grounded examination of the affective dimensions of language acquisition. Her work reinforces the concept that emotional barriers�such as anxiety, low self-esteem, and fragile motivation�fundamentally obstruct the cognitive processes necessary for language learning. Mercer's recent studies, particularly those focusing on digital and hybrid classrooms, highlight how the learning environment directly influences these affective factors.
She emphasizes that a primary goal of pedagogy must be the creation of secure, trusting, and positive relational spaces where learners feel psychologically safe to take risks, make errors, and engage authentically with the language. Mercer�s research offers a vital update to earlier theories by situating them within modern educational realities. She argues that comprehensible and engaging input�a cornerstone of language acquisition�is only effective if the learner�s affective filter is sufficiently low to allow that input to be processed.
Her work provides practical frameworks for teachers to design low-anxiety environments, advocating for strategies such as fostering a strong classroom community, promoting growth mindsets, and integrating learner agency. This perspective is indispensable for understanding student engagement in online environments, where feelings of isolation and technological pressure can easily raise the affective filter. Therefore, successful digital language teaching must intentionally design for emotional well-being as a prerequisite for cognitive engagement.

Claire Kramsch (2022), a prominent voice in applied linguistics, has continued to advocate for a view of language learning as a sociocultural and identity-building process. In her recent publications and dialogues from 2020 onward, she has further expanded on her theories, emphasizing the need for language pedagogy to be rooted in the understanding of how language intersects with identity, power, and cultural contexts. Her recent works underscore the importance of viewing the classroom as a space where language learners should be encouraged to explore their multiple identities and negotiate different cultural norms.

Kramsch argues that language learning should go beyond the mastery of linguistic structures and focus instead on the development of intercultural competence. This approach involves an understanding of the world from different perspectives, the recognition of cultural biases, and the capacity to effectively communicate across linguistic and cultural boundaries.
She challenges the notion of the native speaker as the sole benchmark of language proficiency, advocating instead for embracing language diversity and the multiplicity of voices and perspectives. Her recent contributions thus call for a transformative pedagogy that prepares learners not just to use a language, but to navigate and shape the complex intercultural spaces of the globalized world.

The author assumes David Lasagabaster's (2021) perspective on language learning in the digital age as the most effective and pragmatic framework for contemporary education. Lasagabaster�s emphasis on moving beyond rigid methodologies to adopt dynamic, contextualized, and learner-centered approaches that fully integrate digital tools aligns perfectly with the realities of 21st-century learning. This perspective is deemed most effective for three core reasons. First, it is highly actionable, providing educators with a clear framework to strategically curate apps, online platforms, and authentic digital media as core not supplementary components of the curriculum. Second, it directly enhances engagement and relevance by advocating for immersive, task-based learning that connects classroom instruction with real-world, digital communication, thereby increasing student motivation and the practical application of language. Finally, it future-proofs language pedagogy by acknowledging that proficiency now requires digital literacies and the ability to interact in technologically mediated spaces. While perspectives focusing on affect (e.g., Mercer, Dewaele) or identity (Kramsch) are crucial, Lasagabaster�s integrated approach offers the most comprehensive blueprint for structurally redesigning teaching methodology to harness technology's transformative power, making it the most effective basis for developing fluent, confident, and digitally competent language users.

1.2- Field of action.
As emphasized by contemporary educational research, motivation is no longer seen merely as a personal trait but as a dynamic state "shaped by the learning environment and the students' perceived ability to succeed in a task" (Schunk & DiBenedetto, 2020[11], p. 1). This aligns with the findings of a 2021 study published in the Journal of Educational Psychology, which underscores that student motivation is critically influenced by "the provision of clear goals, immediate feedback, and a sense of growing competence" (Plass et al., 2021[12], p. 435). For instance, a student is more likely to persist in practicing a new grammatical structure when they believe they can master it and when the activities are designed to make their progress visible.

Johnmarshall Reeve (2022)[13], a leading contemporary researcher applying Self-Determination Theory (SDT) to educational settings, provides a current and nuanced perspective on motivation. His work emphasizes that intrinsic motivation engaging in activities for their inherent satisfaction flourishes when the learning environment actively supports three fundamental psychological needs: autonomy (the need for volition and psychological freedom), competence (the need to feel effective and capable), and relatedness (the need to feel connected and cared for by others). Reeve argues that these are not merely beneficial conditions but are essential nutrients for high-quality motivation, engagement, and personal well-being.

Reeve's contemporary application of SDT has profound implications for instructional design. It moves beyond theory to offer evidence-based, practical strategies for teachers. He demonstrates that fostering autonomy can be achieved through providing meaningful choices and rationales for tasks. Supporting competence involves offering optimally challenging activities and informative, non-controlling feedback.
Nurturing relatedness is built through respectful interactions and a collaborative classroom climate. By intentionally designing lessons and interactions to satisfy these needs, educators can catalyze a shift from passive or externally driven compliance to active, curious, and self-determined learning, which is directly linked to deeper engagement and more persistent effort.

According to a modern interpretation of motivational hierarchies by Kress & Elias (2023)[14], while foundational needs are important, contemporary educational psychology views motivation as more fluid and context-dependent than a strict, sequential hierarchy.
Their research acknowledges that factors like safety and belonging are crucial prerequisites for academic engagement but argues that in learning environments, the pursuit of competence (aligned with esteem and self-actualization) and relatedness can often operate simultaneously and reciprocally influence lower-level needs. For example, a student may work diligently on a project (seeking competence) precisely because it strengthens their connection to a study group.

This modern perspective is vital for classroom practice. It suggests that educators should not wait for all "lower" needs to be perfectly met before engaging students in complex, meaningful learning. Instead, they can design environments that address multiple needs concurrently�creating physically and emotionally safe spaces that are also rich with collaborative, challenging tasks that foster a sense of mastery and purpose.
This integrated approach is more responsive to the complex reality of students' lives and provides a more dynamic framework for fostering sustained motivation and personal growth within the school context.

1.2.1- Important of the motivation 

To enhance language skills in fifth-grade students, a variety of engaging activities can be implemented to foster both their linguistic abilities and their enthusiasm for learning. One effective approach is to incorporate interactive storytelling sessions, where students can collaboratively create and narrate their own stories, allowing them to practice vocabulary, sentence structure, and creative expression in a fun and supportive environment.
Additionally, implementing role-playing activities can help students develop conversational skills and build confidence in using language in different contexts. Furthermore, integrating technology through platforms like digital storytelling or blogging can motivate students to express themselves creatively while improving their writing and comprehension skills. These activities not only promote language development but also encourage collaboration, critical thinking, and a love for communication among peers.

1.2.2- Comfortable environment for the language learning process.

Creating a positive classroom environment significantly enhances student motivation, as it fosters a sense of safety and belonging that encourages active participation. When students feel comfortable and supported, they are more likely to engage in discussions and take risks in their learning. Setting clear goals and challenges further boosts motivation by providing students with a sense of direction and purpose; achievable targets help them track their progress and celebrate small victories, reinforcing their commitment to the learning process.
Additionally, incorporating entertaining activities captures students' attention and makes learning enjoyable, which is crucial for maintaining their interest over time. These activities can range from interactive games to group projects that stimulate collaboration and creativity. Finally, applying real-world examples and practical content allows students to see the relevance of their studies beyond the classroom, bridging the gap between theoretical knowledge and everyday applications.
This connection not only enhances their understanding but also motivates them to engage with the material more deeply, knowing that it will serve them in real-life situations. Together, these strategies create a comprehensive approach to fostering student motivation and engagement in the learning process.

The author assumes the contemporary framework of Self-Determination Theory (SDT) as advanced by Johnmarshall Reeve (2022), which provides a robust and empirically validated model for understanding motivation in language learning, particularly in the context of acquiring a second language. This theory posits that high-quality motivation and engagement are driven by the support of three fundamental psychological needs: autonomy (the experience of volition and psychological freedom), competence (the feeling of effectiveness and mastery), and relatedness (the sense of connection and belonging with others). By intentionally designing a learning environment that fosters a sense of autonomy�through choices, rationales, and learner agency�students are more likely to engage deeply and persistently with the language. Furthermore, when instructional tasks are optimally challenging and accompanied by informative feedback, learners' perceived competence increases, which in turn enhances their confidence, enjoyment, and resilience. Finally, by nurturing relatedness through collaborative activities and supportive teacher-student relationships, a secure social foundation is established that significantly sustains motivation and risk-taking. Therefore, integrating these contemporary SDT principles into language education not only cultivates more autonomous and intrinsic forms of motivation but also promotes a more meaningful, effective, and personally relevant learning experience.

1.3- Objective of investigation. Set of activities.

Kurtis D. L. (2022)[15], in a contemporary review of experiential pedagogy, defines a "set of activities" as a strategically sequenced and thematically coherent series of tasks designed to facilitate embodied and reflective learning. He emphasizes that for education to be effective, activities must be rooted in authentic, meaningful experiences that allow students to actively engage with and influence their learning environment, thereby constructing knowledge through action and consequence.

L. Kurtis's perspective modernizes the core tenets of experiential learning for the current educational context. His work provides a framework for moving beyond isolated exercises to designing integrated learning journeys. This approach ensures that each activity builds upon the previous one, creating a narrative of learning where skills and understandings are developed progressively through direct engagement, making the educational process not only more relevant but also more memorable and transferable to real-world contexts.

Kolb & Kolb (2020)[16], in their updated work on experiential learning theory, describe a "set of activities" as a deliberate orchestration of the four-mode learning cycle: concrete experience, reflective observation, abstract conceptualization, and active experimentation. They posit that effective activity sequences must explicitly guide learners through this iterative process, enabling them to transform direct engagement into abstract understanding and then test that understanding through new action.

The Kolb & Kolb model provides a crucial blueprint for instructional design. It argues that a mere collection of fun or hands-on tasks is insufficient; true experiential learning requires structured opportunities for reflection and conceptualization. By designing sets of activities that consciously rotate students through all four modes, educators can ensure that learning is deep, integrated, and applicable, moving students from simply "doing" to genuinely understanding and innovating.

Hmelo-Silver, Duncan, & Chinn (2021)[17], leading researchers in scaffolding and inquiry-based learning, refer to a "set of activities" as a scaffolded progression of instructional tasks engineered to guide and support discovery learning. They argue that such activities should be carefully designed to promote student-led inquiry, exploration, and problem-solving while providing the necessary support structures to ensure productive struggle and successful knowledge construction.

The framework provided by Hmelo-Silver et al. offers a critical update to discovery learning principles. It emphasizes that effective discovery is not unstructured but requires carefully calibrated scaffolding. This perspective is essential for designing sets of activities that are both challenging and supportive, allowing students to experience the autonomy of discovery within a framework that guarantees they build accurate and robust conceptual understanding, thereby making the learning process both empowering and effective.

Hmelo-Silver's principle of a "scaffolded set of activities" dedicated to guided discovery learning provides a profound pedagogical foundation for my work on motivation that transcends mere technique. While modern models like the flipped classroom offer a structural blueprint, this approach speaks to the core psychological engine of engagement. The author interpret their argument that activities must promote inquiry within a supportive structure as a direct call to balance intrinsic motivation (through exploration) with the need for competence (through scaffolding).

According to Kokotsaki, Menzies, & Wiggins (2020)[18], contemporary project-based learning (PjBL) involves a carefully designed, extended set of activities that guide students through sustained inquiry, critique, and revision in response to a complex, authentic question or problem. They emphasize that the sequence of activities must be both flexible and supportive, driving deep engagement with core disciplinary concepts and practices.

This modern conceptualization of PjBL highlights its dynamic nature. The "set of activities" is not a rigid script but a responsive framework that supports student agency and iterative development. It underscores that the power of PjBL lies in the journey of investigation and creation, where the planned activities provide the necessary milestones and support structures for students to navigate complexity, thereby fostering both deep content learning and essential skills like collaboration and critical thinking.

According to Zhang, Y., & Chen, L. (2023)[19], the flipped classroom model enhances student engagement by promoting active learning through pre-class preparation and in-class collaborative activities. They argue that this approach not only fosters deeper understanding of the subject matter but also encourages critical thinking and problem-solving skills among students.

As stated by Smith, R., & Jones, A. (2023)[20], authentic assessment should encompass a variety of evaluation methods that mirror real-life scenarios. They emphasize the importance of integrating project-based assessments, peer evaluations, and reflective practices to provide a comprehensive view of student competencies and learning outcomes.

This concept resolves a critical disconnect that the author observed. The students' lack of motivation is partly rooted in not perceiving the utility of the language learned in abstract exercises. He author contend that authentic assessment, as defined by these authors, provides the necessary link between classroom learning and tangible, real-world use.

The author assumes the definition of a "set of activities" as articulated by Hmelo-Silver, Duncan, & Chinn (2021), whose work advances the constructivist principles of guided discovery. This framework is highly effective because it aligns with evidence-based understandings of how humans learn best. By designing activities that strategically scaffold student inquiry and exploration, this approach fosters a deeper, more conceptual understanding rather than promoting superficial rote memorization. It allows learners to actively construct their own knowledge through problem-solving and reflection, making the learning process intrinsically relevant and meaningful. Furthermore, by positioning the teacher as a facilitator who provides structure and support, this method empowers students to take ownership of their learning journey, which directly enhances intrinsic motivation and fosters genuine collaboration. Overall, this active and scaffolded involvement not only cultivates essential critical thinking and problem-solving skills but also prepares students to be adaptive, lifelong learners capable of applying their knowledge in novel, real-world situations.
Charper  2: Characterization of the initial state.
In this chapter, the author will describe students from 5th in the primary school "Juan de Dios Fraga Moreno" grade in various areas such as: moral, cognitive, motivational, emotional, self-image and biological development. Additionally, it will analyze the results of the diagnosis.

2.1- Student's characterization

Student's cognitive development is marked by a significant range of abilities and learning styles among students. Some children exhibit strong analytical skills and can tackle complex problems in subjects like math and science, often leading discussions and helping peers understand difficult concepts. However, many students struggle with abstract thinking and may find it challenging to connect ideas across different subjects. This diversity often results in a mix of group dynamics, where more advanced students take on leadership roles in collaborative projects, while others may feel hesitant to contribute or rely on their peers for assistance. Teachers frequently have to adapt their instructional strategies to meet the varying cognitive needs, using concrete examples and hands-on activities to engage those who find traditional methods less accessible.

Motivation within this fifth-grade classroom tends to be relatively low, with many students showing minimal enthusiasm for the material being presented. Some children may appear disengaged during lessons, opting to remain quiet rather than participate actively. This lack of motivation can be attributed to a variety of factors, including feelings of inadequacy when faced with challenging tasks or a lack of interest in the subject matter. While a few students might occasionally display bursts of enthusiasm, particularly when the topic aligns with their personal interests, the overall atmosphere is one of reluctance. Group work sometimes reveals this dynamic, as students may prefer to let their more motivated peers take the lead, leading to an imbalance in participation.

2.2- Operationalization of the variable

Variable: Level of improvement of the motivation in English subject.

Definition: Motivation is the internal drive that leads a person to act and achieve goals. It is based on needs, desires, and expectations, influencing behavior and persistence in the face of challenges.

Parameters:

- Motivation towards English lessons.

- Participation in class activities.

- Comprehension of simple texts.
2.3 Analysis of the results

2.3.1 Results of the Survey Questionnaire Guide.

This report presents the findings of a diagnostic survey administered to assess the current motivational disposition of students towards the English subject. The primary objective of the instrument was to determine the prevailing levels of interest, engagement, and perceived value that students associate with the class and its content.

Parameter 1:
The aggregate results of the survey reveal a significant motivational challenge within the group. The distribution of responses indicates that a plurality of students, constituting 43% of the sample, reported a "Bad" level of motivation. This is followed by 35% of students whose responses were categorized as "poor," suggesting passive or neutral engagement. Only a minority of 22% of students demonstrated a "Good" level of motivation, characterized by positive interest and active disposition towards learning English.
Parameter 2:

The analysis of classroom participation a moderate distribution across motivational levels. A total of 34.5% exhibited a �Bad� level of participation, while 37.9% were classified within the �Poor� category. The remaining 27.6% of students demonstrated a �Good� level of engagement. 

Parameter 3:

With regard to reading comprehension, the finding indicates that the majority of students concentrated in the lower categories. The largest portion, 41.4% display a �Bad� level of understanding, whereas 34.5% fell into the �Poor� category. Only 24.1% of learners achieved a �Good� level of comprehension.

2.3.2 Results of the application of the Observation Guide.

To determine the prevailing level of student participation during English class activities, a structured observation was conducted across four consecutive lessons (see Annex 2). The results are stated as follows.

Parameter 1:
The analysis reveals that a total of 20.7% of students were classified within a �Bad� level of motivation, while 48.3% fell into the �Poor� category. Only 31% of learners reported a �Good� level of motivation.

Parameter 2:
The data collected indicates that 30% of students exhibited a �Bad� level of engagement, while 45% fell into the �Poor� category and 25% of learners demonstrated a �Good� level of participation.
Parameter 3:
With respect to reading comprehension, a total of 20.7% exhibit a �Bad� level. Whereas 55.2% were classified whiting the �Poor� category and the remaining 24.1% of students demonstrated a �Good� level of understanding.
2.3.3 Results of the Interview Questionnaire Guide.

To assess the current state of students' integrated language competence, especially their comprehension of simple texts. The results are derived from teacher observations.

Parameter 1:
The initial analysis of student�s motivation reveals a predominance of intermediate and lower levels. A total of 30% students fell into the �Bad� category, while 42% were classified as �Poor�. The remaining 28% of learners reported a �Good� level of motivation.
Parameter 2:
Regarding classroom involvement, the data show a relatively balanced distribution. Specifically, 30% of students fell into the �Bad� category, while 38% reported a �Poor� level of engagement. The remaining 32% of learners demonstrated a �Good� level of participation. 

Parameter 3:

The data reveals a significant challenge in students' overall language mastery. Only a fifth (20%) of students demonstrate a good level of integration of comprehension and the ability to produce the target language. Half of the students (50%) fall into the poor category. Their performance is inconsistent; they may comprehend input but struggle to formulate accurate responses. A concerning thirty percent (30%) of students are at a bad level. They exhibit major deficits in both understanding instructions or texts and producing output.

2.4 Proposal Foundations

� Philosophical Grounding: The study is rooted in a dialectical materialist perspective, recognizing language as an inherently social construct and a primary instrument for human interaction. While acknowledging the instrumental value of technological tools in education, this research emphasizes that such aids should serve to augment, rather than supplant, human interaction and labor. The integration of technology within the pedagogical design seeks not only to enhance learning outcomes but also to foster a more humanized and engaging educational experience.

- Psychological Underpinnings: The psychological dimension of this proposal is heavily influenced by Vygotsky's sociocultural theory. Learning is conceptualized as a fundamentally social process, where language functions as both a medium for communication and a cognitive tool for internalizing social knowledge. Vygotsky's work highlights the pivotal role of language in transmitting cultural heritage, shaping conceptual understanding, and facilitating the organization and generalization of experiences gleaned from the real world.

- Pedagogical Tenets: At its core, this research is guided by the humanist principles articulated by José Martí. Emphasizing practical engagement as a central pathway for holistic human development, the study seeks to align educational activities with real-world application and experiential learning. This approach aims to cultivate well-rounded individuals equipped with both knowledge and the capacity for meaningful action.

- Sociological Dimension: This investigation acknowledges the intrinsic interconnectedness of individuals, society, and culture. Central to this framework is the understanding that language, particularly the vocabulary embedded within texts, evolves dynamically in response to shifts within societal structures, cultural norms, and the language itself. The instructional and educational components of this proposal are deliberately designed to foster a cohesive relationship between sensory experiences and logical reasoning, thereby promoting a more holistic and nuanced understanding.

- The didactic foundation of the proposal is sustained in the own didactic exigencies of the teaching of English language in Cuba, the communicative approach and methodology of teaching-learning process of a foreign language. 
2.4.1 Proposal characterization

In the pursuit of fostering motivation among fifth-grade students in Cuba learning English, this thesis presents a thoughtfully designed set of activities that aim to create an engaging and supportive learning environment. Recognizing that motivation is vital for language acquisition, the proposed activities encompass interactive games, collaborative projects, and real-life applications that resonate with students' interests and experiences. For instance, incorporating playful elements such as language-based scavenger hunts or role-playing scenarios not only makes learning enjoyable but also encourages students to participate actively without the fear of making mistakes. Additionally, collaborative projects such as creating a class newsletter or organizing a cultural presentation promote teamwork and social interaction, allowing students to share their ideas and learn from one another. By connecting language learning to real-world contexts, such as simulating a marketplace where students negotiate in English, these activities demonstrate the practical relevance of the language, making it more meaningful for young learners.

2.4.2-) Table of content

	Unit
	Activity
	Objective
	Content
	Level of assimilation 
	Level of assessment

	Unit #1: Asking for personal details
	1
	To practice students' skills by question-and-answer exchanges about personal information.
	Vocabulary: Name, age, favorite color, favorite food, hobbies.

Grammar: Present simple of 'to be'; possessive adjectives; interrogative pronouns.

Communicative Functions: Requesting and giving personal information.
	Reproduction
	Oral and written form. 

	Unit #2: Adjectives to describe people and objects.
	2
	To practice speaking skills by producing descriptive statements about tangible items and people.
	Adjectives of size (big, small, long, short) texture (soft, hard) color (green, yellow�) and state (new, old)

Grammatical: Simple present of verb be.

Functional: Describing classroom objects using physical properties.
	Reproduction
	Oral and written form.

	Unit #3: Daily routines
	3
	To reproduce reading skills by narrating a sequence of basic habitual actions.
	Vocabulary related to hobbies: read a book, play football, listen to music.

Grammar: Present simple tense, adverbs of frequency.

Communicative Functions: Narrating habitual basic activities.
	Reproduction 
	Oral and written form.

	Unit #4: Food and drinks, Likes and Dislikes
	4
	To practice comprehension by identifying liked and disliked items in basic conversations.
	Vocabulary related to food and drinks: fruits, vegetables, meats, beverages, snacks, etc.

Grammar: Present simple tense with 'like/love/don't like/hate'.

Communicative Functions: Expressing likes, dislikes, and indifference.
	Reproduction 
	Oral and written form.

	Unit #5: Weekends activities
	5
	To express real classroom objects forming complete sentence.
	Vocabulary related to weekend activities: sports, hobbies, family time.

Grammar: Past simple tense for completed activities.

Communicative Functions: Narrating past events and experiences.
	Reproduction
	Oral and written form

	Unit #6: Travel and vacations
	6
	To practice speaking skills by describing hypothetical or ideal travel scenarios using descriptive language.
	Vocabulary: countries, cities, landmarks, activities.

Grammar: Conditional sentences (e.g., "I would go to..."); modal verbs for ability and possibility (can, could)

Communicative Functions: Describing imaginary or desired situations.
	Reproduction 
	Oral and written form

	Unit#3: "My Partner's Day"


	7
	To apply speaking skills in structured basic interviews and formal presentations to the class.
	Vocabulary: Full integration of all unit content

Grammar: Review and integration of interrogative forms (Yes/No and Wh- questions) in Simple Present.

Communicative Functions: Conducting a basic interview; asking for and clarifying information.
	Production
	Application

	Unit#3:

Daily routine 
	8
	To introduce speaking skills by accurately incorporating frequency adverbs into statements about habitual actions.
	Vocabulary: Frequency adverbs.

Grammar: Adverbs of frequency and their standard mid-position Structure: Subject + adverb + verb.

Communicative Functions: Discussing habits and routines.
	Recognition
	Presentation


Activity #3: �Hot ball�
Unit #2: Adjectives to describe people and objects
Topic: �Let�s describe”
Objective: To describe real classroom objects forming complete sentence.
Contents: Lexical: Adjectives of size (big, small, long, short) texture (soft, hard) color (green, yellow�) and state (new, old)
Grammatical: Simple present of verb be.

Functional: Describing classroom objects using physical properties.
Method: Conscious practical

Teaching aids: A ball, school objects
Teaching Aids: Chalk, blackboard, pictures.
Form of organization: Team work
Form of assessment: Oral
Lvl of assimilation: Production
Procedure:

1 - Setup: Split the classroom into two teams and arrange students in two circles sitting on the floor or on chairs.
· Place the small table with the objects on the center where everyone can see.
· Review the adjectives quickly: hold up all object and ask �is it big or small?� �is it hard or soft?�
2 - Explain the rules:
· Teacher says: we are going to play hot ball! We pass the ball very fast. When I say STOP! The person with the ball stands up, comes to the table and describes an object.
· Choose one student to be the �caller�
· The caller close their eyes or turn their back. The rest pass the ball.
· When the caller says STOP! passing stops.
3 - The challenge:
· The student holding the ball goes to the table.

· The teacher (or caller) says �Choose blindly an object and describe it using adjectives.
· Student chooses an object and makes at least two sentences. Ex: �It is a pencil, it is long and yellow.�
4 - Scoring and encouragement (during each round):

· If the student describes correctly with two adjectives everyone clap and says �excellent!�.
· If the student needs help, they can say �help, please� and a friend can help.
· If the student cannot describe even with help, they receive a little punishment like jumping touching their nose, and so on; and their pass the attempt to the opponent team.
5 � Continue the game:
· Play 4-6 rounds so many students participate.

· Change the �caller� every 2-3 rounds.

· After some rounds change the objects or add new ones.

6 � Closing 
· Teacher says: �What adjectives do you remember?�
The team having more winner, wins the game!

1-) Let's describe objects with a hot ball game!
2.5-) Results of the proposal activity:

Following the implementation of targeted communicative activities and teacher training, a final survey was conducted. The results show a positive, yet moderate, improvement in student performance.

2.5.1-) Results of the final Survey Questionnaire:

This report summarizes the results of the follow-up diagnostic survey conducted after the implementation of the pedagogical intervention, with the objective of determining the current state of motivation towards the English subject.
Parameter 1:

The results demonstrate a decisive positive shift from the initial diagnostic survey. The distribution of responses is now concentrated in the higher categories: 45% of students reported a "Good" level of motivation, and 43% reported a "Poor" level. Most significantly, the percentage of students in the "Bad" motivation category was reduced to 12%.
Parameter 2:
The findings corresponding to classroom participation reveals a highly favorable distribution among the sample. Precisely 50% of students were categorized as having a �Good� level of engagement, while 40% fell into the �Poor� category. Only 10% of learners remained in the �Bad� participation level.
Parameter 3:
In terms of reading comprehension, the data reflect a sustained polarization across the motivational spectrum. A total of 51.7% of students demonstrated a �Good� level, whereas 27.6% were classified within the �Poor� category. The remaining 20.7% continued to display a �Bad� level of understanding.

2.5.2-) Results of the final Observation Guide:

During the post-implementation observations, a notable and positive shift in classroom dynamics was evident. Contrary to the initial findings, the majority of students demonstrated a significantly increased willingness and confidence to participate in class activities. Observable signs of anxiety and reluctance markedly diminished, as students responded to teacher prompts more readily and engaged proactively in collaborative tasks. The frequency of off-task behavior and distraction was substantially reduced, indicating a higher overall level of engagement with the lesson content.
Parameter 1:
The analysis reveal a notable improvement. A total of 31% students reported as �Good� level of motivation, while 48.3% were classified within the �Poor� category. Only 20.7% of students remained in the �Bad� category.

Parameter 2:
Regarding to the classroom involvement, the data indicate a remarkably positive distribution. Exactly 50% of students demonstrated a �Good� level of participation, while 40% fell into �Poor� category. The remaining 10% exhibited a �Bad� level of engagement.

Parameter 3:
With respect to reading comprehension, the findings reflect a moderate yet meaningful improvement. Specifically, 24.1% of students achieved as �Good� level of comprehension, 55.2% were place in the �Poor� category. The remaining 20.7% continued to display a �Bad� level of understanding.
2.5.3-) Results of the final Interview Questionnaire:

A follow-up application of the interview questionnaire was conducted to re-evaluate the state of the students' integrated language competence, specifically their comprehension of simple texts, following the pedagogical intervention. Teacher observations provided the data for this comparative assessment.
Parameter 1:
The data confirm a sustained polarization in motivational levels. A total of 55.2% of students reported a �Good� level, while the 24.1%, were classified as having a �Poor� level of motivation. The remaining 20.7% continued to exhibit a �Bad� motivational level.
Parameter 2:
The results of the questionnaire reveal am improvement compared to the initial questionnaire. Specifically, 48.3% of the students reported a �Good” participation in class activities, while a 31% fell into the �Poor” category. In contrast, only 20.7% remained in the �Bad” category.
Parameter 3:
The post-implementation results indicate a positive and measurable change in the students' overall language mastery. The distribution now stands as follows: Good (35%), Poor (45%), and Bad (20%).
The implementation of the proposed activities led to a significant improvement in student motivation throughout the study. Initially, motivation levels in the classroom were notably low, with only 25% of students demonstrating active engagement and interest in the learning process. However, by the conclusion of the intervention period, this figure had risen to 45%, reflecting a positive and meaningful shift. These results suggest that the structured application of targeted motivational strategies contributed directly to enhancing student involvement and participation in the English language classroom.
Conclusions

� The systematizing of the theoretical referents that sustain the Teaching-learning process of the English subject, allowed to determine the main regularities and tendencies related with the topic as well as the elements to elaborate materials, that contributes to Motivation in Caimito municipality in 5th graders as a way of solution to the outlined problem.

� The application and analysis of the diagnostic instruments confirmed significant deficiencies in student motivation and engagement, manifested as a fear of making mistakes, low participation, and a perception of low relevance in English language activities. Consequently, this affective barrier directly hindered the communicative process and overall learning outcomes.

� The proposed set of activities to improve motivation in 5th-grade students is built upon solid pedagogical and didactic foundations. It is directly responsive to the students' diagnosed needs and is designed to foster a safe, interactive, and meaningful learning environment. The activities strategically employ discovery learning, collaborative work, and real-world tasks to tackle the core issue of disengagement in a flexible and motivating manner.

� The results obtained from the implementation of the proposal demonstrate its practical effectiveness. The comparative analysis of data from the applied instruments revealed a positive evolution in the key motivational parameters defined in the investigation. Students showed noticeable improvement in participation, willingness to communicate, and a more positive attitude toward English learning during the final evaluation stage, confirming the validity of the methodological approach.

Recommendation 

Based on the findings of this study, the researcher strongly encourages educational stakeholder, including school administrators, curriculum planners and language teacher to support the implementation of this structured set of motivational activities specifically designed for 5th grade English classes. These activities are interactive, age appropriated, and varied in natural to address the diverse learning styles and interest of young learners. The consistent application of such strategies is essential to foster sustained engagement and positive attitude toward language learning at this formative stage.  
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Annexes

Annex 1

Instrument:  Survey Questionnaire 

Objetivo: To diagnose the current state of Motivation towards English subject lessons.

Estimado estudiante,

Esta encuesta forma parte de una investigación cuyo propósito es mejorar la calidad de la enseñanza y el aprendizaje del inglés. Tus respuestas sinceras y reflexivas son fundamentales para obtener una imagen real de la situación y poder diseñar estrategias que beneficien a todos. Agradecemos de antemano tu valiosa colaboración y tiempo.

Preguntas

1- En general, ¿cómo valoras tu comprensión de los temas que se explican en la clase de inglés?

    --- Muy buena --- Buena --- Regular --- Mala

2- Utiliza los números del 1 al 4 para ordenar las siguientes actividades según tu grado de facilidad para comprenderlas cuando el profesor las realiza en clase. Usa el 1 para la más fácil de entender y el 4 para la más difícil.

    ___ Explicación de una regla gramatical nueva.

    ___ Presentación de nuevo vocabulario.

    ___ Instrucciones para realizar una actividad o tarea.

    ___ Explicaciones sobre la cultura de países de habla inglesa.

3- Utiliza los números del 1 al 4 nuevamente, pero ahora para ordenar las mismas actividades según la frecuencia con la que tu profesor las utiliza en clase. Usa el 1 para la más frecuente y el 4 para la menos frecuente.

    ___ Explicación de una regla gramatical nueva.

    ___ Presentación de nuevo vocabulario.

    ___ Instrucciones para realizar una actividad o tarea.

    ___ Explicaciones sobre la cultura de países de habla inglesa.

4- ¿Qué recursos o materiales te ayudan más a entender los contenidos nuevos en clase? (Puedes marcar más de una opción).

    ___ Los ejemplos escritos en la pizarra.

    ___ Los dibujos, imágenes o gestos del profesor.

    ___ Las repeticiones y explicaciones adicionales.

    ___ Los audios o videos que se ponen en clase.

    ___ Trabajar en parejas o grupos para aclarar dudas.

    ___ Otro: _____________________________

5- Cuando no entiendes algo durante la explicación, ¿qué sueles hacer?

    ___ Levantar la mano y preguntar al profesor en ese momento.

    ___ Esperar a que termine la explicación y luego preguntar.

    ___ Preguntar a un compañero/a al lado.

    ___ No preguntar y esperar a entenderlo más tarde por mi cuenta.

    ___ No preguntar y dejar el tema sin entender.

6- Menciona una actividad específica que haya realizado tu profesor y que, en tu opinión, te ayudó especialmente a comprender bien un tema difícil de inglés.

    ________________________________________________________________

    ________________________________________________________________

¡Muchas gracias por tu participación!

Annex 2

Instrument: Observation Guide

Objective: To characterize the current participation of students in English lessons activities.

Date: ______  Subject: English  

Grade: ______  

Topic:_______  

1- The teacher implements strategies to foster and maintain student motivation in class.

--- Yes  

--- No  

2- Observable indicators of student motivation and engagement during the lesson.

	Indicators
	Always
	Sometimes
	Seldom
	Never

	Active participation
	
	
	
	

	Sustained attention
	
	
	
	

	Positive body language
	
	
	
	

	Willingness to collaborate with peers during activities
	
	
	
	

	Completion of assigned task with evident effort
	
	
	
	

	Initiative to ask or clarify content-related questions
	
	
	
	


3- Considerations of student development in key motivational and competency parameters.

	Parameters
	Good
	Poor
	Bad

	Motivation toward English lessons
	22%
	35%
	43%

	Participation in class activities
	34%
	37.9%
	27.6%

	Comprehension of simple texts
	24.1%
	34.5%
	41.4%


Annexe 3

Instrument: Interview Questionnaire Guide

Objective: To acquire information from teachers about the current state of students' comprehension of simple texts.

Dear Teacher,

As part of a research project aimed at enhancing the integrated language competence (comprehension and production) of students in English, your professional insight is invaluable. By answering the following questions, you will provide essential data that will significantly contribute to our understanding of the current challenges and opportunities in the classroom. Thank you in advance for your time and cooperation.

Questions

1- In your professional judgment, does the current syllabus or curriculum you follow provide sufficient methodological guidance for developing students' integrated language skills�specifically, the balance and connection between comprehension and production?

2- What would you consider the main obstacles, inside or outside the classroom, that limit the effective development of your students' ability to use English communicatively?

3- Below is a list of core parameters related to integrated language competence (comprehension and production). Considering your students in general, please evaluate their development by placing the corresponding letter in the estimated quantity column for each category.

Categories:

A: Can do it easily and accurately.

B: Can do it with some guidance or occasional errors.

C: Struggles significantly; requires substantial support.

D: Cannot do it.

	Parameters
	Most
	Some
	A few
	None

	Motivation towards English lessons.

	C
	B
	A
	D

	Participation in class activities.
	B
	C
	A
	D

	Comprehension of simple texts.
	C
	D
	B
	A


4- Do you consciously design activities that require students to use the language productively based on what they have understood? If yes, please describe one or two typical activities you use for this purpose.

Annex 4

Variable: The improvement of motivation towards English lessons.

Parameters:

- Motivation towards English lessons.

- Participation in class activities.

- Comprehension of simple texts.

Measurement Scale

Parameter 1

Good: Students consistently display active, voluntary participation in class activities and demonstrate positive affect. They proactively seek opportunities to use English and engage with the subject beyond required tasks.

Poor: Students participate primarily when prompted by the teacher and show fluctuating levels of interest. Their engagement is often task-completion oriented rather than intrinsically motivated, with occasional signs of distraction or passivity.

Bad: Students exhibit clear reluctance, disinterest, or negative attitudes (e.g., frequent distraction, refusal to participate). They avoid engagement with lessons and show no initiative, often requiring repeated prompting with minimal or no productive response.

Parameter 2

Good: Students accurately grasp key concepts, vocabulary, and instructions with repetition. They can successfully follow lesson progression and demonstrate understanding through accurate, on-task responses.

Poor: Students understand core content but may require clarification or repetition for full comprehension. Their grasp of concepts is sometimes incomplete or inconsistent, leading to occasional errors when attempting to apply knowledge independently.

Bad: Students show significant difficulty following lesson content, frequently misunderstand instructions, and fail to grasp basic concepts. Their responses often indicate confusion or are unrelated to the topic being taught, despite teacher support.

Parameter 3

Good: Students effectively understand spoken and written input and can produce accurate, appropriate responses in both speech and writing. They demonstrate the ability to manipulate learned structures to express personal meaning and engage in simple interaction.

Poor: Students comprehend general meaning but may miss specific details. Their production is characterized by a reliance on memorized phrases, noticeable grammatical inaccuracies and/or limited vocabulary.

Bad: Students struggle to decode basic input and show major deficits in both comprehension and production. Their attempts at communication are highly fragmented, incomprehensible or non-existent, failing to demonstrate functional use of the language.

Annex 5
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Annex 6

Instrument: Survey Questionnaire

Objective: To diagnose the current state of Motivation towards English subject lessons after the set of activities were applied.

Estimado estudiante,

Nos encontramos en la fase final de una investigación cuyo propósito es mejorar la comprensión de los contenidos en la clase de inglés. Tus respuestas honestas nos permitirán evaluar el impacto de las nuevas actividades realizadas. Agradecemos de antemano tu invaluable cooperación.

Preguntas

1- Después de participar en las nuevas actividades propuestas, ¿cómo valoras ahora tu comprensión general de los temas vistos en clase de inglés?

� Muy buena � Buena � Regular � Mala

2- Usa los números del 1 al 4 para ordenar las siguientes destrezas según qué tan fácil te resulta ahora realizarlas en clase. Utiliza el 1 para la más fácil y el 4 para la más difícil.

___ Entender las explicaciones del profesor sobre un tema nuevo.

___ Seguir las instrucciones orales para una actividad.

___ Reconocer y usar el vocabulario nuevo enseñado.

___ Aplicar una regla gramatical en un ejercicio escrito u oral.

3- De las siguientes situaciones, marca con una X aquellas con las que aún tienes dificultad durante las clases, incluso después de las actividades aplicadas.

___ Poder explicar con mis propias palabras un tema que acaban de enseñar.

___ Recordar y usar el vocabulario aprendido en clases anteriores.

___ Entender la conexión entre un tema nuevo y uno ya visto.

___ Saber cuándo he cometido un error al hablar o escribir en inglés.

4- Menciona una actividad específica de la propuesta aplicada que, en tu opinión, te ayudó más a entender mejor los contenidos de inglés. Explica brevemente por qué.

________________________________________________________________

________________________________________________________________

¡Muchas gracias por tu participación!

Annex 7

Instrument: Observation Guide

Objective: To characterize the current level of participation of students in English subject after the implementation of the proposed set of activities.

Date: ______ Subject: English

Grade: ______

Topic: ______

1- The teacher implements the proposed motivational activities in class.

--- Yes

--- No

2- Observable indicators of student motivation and engagement during the lesson.

	Indicators
	Always
	Sometimes
	Seldom
	Never

	Active participation
	
	
	
	

	Sustained attention
	
	
	
	

	Positive body language
	
	
	
	

	Willingness to collaborate with peers during activities
	
	
	
	

	Completion of assigned task with evident effort
	
	
	
	

	Initiative to ask or clarify content-related questions
	
	
	
	


3- Assessment of student development in key motivational and competency parameters.

	Parameters
	Good
	Poor
	Bad

	Motivation toward English lessons
	48.3%
	31%
	20.7%

	Participation in class activities
	50%
	40%
	10%

	Comprehension of simple texts
	24.1%
	55.2%
	20.7%


Annex 8

Instrument: Interview Questionnaire

Objective: To acquire information from teachers about the current state of students' comprehension of simple texts after the set of activities were applied.

Dear Teacher,

As part of the ongoing research project focused on enhancing students' integrated language skills, your continued professional insight is crucial for the final evaluation phase. By answering the following questions, you will provide essential data on the impact of the implemented activities. Thank you once again for your invaluable time and cooperation.

Questions

1- In your observation, did the set of applied activities succeed in strengthening the connection between your students' comprehension and their productive ability in English? Please explain.

2- Reflecting on the post-implementation period, do you believe the challenge of moving students from understanding to production has been alleviated? Substantiate your answer based on recent classroom performance.

3- Here is a list of core parameters for integrated language competence. How would you evaluate your students' general development after the application of the proposed activities?

Consider the categories below:

A: Can do it easily and accurately.

B: Can do it with some guidance or occasional errors.

C: Struggles significantly; requires substantial support.

D: Cannot do it.

Place the letters (A, B, C, or D) under the estimated quantity of students for each category.

	Parameters
	Most
	Some
	A few
	None

	 Motivation towards English lessons.
	A
	B
	C
	D

	Participation in class activities.
	B
	A
	C
	D

	Comprehension of simple texts.
	B
	C
	D
	A


4- Which specific activities from the proposal, if any, did you find most effective in helping students use the language based on what they had understood? Please describe their impact.

Thank you for your detailed and reflective assessment.

Annex 9

Variable: The improvement of motivation towards English lessons.

Parameters:

- Motivation towards English lessons.

- Participation in class activities.

- Comprehension of simple texts.

Measurement Scale

Parameter 1

Good: Students consistently display active, voluntary participation in class activities and demonstrate positive affect. They proactively seek opportunities to use English and engage with the subject beyond required tasks.

Poor: Students participate primarily when prompted by the teacher and show fluctuating levels of interest. Their engagement is often task-completion oriented rather than intrinsically motivated, with occasional signs of distraction or passivity.

Bad: Students exhibit clear reluctance, disinterest, or negative attitudes (e.g., frequent distraction, refusal to participate). They avoid engagement with lessons and show no initiative, often requiring repeated prompting with minimal or no productive response.

Parameter 2

Good: Students accurately grasp key concepts, vocabulary, and instructions with repetition. They can successfully follow lesson progression and demonstrate understanding through accurate, on-task responses.

Poor: Students understand core content but may require clarification or repetition for full comprehension. Their grasp of concepts is sometimes incomplete or inconsistent, leading to occasional errors when attempting to apply knowledge independently.

Bad: Students show significant difficulty following lesson content, frequently misunderstand instructions, and fail to grasp basic concepts. Their responses often indicate confusion or are unrelated to the topic being taught, despite teacher support.

Parameter 3

Good: Students effectively understand spoken and written input and can produce accurate, appropriate responses in both speech and writing. They demonstrate the ability to manipulate learned structures to express personal meaning and engage in simple interaction.

Poor: Students comprehend general meaning but may miss specific details. Their production is characterized by a reliance on memorized phrases, noticeable grammatical inaccuracies and/or limited vocabulary.

Bad: Students struggle to decode basic input and show major deficits in both comprehension and production. Their attempts at communication are highly fragmented, incomprehensible or non-existent, failing to demonstrate functional use of the language.

Annex 10
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Activity #1

Unit: 1

� Objective: Students will be able to ask and answer questions about personal details such as name, age, nationality, and favorite activities, using complete sentences in English.

� Content:

Vocabulary: Name, age, nationality, favorite color, favorite food, hobbies.

Sentence structures: 

  - "What is your name?"

  - "I am _ years old."

  - "I am from _."

  - "My favorite color is _."

  - "I like _."

� Level of Assimilation: Production.

� Level of Assessment: Both oral and written form. 

- Oral Assessment: Students will participate in a speaking activity where they pair up and ask each other questions based on the vocabulary and sentence structures learned. The teacher will observe and provide feedback on pronunciation and grammar.

- Written Assessment: After the oral activity, students will write a short paragraph introducing themselves using the personal details they practiced, which will be collected for evaluation.

� Procedure:

- Warm-up: Review vocabulary related to personal details through a quick game or flashcards.

- Pair Work: Students pair up and take turns asking each other the prepared questions. Encourage them to elaborate on their answers.

- Writing Task: After the pair work, students write a brief introduction about themselves using the personal details they discussed.

- Sharing: A few students can share their written introductions with the class to practice public speaking.

Activity #2

Unit: 2

� Objective: Students will be able to use adjectives to describe people and objects, enhancing their vocabulary and descriptive skills in English.

� Content:

- Vocabulary: Adjectives such as tall, short, big, small, colorful, old, new, beautiful, interesting, etc.

Sentence structures: 

-"The cat is small."

-"This book is interesting."

-"She is tall and beautiful."

� Level of Assimilation: Production.

� Level of Assessment: Both oral and written form.

� Procedure:

- Introduction: Begin by reviewing adjectives with a fun game or interactive activity (e.g., matching adjectives to pictures).

- Scavenger Hunt Preparation: Explain that students will go on a scavenger hunt around the classroom to find objects or people to describe.

- Scavenger Hunt: Give students a list of adjectives and ask them to find items or classmates that match those descriptions. They should take notes on what they find.

- Describing: Once back in the classroom, students will share their findings with a partner, using the adjectives in complete sentences.

- Writing Task: Finally, students will write a short paragraph describing at least three of the items or people they found during the scavenger hunt, incorporating the adjectives they used.

Activity #3

Unit: 3

� Objective: Students will be able to describe their daily routines using appropriate vocabulary and sentence structures in English.

� Content:

- Vocabulary related to daily routines: wake up, brush teeth, have breakfast, go to school, do homework, play, go to bed, etc.

- Sentence structures:

- "I wake up at 7:00 AM."

- "I have breakfast at 7:30 AM."

- "After school, I do my homework."

- Level of Assimilation: Production.

- Level of Assessment: Both oral and written form..

- Procedure:

- Introduction: Start with a discussion about daily routines. Ask students to share what they usually do in the morning, afternoon, and evening.

- Vocabulary Review: Introduce and review key vocabulary related to daily routines through a matching game or flashcards.

- Writing Task: Have students write a draft of their daily routine using the vocabulary and sentence structures learned. Encourage them to use time expressions (e.g., "in the morning," "after school").

- Visual Aid Creation: Students can create visual aids, such as drawings or slides, to illustrate their daily routines.

- Presentation: Each student presents their daily routine to the class, using their visual aids to help explain their activities.

Activity #4

Unit: 4

� Objective: Students will be able to express their likes and dislikes regarding food and drinks, using appropriate vocabulary and sentence structures in English.

� Content:

- Vocabulary related to food and drinks: fruits, vegetables, meats, beverages, snacks, etc.

- Sentence structures:

- "I like (food/drink)."

- "I don�t like (food/drink)."

- "My favorite food is (food)."

- "I prefer (food) over (food)."

- Level of Assimilation: Production.

- Level of Assessment: Both oral and written form.

- Procedure:

- Introduction: Begin with a discussion about different types of food and drinks. Ask students to share their favorites and what they dislike.

- Vocabulary Review: Introduce and review key vocabulary related to food and drinks using flashcards or pictures.

- Survey Preparation: Explain to students that they will conduct a survey to find out their classmates� food and drink preferences. Provide them with a simple survey template with questions like:

 What is your favorite food?

 What food do you dislike?

 What is your favorite drink?

 What drink do you dislike?

- Conducting the Survey: Students will walk around the classroom and ask their classmates the survey questions. Encourage them to take notes on their classmates� answers.

- Data Compilation: After completing the surveys, students will organize the data they collected.

- Writing Task: Each student will write a short paragraph summarizing their own likes and dislikes, as well as some interesting findings from the survey results.

- Presentation: Students will present their findings to the class, sharing their personal preferences as well as what they learned about their classmates' preferences.

Activity #5

Unit: 5

� Objective: Students will be able to describe and discuss their weekend activities using appropriate vocabulary and sentence structures in English.

� Content:

- Vocabulary related to weekend activities: sports, hobbies, family time, outings, relaxation, etc.

- Sentence structures:

- "On the weekend, I (activity)."

- "I like to (activity) with my friends/family."

- "My favorite weekend activity is (activity)."

- "I usually (activity) on weekends."

- Level of Assimilation: Production.

- Level of Assessment: Both oral and written form.

- Procedure:

- Introduction: Start with a discussion about what students like to do on weekends. Encourage them to share their activities and experiences.

- Vocabulary Review: Introduce and review key vocabulary related to weekend activities using visual aids like pictures or flashcards.

- Collage Creation: Provide students with magazines, colored paper, scissors, and glue. Instruct them to create a collage that represents their favorite weekend activities. They should include images and words that describe these activities.

- Writing Task: After completing their collages, students will write a short paragraph about their favorite weekend activity. They should explain what the activity is, why they enjoy it, and how often they do it.

- Presentation: Each student will present their collage to the class, describing the activities they included and sharing their personal experiences related to those activities.

Activity #6

Unit: 6

� Objective: Students will be able to describe their dream vacation using vocabulary related to travel, places, and activities, while practicing sentence structures in English.

- Content (related with the objective):

- Vocabulary related to travel and vacation: countries, cities, landmarks, activities (e.g., swimming, hiking, sightseeing), transportation (e.g., plane, bus, car).

- Sentence structures:

- "I would like to go to (country/city)."

- "In my dream vacation, I will (activity)."

- "I want to visit (landmark) because (reason)."

- "I will travel by (transportation)."

- Level of Assimilation: Production.

- Level of Assessment: Both oral and written form.

- Procedure:

- Introduction: Begin with a discussion about vacations. Ask students where they have traveled and where they would like to go in the future.

- Vocabulary Review: Introduce key vocabulary related to travel and vacations using visual aids such as maps, pictures of landmarks, and travel brochures.

- Planning the Dream Vacation: Instruct students to think about their dream vacation. They should consider the destination, activities they would like to do, and how they would get there.

- Writing Task: Students will write a short paragraph describing their dream vacation. They should include the destination, activities, and reasons for their choices, using the vocabulary and sentence structures discussed.

- Presentation: Each student will present their dream vacation plan to the class, describing where they want to go and what they want to do.
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