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INTRODUCTION

The present book is the first volume of a series of three books to accompany the study of Didactics of Foreign Language Teaching. It is a compilation of articles written and/or adapted by the authors to help student-teachers of English from pedagogical faculties and universities to develop the didactic competence they need to carry out their task as teachers.

The series will cover the main content of the syllabus Didactic of Foreign Language Teaching. However, the teacher does not necessarily have to follow the same order of the chapters, since it will depend on the sequence that has been agreed on the specific context.
The structure of this book has been inspired by the book The Teaching of English in the Elementary and Intermediate Levels by Dra Rosa Antich de León, whose work has contributed to the education of  hundreds  of language teachers in Cuba.

Although not necessarily in the same order, throughout the volumes, you will find answers to the questions that lead the teaching learning process
:
· Why do you teach?

· Who do you teach?

· Who teaches?

· Who do you teach?

· What do you teach?

· How do you teach?

· Who learns?

· Who does the student learn with?

· Why does the student learn?

· What does he learn?

· How does he learn?

In Chapter 1 the main goals and outcomes of teaching and learning English in Cuba are examined. “But to do the best job, you also need to inquire into what you teach and how people learn that, before you consider how it can be taught.”
 That is the reason why Chapter 2 explores the fundamental disciplines that substantiate English Language Teaching in Cuba. The understanding of these disciplines is basic to comprehend the contribution of foreign language learning to the comprehensive formation of the learner´s personality presented in Chapter 3.
Chapter 4 gives a brief historical evolution of the methods and approaches that have impacted the teaching of English. This is an important antecedent to understand the present development Communicative Language Teaching, its main concepts  and principles, which are presented in Chapter 5. 

Chapter 6 gives an insight into the most significant aspects to take into consideration when teaching children and teenagers, whereas Chapter 7 offers practical suggestions for designing tasks and activities for lessons, mostly for children and teenagers.
Chapter 8   explores the basics on the system of content in ELT, the characteristics of the teaching and learning materials teachers and learners need,  and introduces course mapping and unit planning; while Chapter 9 expands on planning to give general guidelines  for structuring a lesson, determining and writing aims and learning outcomes. The specific characteristics of lessons for teaching language habits and skills will be examined when presenting these topics.
A variety of tasks have been included to foster reflection on the issues under discussion, so as to make you an active participant in the teaching and learning process.

Some materials have been included as appendixes for you to use them when you consider it necessary.

CHAPTER 1

Language Learning in the Cuban System of Education
 Isora J. Enríquez O´Farrill
Introduction

Learning languages at present has become, more than ever, an important tool to communicate and interact with people from different cultural and linguistic backgrounds. In 2008 Matsura, Director-General of UNESCO, encouraged the development of language policies that would enable each linguistic community to use its first language, or mother tongue as widely and as often as possible, while also mastering a national or regional language and an international language.
”
Task
	· Go to your school library and find information about how the importance of learning foreign languages was reflected in the works of Cuban pedagogues like Varela, Luz y Caballero, Martí, Varona.

· Then, write a report or essay to be analyzed in class.


The Cuban pedagogical tradition has always acknowledged the importance of learning foreign languages. Félix Varela referred to the significance of reading Cicerone in the language of the Romans, without translation. In his writings about the Nautical School, José de la Luz y Caballero highlighted the importance of mastering languages like English, French and German, which he considered not only useful but indispensable. In 1882 Jose Martí expressed the view that those who cannot read in French, English or German are not in keeping with the epoch they live in. This shows Martí´s concern that people should learn and develop the skills needed for the period in which they live.
In several occasions Fidel Castro has referred to the importance and need to learn languages. In September 2000, he stated that learning two languages- English and French- apart from Spanish was one of the goals of the educational and cultural transformation that were taking place in the society. A year later he referred to the importance of learning English by the Cuban population. In his speech at the graduation Ceremony of the Primary School Teacher Training College on March 15th, 2001, Fidel Castro stated that students should begin learning English in elementary school. Consequently, elementary schools need to offer more opportunities to learn languages, especially English, earlier than Grade 7.
 Task
	Now reflect with your teacher and classmates next to you on these questions:

· What is your experience as a language learner?

· When did you start to learn English or another foreign language?




Characteristics of English Language Teaching in Cuba
The teaching of English in Cuba starts in third grade in primary school and goes through secondary, high school and higher education. There are also language schools for adults, where they can develop language skills in English, French, German, Portuguese and other languages.

 Task
	· How does your knowledge increase as a result of learning a language?

· What areas of your knowledge have been increased after starting to learn a foreign language?

· How do you use your learning experience to learn the foreign language?


Language, both oral and written, is primarily a means of communication used by people in multiple and varied social contexts to express themselves, interact with others, learn about the world, and meet their individual and collective needs.  Successful language learning and language teaching emphasize the goal of functional proficiency.  Therefore, what is most important is that English as a foreign language (EFL) learners use English in a variety of situations and as a means to enlarge culture,  knowledge of school subjects and other curricular or non-curricular contents, and above all as a life skill, which is indispensable in contemporary times.
Language serves as a means of communication and interaction among people who share the same linguistic community. Therefore, when we are teaching language the focus must be on helping learners to communicate in that language. Language learning is both an individual and a social process.  Students learn language more successfully when they are encouraged to communicate meaningful messages as they interact with others.
Foreign language learners are not empty vessels when they come to the EFL class. They bring their prior knowledge, their system of values and the communicative skills they have developed in the native language. Obviously, they have interests and expectations that need to be met in the EFL class. Consequently, foreign language education must begin with what students already know and build on that foundation. Language learning and development occurs over time, with learners moving through developmental stages and gradually growing in proficiency.  Individual learners, however, move through these stages at variable rates.

The focus of the teaching of English in Cuba has been on communicative competence, which is a high-level concept that implies according to Font ( 2006)) “an individual’s performance in his verbal and non-verbal activity in real communicative situations involving the interaction between two or more people, or between one person and an aural or written text, in correspondence with a given social context.” Chapter 5 will help you to go deeper into    Communicative Language Teaching (CLT). 
The teaching of English should contribute not only to functional language proficiency, but also to the ability to construct and reconstruct new knowledge.

Language education should expose students to both language patterns and their infinite number of manifestations so that communicative competence can emerge.  The focus of education  is the purposeful use of language to perform real-life tasks, to share ideas, to get information, to enhance culture and to reinforce the knowledge acquired and the skills developed in other school subjects.

Grammar instruction is no longer the main focus. It plays a supportive role by providing the “bones” needed to make language function and providing some strategies to facilitate comprehension and communication. Even when foreign language learning in the classroom is to a certain extent artificial, an authentic environment must be created, in which the need to know and the reason to communicate are genuine.

Language learning also takes place during activities that are of a cognitive or intellectual nature where learners have opportunities to become skilled in using language for reasoning and mastery of challenging new information.  This means that learners must have multiple opportunities to use English, to interact with others as they study meaningful and intellectually challenging content, and to receive feedback on their language use.

Traditionally, the processes of reading, listening, writing, and speaking are isolated when teaching. This distinction seems to be artificial and lead to the conceptualization that language learning is linear (with listening preceding speaking, and speaking preceding reading, and so forth).  Authentic language often entails the simultaneous and integrative use of different language modalities, and the development of functional language abilities occurs simultaneously and interdependently, rather than sequentially.  Thus, for example, depending on the age of the learner, reading activities may activate the development of speaking abilities, or vice versa.  Also, listening, speaking, reading, and writing develop as learners engage with and through different modes and technologies, such as computers, music, film, and video.  This means that EFL learners need learning environments that demonstrate the interdependence and integration of listening, speaking, reading, and writing.  They also need to develop all of their language abilities through the use of varied modes and technologies.

Through the learning of a foreign language students are exposed to another culture and to a different way of viewing the world as it is expressed through language. This exposure provides a perspective and a point of comparison that mirrors the student’s own culture and stimulates insights into the phenomenon of cultural identity. So, language learning and cultural learning are closely interwoven. A clear cultural understanding of other people´s culture helps  to interact effectively and appropriately in diverse  contexts.

Very often we think of foreign language teaching and learning as a means of helping people to communicate with native speakers of the language. But in fact, Cubans interact and communicate in English with many people, whose native language is not English because they come from different parts of the world and English is the international language or lingua franca that makes communication possible. So, in fact we are intercultural communicators who act as mediators between people of different cultural origins. 
Therefore, as a result of present developments in ELT, a transition from communicative to intercultural communicative competence as a goal in ELT is taking place. This concept advocated by Byram (1997) does not mean abandoning the expression, interpretation, and negotiation of meaning. One cannot develop intercultural communicative competence if he/she does not have the basic communication skills.  This concept suggests that communicating in the foreign language involves not simply imitating the native users of the language, rather, as a social being, interacting with people from another country and culture in a foreign language rooted in its own culture.  The speaker’s language competence does not depend on the ability to approximate the native speaker’s model, but on the ability to make the communicative interaction successful.
If we revise the reasons why English is taught and learned in Cuba and the cultural premises that substantiate ELT, intercultural communication and intercultural communicative competence are implicitly considered, although they are not explicitly recognized in documents. We advocate for a foreign language speaker who  defends his/her cultural identity, who recognizes and respects cultural diversity, who is  able to share in English with people from different cultures, either in Cuba or abroad, one  who respects  differences and tries to cope with them harmoniously . Use of English in this way will contribute to enhancing friendship and solidarity among people of different cultural backgrounds.
Intercultural communication and intercultural communicative competence are recent concepts in foreign language teaching and learning in Cuba. There has been research in this area, but mostly in higher education. There is much to do in general education in this respect. Therefore, we consider this issue needs further exploration, research and discussion because it has a lot to offer for the renewal of the teaching of English in the Cuban context.

 Task
	· Why did you decide to learn a foreign language?

· How about the classmate next to you?


Some reasons to learn English in Cuba

To learn English as a foreign language is a sine quo non of a comprehensive general culture. That is one of the reasons why English is studied in Cuba. To be able to communicate with people of other countries using English, which is the international language and a lingua franca is evidence of being an educated person, something which Cuban citizens have increasingly learned to appreciate.

English is the international language or lingua franca, which means that the teaching of English in Cuba like in other countries is motivated by the increasing need for international communication in a world which is already considered  a global village, because of the international interdependence of the economic, political, commercial and financial systems and processes.

Cuba offers professional services in more than 70 countries all over the world, including developed countries like Canada, New Zealand and Australia, where literacy campaigns have been successfully carried out by Cuban professors. These professionals, including doctors, nurses, engineers, sports trainers, and teachers of all subjects, usually need English as a lingua franca or the language of work.

New information and communication technologies (NICT) have facilitated humanity to enter into the era of universal communication and they have given a tremendous impulse to the access to information. People from every region of the world can communicate immediately now, and that is done, most of the times, in English when they do not share a mother tongue.

Science and technology are developing at an incredible speed. Thousands of new books and articles are published every day and most of them in English, not only in countries where English is spoken, but also in other countries, whose official language is other than English. In this way, people are brought into contact with the social, scientific, technical and cultural manifestations of diverse countries through the English language. This fact adds another reason to learn English.

Learning a foreign language offers the possibility of comparing and contrasting your mother tongue with the target language, hence identifying similarities and differences in both and acquiring a linguistic sensibility that makes it possible to enjoy and love the learning of languages as well as transferring good interactional features.

Learning English helps to become more useful to  family and neighbors. Once in a while they may need to follow instructions in English to assemble or repair something like a PC table, understand labels on medical products, do project work assigned by their school teachers, translate the abstract of a scientific article, and many other things.

The linguistic, communicative and intercultural skills developed through learning English in Cuba definitely opens possibilities for having access to jobs, which are economically attractive and sometimes very profitable. Besides, mastering a foreign language like English is a strength for professionals who participate in international projects or temporary jobs in other countries. Mastering English in contemporary society is a life skill.
Task
	Read this quotation and comment on it. Then discuss the questions below.

(…) “worldwide over 1.4 billon people live in countries where English has official status. One out of five of the world’s population speaks English with some degree of competence. And by 2000 one in five ---over one billion people-- will also be learning English. Over 70% of the world’s scientists read English.  About 85% of the world’s mail is written in English. And 90% of all information in the world’s electronic retrieval system is stored in English. By 2010, the number of people who speak English as a second or foreign language will exceed the number of native speakers”1.

Do our students and their parents know these reasons? Do you think knowing this information could help motivate students to learn the language?


Task 
	· Organize yourselves into teams as your teacher indicates. Each team will interview a teacher, to ask him or her about one of the topics listed below. One member of the team should take notes of the interview, and another should copy from the teacher´s syllabus the objectives under discussion.




TEAM A

	· Find out the general objectives of your own studies in the Teacher Education  Program, which are stated  in “El Modelo del profesional”. Discuss the objectives with the Head of the Course (Jefe de Carrera) or any other teacher your are advised to consult.

· 


TEAM B

	· In  one of your regular visits to the schools in your community, find out the general objectives  for primary school and the learning outcomes for 3rd, 4th, 5th, 6th grades respectively. Discuss the findings  with  any teacher  who teaches that course.

· 


TEAM  C
	· In  one of your regular visits to the schools in your community, find out the general objectives  for secondary school and the learning outcomes for 7th, 8th and 9th grades respectively. Discuss the findings with any teacher  who teaches that course.

· 


TEAM D

	· In  one of your regular visits to the schools in your community, find out the general objectives  for pre-university  and the learning outcomes for 10th, 11th, 12th grades respectively. Discuss the findings with  any teacher  who teaches that course.

· 


PLENARY: CLASS SHARING
	· Now share the information with the rest of the class. Take notes if you consider it useful.

· Compare the information with the one that follows.

· In what way is it similar or different?


“In the light of the ongoing processes of globalization , language education in Cuba is being considered from a new perspective. Our concept of building citizenship  is closely related to the continuing expansion of the population´s cultural horizons, as a means of both personal and societal growth. Language education is valued as one of the key elements in the enhancement of cultural and educational development and thus it is considered as a component of citizenship education…”

 Task

	· Study the speech delivered by Fidel Castro Ruz on March, 15th, 2001 at Karl Marx Theatre at the Graduation Ceremony of Primary Teachers.

· Select the quotations in which the historical leader of the Cuban Revolution refers to English language teaching and learning.

· Copy them in your notebooks.

· Which of the quotations is closest to this idea taken from the previous paragraph  “Language education is valued as one of the key elements in the enhancement of cultural and educational development and thus it is considered as a component of citizenship education”


Based on this idea, the ultimate goal of English language education in Cuba has been renovated: to contribute to the general and comprehensive culture of the Cuban people, which in language learning means being able to communicate. In Cuba it means that when interacting with people from different parts of the world Cubans should be able to:
· communicate in English about personal, social and professional activities,
· communicate in English about Cuba´s socio-economic and cultural achievements,

· understand the English language produced orally,

· read written texts in different styles of English.

The English curriculum from K-12
 has been designed to contribute to the achievement of that national goal as English is taught to children, adolescents and young adults in primary, secondary and pre university educational levels.

	· Examine the syllabi brought by your teacher or go to the school library to get a copy of a syllabus. Then identify general objectives and learning outcomes or learning objectives in each grade.
· In what way are they similar or different to the ones presented here?


K-12 CURRICULUM   OBJECTIVES

· To enhance the political and ideological formation of the students as they learn to use English as a means of communication and social interaction in classroom activities and outside the school context.

· To foster in students a variety of learning strategies that will enable them to interact orally in meaningful ways and comprehend written and spoken English.

· To enable the students to complete authentic tasks and projects involving communication in English.

· To increase students’ general knowledge by using English as a vehicle for supporting learning across the curriculum and for demonstrating understanding of school subjects (such as Spanish, History and Mathematics), sexual education, environmental issues, and other curriculum content.

· To encourage understanding of the cultural similarities and differences between English speaking countries and Cuba as reflected in the English and Spanish languages.

· To enhance and continue to develop moral values and attitudes that will lead the students to appropriate social behavior.

General learning outcomes
By the end of grade 6 learners should be able to:

· Exchange information about self, family and school, using simple forms of questions and answers.
· Use appropriate greetings and expressions of politeness.
· Follow instructions to participate in classroom routines.
· Write 3-5 related sentences about self, family and school.

· Demonstrate comprehension of simple texts about familiar topics or of main characters and sequence of events by answering simple questions in English or Spanish.

· Answer basic questions about some curriculum content in English or Spanish.
The last two outcomes would be most appropriate in places where the English language teaching-learning process is accurately organized and thoroughly facilitated and developed by English teachers.

By the end of grade 9 learners should be able to:

· Communicate preferences, giving simple reasons.
· Describe and exchange information related to activities, experiences, people and places in past, present and future.

· Ask for assistance and information, including directions.

· Demonstrate general comprehension of simple written texts by completing an authentic task orally or in writing, preferably in English.

· Demonstrate general comprehension of conversational situations in English by completing an authentic task orally or in writing.

· Write short and simple texts like letters and descriptions of places and people.

By the end of grade 12 learners should be able to:

· Exchange ideas and thoughts about areas of personal interest.

· Express plans, goals and intentions for the short  and long term.

· Give reasons and give information to support points of view or familiar issues.

· Demonstrate general comprehension of fairly complex texts by completing different tasks.

· Demonstrate general comprehension of conversational situations in English by completing an authentic task orally or in writing.

· Write short reports and descriptions about interesting people, events, and places.

At all levels learners should be able to:
· Apply a range of language learning strategies to assist in comprehension and expression

· Demonstrate understanding of and familiarity with cultural aspects related to Cuba, the world and English-speaking countries.
· Use English to demonstrate understanding of general curriculum content through simple tasks, according to the linguistic and communication skills developed in each level.

· Demonstrate moral values in classroom behavior and interactions with others.

As a result of research projects conducted in 2002 and  2013, more specific learning outcomes from K-12 have been formulated (See Annex ), which have been implemented from third grade on since 2004. When you study the syllabi for the different educational levels, or when you visit schools and interact with teachers and students you will notice that, although they are the agreed targets, some of the specific learning outcomes seem hard to achieve. But teachers and advisors in their specific teaching contexts should always adapt them according to learners’ need.
As you go through the learning outcomes, you might have the feeling that  some contents are repeated in different grades. Indeed, what has been followed is a cyclical approach, which gives the possibility of either introducing new content or reviewing and building on content that has been presented already. This  approach is  based on the fact that in some places it has been  difficult to cover all grades and levels efficiently.
CONTENT ORGANIZERS

· Linguistic and communicative content is related to the development of language and communication habits and skills.

· Educational content is related to the system of values and social attitude and responsibility that should characterize students’ behavior in society and that must underlie classroom activities. It is also related to the  development of thinking and reflective skills that enhance active participation and engagement of students in the learning process.

· Cultural content is related to the information about cultural issues from national and universal culture, with emphasis  on that from the English speaking countries. It is also related to the intercultural  communication skills that must be introduced and gradually enhanced to contribute to the formation of a responsible world citizen 
· Cross- curricular or interdisciplinary content is related to the integration of content and skills from other curriculum areas and subjects to support and complement students’ general knowledge.

LEARNING ENVIRONMENT

The English curriculum is intended to contribute to the formation of the students as responsible and revolutionary citizens in a non-threatening, active environment, where habits and skills evolve slowly and are gradually refined through a process that includes not only study and practice but also creativity, problem-solving, and risk-taking. Therefore:

1. Risk-taking in language use is valued and encouraged as a first step toward exploring the communication of meaning and the gradual refinement of communicative competence.

2. Speaking, listening, reading and writing are integrated to reflect the principle that achievement in one skill area enriches and reinforces progress in all others.

3. Students must be exposed to educational activities that are relevant and authentic to challenge them to use English to do real things.

4. Pair and groupwork, jigsaw, games and other interactive and communicative activities and tasks, using cooperative learning principles must be enhanced to promote active learning , reflection and responsibility for one’s own learning .

5. Students’ learning strategies are fostered as they are invited to reflect on the weaknesses and strengths of their own learning.

6. On-going assessment and self-evaluation are considered integral  components of the learning experience  directly linked to both  communicative and educational learning outcomes.

7. Project works are viewed as a concluding activity through which students demonstrate their level of proficiency.

8. The teacher has different roles,   which means that he or she is not the center of the class  and  is not in possession of all the knowledge. The teacher assumes different roles at different times when moving freely around the class to facilitate learning, collect data, and to provide feedback and support as a facilitator, organizer, provider, counselor, consultant, leader, partner, actor, etc.

Teaching English in Cuba is sometimes supported by television lessons which model what the teacher should do in class. In regions and schools where there are not enough teachers for  face-to-face activities, the TV lessons will  be the source for learning. But in most regions, the teacher will view television as a supporting tool. It is expected that teachers will adapt, modify, combine, and organize instructional strategies and activities to meet the needs of their students and respond to local requirements.

In the present curriculum there is a great emphasis on giving students’ responsibility for their own learning. Self-reflection and evaluation are considered essential for students to review  their own accomplishments,  and to monitor their progress and limitations.

Task: Teamwork
TEAM A

	· You have already examined the general objectives of your own studies in the Teacher Education  Program. Now analyze how they  relate to the objectives of the Curriculum from K-12.


TEAM  B

	· Find out the general objectives of your own studies in first year. Discuss the objectives with  any other professor  who teaches that course.

· Since you have already gone through that course, how do you think you have fulfilled those objectives?

· After studying the objectives and outcomes from K-12, how do you think they relate?


TEAM C

	· Find out the general objectives of your own studies in second, third, fourth and fifth years of your studies. Discuss the objectives with  any other professor  who teaches that course.

· After studying the objectives and outcomes from K-12, how do you think they relate?




CLASS SHARING

Under your teacher´s guidance share the answers with your classmates.
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CHAPTER 2. 

FUNDAMENTALS FOR ENGLISH LANGUAGE TEACHING AND LEARNING IN THE CUBAN CONTEXT

Luis Mijares Nuñez 
Isora J. Enríquez O´Farrill

Introduction

English Language Teaching and Learning decisions are externally influenced by political, economic and social policies and changes that occur in a society at a given historical time, as well as internally influenced by  theories that emerge as part of the development of science.

In this chapter some basic fundamentals are introduced in a reflective way. This means that opportunities are provided for the reader to initially notice the problem, by comparing reality and related theories, after which they are encouraged to think critically and to carry out projects which may, not only change and/or enrich their initial conceptions, but also transform the current teaching and learning realities around them and their future teaching practices as well.

Educational philosophy in Cuba is an important foundation of foreign language teaching and learning, because it clarifies the purposes, nature and ideals of education.  In other words, Cuba’s educational strategy is founded on a carefully-considered analysis of the purposes of education and the kind of person needed and demanded by the socialist society in the current economic and sociopolitical context. Hence in this chapter, some important concepts such as man (or human beings), culture, society and education and the relationships between them are objects of analysis. 

You will also read about psychological, pedagogical, didactic and linguistic foundations and will be able to reflect on their impact and application  in the context of foreign language teaching (FLT), which includes issues such as learning to learn, psycholinguistics, sociolinguistics and text linguistics.
2.1. The Cuban materialist-dialectical and historically oriented philosophy of education

Educational philosophy in Cuba is materialist-dialectical and historically oriented, and is greatly influenced by the ethics of José Martí Pérez, Cuba´s National Hero, and the theory and practice of the Cuban Revolution.

Reflective  task 

	Before you read about the nature of man and the relationships between the categories of human being, culture, society and education, read the following conversation between Miguel and Abel, two young Cuban citizens:

Miguel: Human beings are similar to animals. Our actions are guided by our instincts.

Abel: I am afraid I think differently. Humans   are more than genetics. It is necessary to live in society to become a socialized human being. Man, have you heard of the twins who were raised by wolves and they didn´t learn ever after to live like human beings?

Miguel: You are right, but …

Abel: Remember the saying: children resemble their historical time more than their parents.

Miguel: Yes, but I still think that you are bound to be in a certain way because of your genes and you can never get to control that, exactly like animals.

Who do you agree with? Are we biological beings and hence slaves to our instincts or are we children of two mothers: biological nature and historical-cultural circumstances? What do you think?


The Cuban educational philosophy considers that every human being is the result of the influence of his/her  biological nature, and the influence of the concrete historical conditions in which they are raised (societal and cultural influences), which are mediated by their own creative assimilation of culture.

The social development of the human being cannot only be explained with reference to their genetic features. It was only when people began to live in societies that they needed to communicate. As sociocultural information and skills accumulated, education became more important for survival as it influenced and transmitted cultural information from one generation to the next .

It is true that human beings like animals are biological beings, but that is not what makes us human. We have instincts to control in our efforts to become human beings. It is a long journey and we need a lot of education and the systematic influence of culture to become human. This process of becoming a socialized person cannot happen away from society, that is, away from other people.

José Martí said about the nature of man: “men have two mothers: nature and circumstances.“
 Both the natural being and the social-cultural being coexist harmoniously in man. To become human beings is not only the result of the influence of external social and cultural processes or the simple, mirror-like assimilation of culture. It is a complex, dialectical process and result, in which man is both son and father of the culture, because he reproduces that culture creatively, that is, he assimilates and transforms it at the same time, while being influenced and conditioned by the biological potential he had at birth. 

So it is clear that man can and must be educated to become a human being, and that the process and effect of the historical-cultural influence on him/her, as well as his/her creative assimilation of it, is called education. 

Reflective task 

	Before you read about the purposes of Cuban education, read the following conversation between Joel, a young Cuban junior high school teacher of English, and Juan, the grandfather of one of his students.

Juan: Good morning, teacher. I´m Roberto´s grandfather.

Joel: Good morning, I am very pleased you came. Roberto is a respectful, independent and responsible boy, but he doesn´t want to be seated and quiet in his row in my lessons.  I´m tired of shouting at him because he does not like to listen, learn rules and do grammar exercises to learn the basic rules of English language.

Juan: Have you thought of the kind of man the Cuban society needs?

Joel: Yes we want a dynamic, active and enthusiastic man, capable of critical and creative thinking…

Juan: Haven´t you notice any contradiction between those aspirations and the way you expect my grandson to behave?

Joel: Well, probably …

What do you think the contradiction is? What are the ideals of education in Cuba? What is the end of our education, the objectives and principles that guide teachers´ work? Does Joel act accordingly?


In Cuba the system of education intends to contribute to the integral development of the Cuban Socialist citizen, also called the “new man”, by Dr. Ernesto Guevara de la Serna. This means that society is a great school, where all educational agencies and agents should collaborate to exert a homogeneous influence on the new and old generations guided by a system of objectives for each level of education, which are arranged according to a hierarchy of practical, ideological and ethical values.

The Cuban Educational Policy was clearly outlined following the First Congress of the Communist Party of Cuba in 1975. There our leaders defined the goals, objectives and principles of the Cuban education like this:

Goal:... to educate the new generations and the whole people in the materialist- dialectical and historically oriented scientific conception of the world; develop the intellectual, physical and spiritual capacities of the individual to their fullest human potential, and to promote in this ideal man the best possible feelings and esthetical values; to transform his/her communist ideo-political and moral principles into personal convictions and daily behavioral habits …

PRINCIPLES: 
• The principle of the massive character of Education.

• The principle of combining study and work. 

• The principle of the participation of the whole society in the tasks of education.

• The principle of peer-education. 

• The principle of free education. 

     The goal and principles of our socialist education reflect the humanistic character of our educational system and its search for justice for all our citizens.

This means that our teachers should aim at developing a person, who can identify and solve problems that affect science and daily life rationally and peacefully, a person man who can plan and self-regulate his social and academic behavior, who can communicate correctly and appropriately, who can become a protagonist of his/her own learning process.

The foreign language teacher should understand that language teaching needs to go beyond the teaching of language rules, beyond knowledge and skills. It should include reflective and creative learning of the Cuban and universal culture, with emphasis on the culture of English speaking countries, as this is the language they study and language is part of culture, a reflection of that culture and a means through which culture is expressed. The teacher must help learners develop appropriate interpersonal communication and critical thinking skills. They must care for students' affective needs; contribute to developing their learning and communication strategies, widening their cultural horizons, and promoting feelings, values and ideals that favor their successful participation  in a sustainable socialist society.

The teaching of English should become a means to form a Cuban patriotic consciousness in our students, one which impels them to act with civic responsibility, dignity, justice, solidarity and commitment to the revolutionary ideals of national independence and sovereignty. 

Fidel Castro Ruz, our historical leader said in his closing speech of the conference “20 years after”
 (paraphrasing) that an education of quality should be one in which the teacher is an example for his/her students, one in which  routine is put away, in which values education prevails; the development of an integral culture; self-directedness; the use of the library, where good texts exist; one who awakes the interest and curiosity of the students, and their quest for learning. He stated that school could not teach it all, but mainly the basic contents, and argued that more important than learning how to study, is learning how to research. Education should introduce in the students the desire and the need to know. Culture should become the basis of values formation, because it is not possible for a teacher to cultivate values without considerable study.  

These ideas are profoundly rooted in the thoughts of José Martí about the nature of education. He said: “… there is no better system of education than that which prepares the child to learn by him/herself…”
 in clear reference to its dialectical essence: the process and result of the external influence of the society, cultural agencies and agents; as well as that of the creative reproduction of each individual.  Additionally he recognized that only through love can education be effective, when he said: “Education, (…) is the effect of endless love.”

And about the purposes of education he said: “… to educate is to prepare man for life.”
 This idea cannot be interpreted as pragmatic thinking, because he accompanied it with another: the need to cultivate the feelings and the spiritual nature of the students.

Reflective Task 

	Now that you have reflected about the nature of man, and education as well as the purposes of our socialist education and have read the ideas of our philosophy of education about these topics, we would like you to reflect critically on their implications for the teaching of English.

1. What are the conceptions of man and education of the teachers of English who work in the schools you go to as part of your pre-professional practice? Get together in small collaborative learning groups to design a set of questions you can use when interviewing these teachers.

2. What do they do in and outside of the classroom in relation to the education of the students? Do you notice any contradictions between the ideal model and reality, between what they say that they think and what they do? Observe them carefully and write a description of what they do in the coming week.  Be ready to report to your teacher and peers in the university classroom. 


The process of teaching and learning English in Cuba is based on the philosophical and psychological principles that form the basis of Cuban education. Linguistic principles are also important because language is both the object and the means of instruction. The next section explores the essence of the philosophical, psychological,  pedagogical and linguo-didactic fundamentals.

a. Consideration of the philosophical, psychological, pedagogical and linguo-didactic fundamentals of English language teaching in Cuba

As stated before, the philosophical fundamentals stem from dialectical materialism, which reveals the social nature of language as being the most important means of human communication created through the collective practice of a community. 

From this perspective it is significant to consider the role of activity and communication in developing interpersonal relationships. They are important because of the contribution they make both to socialization and to spiritual development.  They also play a key role in the development of  personality.  In accordance with this, the process of teaching and learning a foreign language focuses on subject-subject relations and subject–object relations (students- teacher- teaching-learning aids) mediated by activity in all its forms: including  practical, cognitive, axiological and communicative activities. The students, as subjects guided by the teacher, play an active role in the learning process.

The relationship between language and thought is also important. According to L.S. Vygotsky, the meaning of a word is a phenomenon resulting from thinking and speech. A word can be considered as a dialectic unit arising from thinking and language. Language is an instrument of abstract verbal thinking.   Words are necessary for thinking to arise, and thinking is needed for words to appear. 

For Marxist Leninist theory, language is the material wrapping of thought. Accordingly, when we are interacting in a certain communicative situation, we not only acquire and express our knowledge, but we also express our feelings, intentions, needs and reasons. There is then,  a reciprocal relationship between the intellectual process and the volitional-emotional aspects of the psychic process. Language plays a very important role in the cognitive and thinking  processes.

The materialistic-dialectical conception about the theory of knowledge (Teoría del conocimiento)
 is the basis of the  learning cycle. It starts from  observation of objective reality,  and leads to the intellectual processes of analysis, synthesis, induction, deduction, and generalization. The learning cycle is conducive to the construction of knowledge,  and the ability to transfer the skills needed for communication in real life situations. The learning cycle reproduces the stages of building knowledge by proceeding from the creation of a reason to learn the new content, to the presentation of the new content  by various  procedures and means in which  different senses come into play to assimilate the content. The main senses being sight and hearing, which help to learn the linguistic and functional content in the authentic context in which it is produced (the sensorial stage), then moving into  the different types of practical activities that help to understand and fix the content so as to internalize it (the rational stage). It finally reaches the transfer or creative stage when ideas are communicated in the foreign language in realistic communicative situations
.

Each language  is a cultural product of the society in which it is spoken, and contributes to shape the identity of its speakers. So the meanings, forms and contextual use of each code differ from one language to another, and  learners need to develop specific knowledge, abilities and values to interact in a foreign language (FL). For these reasons,  mastery of another language  assists  students to learn  about the culture or cultures of  its native speakers. In the case of English as an international language, it serves as a means to gain access to the knowledge and experience developed in other cultures. 

The use of technological teaching and learning aids have always been very useful in language teaching. From the philosophical perspective it is worthwhile reflecting on the Marxist Leninist idea which advocates that science and technology should be at the service of humanity. They should not hinder human and social development, but  should contribute to humanize work. Technology should not be a threat to continuing employment;  but an asset to enrich and improve the work people do in different spheres of life. Therefore, technological aids should be used to enhance learning but not as substitutes for the teachers and their educational role. 

Understanding concepts such as humanity, society, language and culture and their relation is of vital importance to explain the nature of language teaching and learning from a philosophical standpoint. 

The Psychological fundamentals are drawn from cognitive and educational studies based on the Historical-Cultural Theory (also known in English as the scaffolding concept, sociocultural theory or interaction hypothesis).

This concept was founded by L. Vygotsky (1979), who explained that psychological growth and human learning occur through continuous scaffolding, a process of personal progression from a given stage towards new successive levels (zones) of proximal development. This is accomplished with the help of “others” in accordance with the historical-cultural context in which the individual lives.

This means that:

- Learning begins through interaction with others – parents, teachers, friends, classmates, co-workers, social agencies (school, mass media, community institutions, work places, etc.). These agents mediate between each person and the socially accumulated knowledge and experience; i.e., they transmit to the learner the culture built up in their society. 

- Through this process the individual moves towards the internalization of the cultural heritage, to its personal appropriation and re-creation. That is to say; each individual assimilates new contents learned in collaboration with “others”, but integrates them into the system of concepts, abilities and values s/he already has, and does so according to his/her own experience, needs, goals and interests.

Vygotsky (1982), in particular, highlights the part language plays in these processes. The interaction with others implies “social use” of the language as a means of communication; the internalization of the social legacy requires the use of the language as a “psychological tool” of cognition. Thus, Vygotsky considers language is an essential tool in transmitting social knowledge and experience, in the formation of concepts, in the analysis and classification of phenomena from reality, and in ordering and generalizing facts and experiences. 

Likewise, A. Leontiev (1981) underlines the role of language in learning, emphasizing that through the appropriation of linguistic meanings, the learner assimilates the system of thoughts and standpoints prevailing in his/her social context.

In short, learning and personality development come to be seen as both a social process, supported by the historical-cultural framework provided to each member by society, as well as an individual one, involving particular needs and features of personal cognitive and affective-moral growth.

Pedagogical fundamentals come from Developmental Education Theory (a Cuban pedagogical conception grounded on the Historical-Cultural Theory)

Based on Vygotsky´s ideas, this theory considers education a social process consisting of the transmission and appropriation of culture, that occurs in collaboration with others, and encourages life-long  personality growth in line  with the concrete historical-cultural context, in which it takes place, i.e,  with the development of the society in which it takes place in a given historical period. 

It is important to make clear that in this perspective education comprises cognitive, affective, moral and motivational aspects of personality development. Cognitive or intellectual growth refers to the enrichment of knowledge, abilities and capacities; affective aspects refers to the significant association or emotional linking of the new contents to the previous concepts and experience of the learner has, his/her individual needs and goals; moral or axiological fostering refers to the promotion of feelings, attitudes and values according to the ideals prevailing in his/her society, and motivation refers to the raising of learner’s disposition and implication to improve personally and to contribute actively to social progress.

Subsequently, developmental didactics assumes the teaching-learning process (TLP) as an organized and intentionally oriented pedagogical process carried out at school, that integrates in a system the transmission of culture(accomplished under the teacher’s guidance and involving peer interaction, teaching aids and materials, or any other carefully chosen mediator) and its appropriation (the personal understanding, re-interpretation, construct of culture), the aim of which resides in promoting the integral and autonomic development of student’s personality, i.e. his/her constant growth as a person and as a citizen.   

With respect to English as a Foreign Language (EFL) education, Richards (2008:9) argues that following Vygotsky´s views, EFL learning “…focuses on the gap between what the learner can currently do and the next stage in learning – the level of potential development – and how learning occurs through negotiation between the learner and a more advanced language user during which a process known as scaffolding occurs. To take part in these processes, the learner must develop interactional competence, the ability to manage exchanges despite limited language development. Personality, motivation, and cognitive style may all play a role in influencing the learner’s willingness to take risks, his or her openness to social interaction and attitudes towards the target language and the users of the target language”.

Language teaching methodology has always been influenced by the achievements in linguistic studies. So the present linguo-didactic fundamentals are drawn from the advances in linguistics that emphasize the social nature of language as a means of communication and the development of the communicative approach to language teaching.  

The studies related to pragmatics, text and discourse linguistics have thrown light onto  the understanding of language as a unity and not as a sum of constituent discrete parts. Pragmatics deals with the study of language use in context. In essence, it is the study of language and language teaching from the functional perspective; that is, the performance principles of language are practiced. The Speech Act Theory of pragmatics has been useful in understanding how language users come to understand the full meaning of words and in identifying communicative functions for language teaching. 

.

Discourse analysis is the examination of language use by members of a speech community. It involves looking at both language form and language function and includes the study of both spoken interaction and written texts. It identifies linguistic features that characterize different genres as well as social and cultural factors that aid in our interpretation and understanding of different texts and types of talk. A discourse analysis of written texts might include a study of topic development and cohesion across the sentences, while an analysis of spoken language might focus on these aspects plus turn-taking practices, opening and closing sequences of social encounters, or narrative structure.

Although some variables of language learning are beyond the control of foreign language teachers, discourse analysis can be a useful analytic tool for making informed changes in instructional practices

A text is no longer considered to be a conglomeration of sentences but rather a meaningful unit, characterized as suggested by Beaugrande  (cited by Enríquez O´Farrill, 1997)
 by cohesion, coherence, intentionality, acceptability, informativeness, situationality and intertextuality. This is a central concept to language teaching. From this perspective the study of language does not concentrate anymore on the sentence but on the text and its realization in different contexts by different members of a speech community who are socially and culturally conditioned due to their roots in the native culture and tongue and the cultural values embedded in the target language. 

These assumptions underlie the communicative approach that supports EFL education in Cuba at present. This approach could be defined as a theoretical conception of language education.  Through the teaching-learning process this approach leads learners to communicate in a foreign language. So from this perspective, communicative competence becomes a very important concept.
 
Following the tenets or bases of developmental didactics, the communicative approach centers on:

- The learning of knowledge, abilities, attitudes and values required to communicate in the FL, as well as strategies and procedures to improve them. It helps the students to be aware of different ways of representing reality and building social relations through language, and of using the target language to enhance their cultural, professional and personal development. At a the same time, it contributes to reinforcing their self-consciousness, i.e. to enhance the awareness of their language and social identity (i.e.the contents learned). 

- The promotion of an active, creative, significant, morally enriching and motivated process of learning. The student should be actively engaged in the process of using the FL to communicate. The communicative practice gradually moves towards student’s free production in the target language. This process should be significant, i.e. it requires increasing students´ skills to transfer knowledge and experience from their mother tongue and culture, to avoid their interference in communication and learning, to integrate knowledge and abilities developed in the FL, as well as to realize their own needs and interests and to manage the way to cope with them. Verbal proficiency includes  strategies of polite communication in the FL (e.g. the procedures to project the speaker’s self-image and to consider the image of the addressee), the fostering of respect for language and cultural diversity, particularly of a positive attitude towards the users of the studied language and their culture, the affirmation (encouragement) of attitudes and values consistent with the ideals of the learner’s society, as well as the responsibility for their education and the values to collaborate with others in this endeavor. Finally, the results of the process largely depend on the disposition and implication awakened in the learner to use the target language (i.e. the process of learning). 

- The creation of conditions to allow the mediation, cooperation and contextual use of language in the learning process. The development of communicative competence in a FL necessarily requires learning from others (teachers, peers, materials selected or devised, intercultural contacts, and so on). In this verbal interaction, the students should learn to cooperate with interlocutors (direct or indirect) since the exchange of meanings occurs only through the combined efforts of all the participants.  In addition, they should learn how to act in the FL, observing the norms of each communicative event, considering the roles of their partners in the situation, and taking into account differences with their mother tongue and culture in this sense (i.e. the conditions of learning).
   

Conclusions
 TASK 

	· Analyze  the curriculum from K-12 and identify examples of the application of the fundamentals of English Language Teaching in Cuba.
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CHAPTER 3. THE CONTRIBUTION OF FOREIGN LANGUAGE LEARNING (FLL) TO THE COMPREHENSIVE FORMATION OF THE LEARNER´S PERSONALITY 

 Luis Mijares Nuñez
Introduction

The contribution of English Language Learning is usually reduced to the acquisition of knowledge about the foreign language system and to linguistic and communicative skills. In this chapter the author intends to go further and analyze the contribution of English Language Learning to the comprehensive formation of the learner´s `personality.

3.1. Concept of comprehensive development of the personality. Some theoretical foundations to understand it better

In the previous chapter you read about the purposes of education and the ideal  human being in our socialist society. And just above you have read and reflected on some of the reasons to learn the English language in Cuba. Now you will improve your understanding of the leading role of the concept of comprehensive development of the personality for education, by means of studying it as well as some of its theoretical foundations. 

Reflective Task  

	Before you read about the concept of comprehensive development of the personality, and some related theories, I invite you to analyze this conversation between two senior high school students:

Cándido: I have the best academic results in my school, so I am almost sure I´ll have the opportunity to become a doctor.

Lien: But you don´t like being a doctor. I know you like teaching a lot.

Cándido: Yeah, but if I become a doctor I can travel to Trinidad and Tobago or any other country and bring back all the goods that my family and I dream of having.

Lien: Oh, that´s too bad.

What do you think of Cándido? Is he a good student? Were the objectives of education accomplished by him? Is that the man we need and want as a result of our teaching? What´s the problem?


Five important theories of education are briefly explained now. They help to understand what the concept of comprehensive development of the personality means. These theories reflect the intention of building a new sustainable society. You should notice that all of them, independently of their different philosophical conceptions, coincide with the need to change education radically, from a holistic and comprehensive perspective.

The Marxist-oriented theory of the personality, also known as personalized conception of the development of the personality is essential to understand the multiple directions (objectives), which a comprehensive development of the human personality implies.

This theory identifies the personality as a comprehensive system, as a unity composed of two functional spheres of regulation: the affective-motivational and the cognitive-instrumental. Both spheres interact constantly, complement mutually, and are integrated harmonically in our personality and behavior.

The affective-motivational sphere refers to that system which is responsible for mobilizing, sustaining and giving direction to the functioning of the subject. That is, it determines what motivates a person to act in a given context. This sphere refers to the why and what … for of our behavior as human beings, and it is composed of psychological formations in which the affective processes and the mobilizing function predominate, such as convictions, values, interests, aspirations, ideals.

The cognitive-instrumental sphere refers to that system, which is related to the thinking and behavioral functioning of the subject in the execution of his/her performance in a given context. It refers to how the performance is carried out and to the conditions needed. And it is composed of psychological formations in which the mental, and practical execution predominate, such as cognitive activity and professional behaviors.

What has been analyzed above means that if you try to achieve the comprehensive development of the personality you need to formulate objectives directed to the development of the psychological formations of both spheres. Therefore, the learning activities designed should stimulate both spheres in their dialectical relationship, rather than separated or juxtaposed as seen in other psychological non-Marxist theories.

Cuban Developmental Teaching is coherent with the theory of the personality referred to above. The authors of this theory when defining a developmental teaching make its objectives clear: “to form a comprehensive and self-determined personality, capable of transforming itself and transforming reality in a given historical context.”
 

When these authors refer to the comprehensive character of the objectives, they claim that “The first two aspects to include are: the cognitive-instrumental (related to the formation of knowledge, habits, skills and capacities) and the affective-motivational aspect (related to the formation of feelings, attitudes and values). A third aspect is essential from our perspective: the developmental aspect, which means to reflect, in the objective, the dialectical unity between the cognitive and the affective aspects, that is, the way in which knowledge, habits, skills and capacities already formed should be now developed by establishing meaningful relationships in learning, the activation and self-regulation of learners and the generation of predominantly intrinsic motives, which will facilitate the development of the comprehensive and self-determined personality that we aspire to.”

This previous reference reflects the dialectical and systematic character of the objectives in Cuban Didactics, which defends the principle of the instructive, the developmental and the educative character of the teaching learning process.

Another important theory to be analyzed to understand the concept of comprehensive development is the so called Pedagogy of the Being or Pedagogy of the Human Being, which states that “…the goal  of education, (…), is to achieve, promote, contribute to the comprehensive development of people, that is, to make them better people (…) in the humanist conception of development (…) man is the center, constituting the top value in the axiological hierarchy. The supreme objective of development is then to achieve a better life quality, by satisfying the human needs, a process that ends up with the development of the human potentialities, considered the greatest wealth that people and countries may have.”

To achieve the above objectives, this existentialist-humanistic theory refers to the need to develop a “consciousness of ourselves and of that which surrounds us”
, which they classify into three categories, the most complex of them being the critical, reflective and judgmental consciousness. This is complemented with the need of its commitment to  “a transformative praxis in its highest level: that of love and creativity.”

This existentialist-humanistic theory constitutes a holistic and comprehensive approach to the human being and to the objective of education, which is not opposed to the objectives of the Cuban education, and it has a close connection with the concept of cultural rootedness coined by a Marxist-oriented Cuban psychologist named Gloria Fariñas León.
Cultural rootedness, for Fariñas León, means the creative personalizing of the cultural products. This concept refers, as humanism does, to the need to achieve a kind of education which promotes the creative and transformative assimilation of culture, nevertheless different than humanism, it comprehends human development and man as outcomes of sociocultural conditioning, of a dialectical process of transformation of the interpersonal (culture acquired through the use of social mediators) into the intrapersonal (cultural assimilation which is not mirror-like, but personalized and creative).

Another conception of the objectives of education that accounts for the need for of the comprehensive development of the personality from a holistic and comprehensive perspective is that which is read in the UNESCO Report about education in the XXI century by an international commission led by Jacques Delors in 1996. 

In this report, the authors, interpreting the demands of current social conditions, identify as basic pillars of education: to learn to know, to learn to do, to learn to live together with others and to learn to be. These, they indicate, are the objectives that education should try to accomplish if it tries to achieve an adequate integration and protagonism of each individual in modern life. Hence education should promote a comprehensive development of the subject, which facilitates each person´s responsible and creative participation in social life and  permanent growth as a person committed to  their own well-being and that of others.

To learn to know demands as an objective the mastery of the tools that allows the production of knowledge, so as to continue to learn for life autonomously i.e. the development of abilities for the self-regulation of the personality, referred to as cognitive and metacognitive strategies (learn to learn paradigm) as well as the capacity to solve problems.

To learn to do demands as an objective the formation and development of intellectual abilities, which prepare the individual to apply their knowledge in the framework of the social experiences of a concrete historical, cultural and social context.

To learn to live together with others demands as an objective the development of communication and social interpersonal interaction skills, as well as team work skills –interdependence-, and the development of comprehension, empathy, tolerance, solidarity and respect to for others.

To learn to be demands as an objective the development of personality traits and attitudes like responsibility, and ethical values like honesty and  integrity. This objective is intended to oppose the consumption ideals that prevail in capitalist societies, which  bring such disastrous consequences to Nature.

Finally, another theory of education which underlines the need for  comprehensive development of individuals is that of the Skills for Life Approach for the healthy development of children and adolescents, promoted by the Pan-American Health Organization, which  states: “… a skills for life approach develops skills that permit adolescents to acquire the necessary attitudes for  human development and to face effectively the challenges of daily life.”

This document identifies as skills for life, those skills related to social and interpersonal skills (i.e. communication, empathy), cognitive skills (i.e. decision making, critical thinking), and emotional management skills (i.e. stress and hatred control, self monitoring). 
This approach has a strong cognitive-constructivist psychological basis which is reflected in the methods it proposes. Furthermore, the declared objectives express a materialist-dialectical conception, because they express the cognitive-affective unity, with a strong emphasis on  ethical values. 

This brief analysis  shows how the best educational traditions, independently of the psychological bases they have,  all share a common perception: the need for a radical change in the objectives of education towards a comprehensive development of the personality.

Reflective task

	 Review your notes about the development of personality. How does education contribute to the comprehensive development of the personality? 

In your experience as language learner, how do language lessons have contributed to your grow as human being? Share with your classmates.


3.2. The contribution of foreign language learning to the comprehensive development of the personality

Previously we have analyzed what the concept of comprehensive formation of the personality means to education in general. Now you will read and think about  the particular contribution of learning English to the comprehensive development of the personality, as  a rationale for its place in the Cuban socialist society.

To achieve the comprehensive development of the personality of those who study a foreign language like English in Cuba is not a natural, predetermined outcome. 

 Task 
	Can you think of some of the cognitive and affective outcomes of learning English? What should teachers do to produce such outcomes in learners? Does learning English as a foreign language help the learning of other subjects? What are the reasons to begin learning this language in early childhood?


The teaching of the English language in Cuba begins in early childhood, not only because of children´s potential to imitate sounds and to interact without any fear of making mistakes, but also because it intends to support the learning of literacy skills like reading and writing, as well as strengthen their personal identity. 

Students in Cuba usually begin to study the English language in 3rd grade, at the age of 8, which means that they still have difficulties in their handwriting, in their attention capacity, in making predictions, generalizing, comparing/contrasting, evaluating facts and characters and in organizing information to present it orally or in writing. All of these are improved with the learning of the foreign language if the teacher of English is aware of them and consciously contributes to their development in close connection with the family and other teachers.

Young children are required to exchange information which they usually learn in the English classroom. For example, in learning to socialize, students need to exchange  personal and family information like names of their parents, their jobs, their ages and preferences, favorite colors/ toys, hobbies, and other pieces of information that they have not usually thought about or do not know well. This fact of learning more about themselves and their families contributes to the strengthening of their identities. 

Learning English implies, like learning any other subject, cognitive development. That is, students develop their perception, memory, thought, language and imagination, while they acquire knowledge about the language system, the cultures of the English-speaking peoples like their food habits, their way of dressing, their music, their festivities, and customs, likes, dislikes, jobs, beliefs, etc. They also develop linguistic habits related to pronunciation, grammar and vocabulary; general intellectual skills like observing, describing, comparing, classifying, defining, explaining, exemplifying, modeling and elaborating questions. 
As a teacher, you need to develop consciously the four linguistic and communicative skills,  if you want the learning of English to have a major impact on the students´ cognitive development.

Teachers usually turn this teaching of English into a major outcome, that is they contribute to the enrichment of important indicators of the cognitive processes like independence, rationality,  flexibility, and originality, organization, volume, potentiality to generate new knowledge, and consciousness, using teaching strategies like noticing, reflective correction of mistakes, self and peer evaluation, eliciting, thinking aloud, collaborative analysis of linguistic and communicative regularities; through a process of observation, analysis, synthesis; by the comparison and contrast of the mother tongue and culture of the students and those of the foreign language; and in a process that facilitates problem-solving activities, in which students have to set and solve problems as a way to  learn the foreign language.

Reflective Task 
	Next time you go to your pre-professional teacher practice, interview teachers about the meaning of teaching strategies like noticing, reflective correction of mistakes, self and peer evaluation, eliciting, thinking aloud, and collaborative analysis of linguistic and communication regularities. Bring to the classroom examples of their use in the English lesson. Reflect on their contribution to cognitive development.


Students need to activate their background knowledge, observe and think critically, compare, contrast, predict, generalize, induce and deduce, analyze and synthesize. That is, the learning of a foreign language has to be acquired in a process that focuses on comprehension, analysis and communicative construction, which favors collaboration, the unity of the cognitive and the affective and that of instruction and education as well.

Task 

	· Eg  House         living room          school             classroom

· 1.)  Smart            stupid               ugly                ______________

· 2.)  Write             wrote                go                   ______________

· 3.)  Tractor          machine           letter               ______________

· 4.)  Clear             cloudy              short               _______________

· 5.)  Man               men                  child               _______________

· 6.)  Eleven           twelve               December     _______________

· 7.)  Mother          daughter            queen            ________________

· 8.)  Rose              flower              Cuyaguateje   ________________

· 9.)  one                ten                   hundred          ________________

· 10.) lettuce         vegetable         lemon              ________________ 

Word Box

message                tall            went          January    

fruit                       river          princess     children

handsome             ten            thousand     bite

Which processes and skills do these activities stimulate? Can they be used to diagnose their level of development? Do they express the unity of the cognitive and the affective and that of instruction and education?


Another important and probably more useful outcome of learning English in relation to cognitive development, is that of learning communication strategies, that is, the capacity to self-regulate your own learning and communication. In turn, this means being able to self-diagnose, self-plan, self-monitor and self-evaluate these processes.

Reflective Task 
	Read your  Handbook on the learning strategies of foreign languages (Manual de Estrategias de Aprendizaje de Lenguas Extranjeras) from first year, to remember what a good conversation implies and how to facilitate its development. Then, observe students interacting, and interview teachers and students about these indicators of  good interpersonal interaction, to know whether they know them and how they develop them in their lessons. Prepare an oral presentation on this topic.

Some features of a good conversation:

· Do not limit yourself to ask or answer. Do both.

· Do not limit your answers to yes/no or only one word.

· Show interest in the information you are listening: use follow-up questions.

· Expand your answers. Provide interesting details.

· React affectively to what you hear.

· Cooperate with your interlocutor if s/he does not understand: repeat, paraphrase, define, exemplify.

· Use body gestures and intonation to make your speech coherent.


Another important cognitive result of learning English is the development of critical thinking skills to reflect on a diversity of topics. Students need to read about different topics and show their critical comprehension by judging characters and information. They are req
uired  to transfer the information from  oral and written texts, and apply it to their own social and personal realities. Besides, learning English becomes an intense reflection on how you and others learn it, your strengths and weaknesses, the best methods to employ in the diverse range of academic and social situations where you have to establish a close relationship between context, function and form.

 Task 
	I invite you to analyze this dialog between Cuban students and Allison, an American teacher, who was visiting their classroom.

Allison: Good morning. I´m Allison.

Peter: What´s up? 

John: How old are you? You look so old.

Mary: How much do you earn as a teacher in your country?

George: Are you still married?

Teacher: Come on guys, do not be so rude.

What do you think of these students?  Why does the teacher consider they are not polite? Have they learned to use the language appropriately?


Learning English should go beyond learning the language. Students need to be appropriate when using it and that has to be taught consciously. This means that, when communicating with others, students should understand and reflect on the social context in which the use of the language is taking place: the role of participants, the information they share, and the function of the interaction.

To become a good communicator it is necessary to develop cultural sensitivity including having empathy and tolerance to cultural diversity, using non verbal language, taking turns to speak;  and being respectful, kind, polite and non aggressive, when interacting with others.

To develop the affective motivational sphere of personality, while teaching English, it is important to facilitate activities in which positive attitudes, feelings and emotions are encouraged.

Students need to learn to express themselves in English, using as criteria for success, the appropriateness of language use; the virtues and values of humanity that Ernesto Ché Guevara represents for Cubans, and the ideals and dreams of justice of our Revolution. 

Task 
	I invite you to analyze these procedures and tasks designed by a secondary school teacher, and to reflect on their contribution to the unity of the cognitive and affective spheres of the personality.

Reflecting on the rhetorical structure of the discourse of dialogs: once students understand the model texts they are presented, then they collaborate with the teacher to analyze their rhetorical structure, identifying the features of a good conversation and proposing changes in content and form to match better the ethical values of our socialist society and their personal identities.

A possible model text can be: 

Situation: Beth doesn´t feel good. She saw the doctor at the hospital yesterday. Now she is talking with a friend on the phone.

Beth: Hello.

Jean: Hi, Beth. This is Jean. Did you go to the hospital yesterday?

Beth: Oh, Yes, I did. I saw Dr. Brown. He gave me the results of my blood tests.

Jean: Really? What should you do?

Beth: I should eat less fat and salt and more fruits and vegetables and take some pills, drops and vitamins twice a day. I shouldn´t lift anything heavy.

Jean. Did you get the medicines from the drugstore?

Beth: Yes, I did.

Jean. Were they cheap?

Beth: Although pills were cheaper than drops, vitamins were the cheapest of all.

Jean: When are you going to see the doctor again?

Beth: Next month.

Jean: I´ll call you tomorrow morning. Bye.

Beth: O.K. Bye.

Express it in another way: students need in this task to collaborate with the interlocutor because of a sociocultural or linguistic limitation, that is, they are asked to paraphrase phrases or language forms using strategies like defining, using synonyms/antonyms, establishing cause-effect relationships, exemplifying, etc. Read this example:

Professor: Listen to the situations. Then  say the following phrases again using one of the guessing contextually techniques trained in our reading comprehension lessons, that is, you have to repeat what I say but using different words, according to the elements not comprehended by the interlocutor. For example you can use synonyms or antonyms or put examples or define.

You are talking to a Canadian friend who is visiting Cuba for the first time. You say: You are sick and you need to go to the family doctor. Then you notice he did not understand what family doctor means. Please, collaborate with his comprehension.

Roberto: You are sick and you need to go to the family doctor. You see, a family doctor is a doctor who works right here in the community, near his/her patients.

Professor: Another possibility?

Abel: You are sick and you need to go to the family doctor. Come on, it is not far from

          here. This doctor lives and works just a block away and he is a very capable doctor.

What would you do if …? Students are given problematic situations in which they have to assume a possible verbal behavior which represents the ethical values and sociocultural norms of their socialist society.

Professor: Now I will read orally problematic situations, and you will have ten seconds to react. The situation reads: You are waiting for a bus to come back home. Someone faints near by. What would you do and say?

Alain: Help him/her immediately. Ask a neighbor: would you bring a glass of water, 

         please?

Pablo: Take him/her to the doctor´s. Scream: Help!

Ernesto: Stop a car and ask the driver: would you take us to the nearest clinic, please? 


Conclusions

There are many reasons to learn English in Cuba. Most of these reasons are similar to those of  language learners of this international language  in any other country. However, the comprehensive development of the personality constitutes the leading rationale for learning English as an international language in our socialist society. This development is possible when teachers of English instruct and educate and when they facilitate the cognitive and affective development of their students.  It can be accomplished if  English language teachers consciously help students comprehend and produce those features of their speech that show good manners, socialist convictions and ideals, and humanistic encouraging life styles; if they guide students to identify reflectively the social and personal meaningfulness of content; if  the teaching learning process takes place in a relaxed climate of mutual respect and tolerance; and if students collaborate consciously to develop cognitively and affectively.

The teaching of English in Cuba reflects the conception of communication as a means to educate and as an effective instrument to transform others and themselves. This fact enables teachers to become very effective in transforming learners into educated and instructed citizens, capable of continuous self-regulation and creative growth.

CHAPTER TASK

	Next time you go to your pre-professional teacher practice, observe some lessons and interview teachers about procedures and tasks they use to facilitate  appropriate use of the English language, and to educate through the teaching of this language. Prepare an oral report to be shared in class.
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CHAPTER 4.  On methods and  approaches  in language teaching

Isora Enríquez O´Farrill
Introduction

Language teaching came into its own as a profession in the last century. Central to this phenomenon was the emergence of the concept of "methods" of language teaching. A historical look at foreign language teaching identifies a number of methods and approaches  on which courses have been based . The different methods and approaches  have been adopted according to the developments in linguistic, psychology and other educational  disciplines to cater for different  in different contexts.  
According to Edward M. Anthony from the University of Michigan
 an approach is “a set of correlative assumptions dealing with the nature of language and the nature of language teaching and learning. An approach is axiomatic. It describes the nature of the subject matter to be taught. It states a point of view, a philosophy, an article of faith - something which one believes but cannot necessarily prove. It is often unarguable except in terms of the effectiveness of the methods which grow out of it”.

As compared to approach  Anthony considers that method  is   “ an overall plan for the orderly presentation of language material, no part of which contradicts, and all of which is based upon, the selected approach. An approach is axiomatic, a method is procedural.”
The concern of  teachers and applied linguists throughout the years has been to find the best way to teach. The birth of a new method or approach  is generally explained by its contribution  as a better way to teach the language. 

A historical view of methods and approaches in language teaching

Within methodology a distinction is often made between methods and approaches, in which methods are held to be fixed teaching systems with prescribed techniques and practices, whereas approaches represent language teaching philosophies that can be interpreted and applied in a variety of different ways in the classroom.

In the history of second and foreign language teaching, a number of methods and approaches have replaced one another, tending as a rule, to deny the advantages of the preceding ones. Language teaching has been undergoing continuous changes ever since the first manual to teach English as a foreign language came to light in  London, in 1580  “The Englishe Scholemaster”  (Howatt, 1884:14 quoted by Patterson Peña, 2001 )

A review of the literature  documents grammar translation as the first method in language teaching. This method appeared in the 1850s and it was used  initially to teach Latin and Greek. It  was characterized by the use of the mother tongue. Students were given written exercises to translate into L1. Lists of vocabulary items were translated and memorized. Students´ mastery of the foreign language was assessed by their ability to memorize  language rather than by the ability to use language in a natural and meaningful way.

A successor method was the Series method developed  by Francois Gouin in the 19th century,  based on his own experience as  learner of German. He tried to memorize lists of words and a grammar book. However, when he went to the academy to test his new language skills, he was disappointed to find out that he could not understand anything. On the contrary, he realized that  his three-year-old nephew  learned French  by asking questions which triggered his curiosity. So as  a Latin teacher  Gouin decided that language learning was a matter of transforming perceptions into conceptions, using language to represent what one experiences. Language is not an arbitrary set of conventions but a way of thinking and representing the world to oneself. It is not a conditioning process, but one in which the learner actively organizes his perceptions into linguistics concepts.

Gouin suggested that students learn a language more quickly and retain it better if it is presented through a chronological sequence of events. So, the teacher presents the language  in a series: I walk toward the door. I draw near the door. I get to the door. I stop at the door. Using language that is easy to comprehend, stored, recalled, and related to reality. This is where ´series´ come from.   
He also discovered a second insight into memory called "incubation". Linguistic concepts take time to settle in the memory. The learner must use the new concepts frequently after presentation, either by thinking or by speaking, in order to master them. His last crucial observation was that language was learned in sentences with the verb as the most crucial component. Gouin would write a series in two columns: one with the complete sentences and the other with only the verb. With only the verb elements visible, he would have students recite the sequence of actions in full sentences of no more than twenty-five sentences. Another exercise involved having the teacher solicit a sequence of sentences by basically ask him/her what s/he would do next. While Gouin believed that language was rule-governed, he did not believe it should be explicitly taught. The usefulness of  linguistics, particularly semantic associations was considered very important to learn the foreign language.
What distinguishes the series method from the direct method is that vocabulary must be learned by translation from the native language, at least in the beginning.

Although it was not perceived  in the time when the ´series´method was developed , this was the  first attempt to  take into account   the  real context  in which the language is used in the teaching learning process. This idea  and that of linguistic associations are  relevant in today´s communicative language teaching. 

Besides, at present  we still  follow some kind of ´series´ to organize our system of exercises and tasks. Although it is increasingly questioned, the sequence presentation and practice before production is followed in our context. But because of the advances in discourse and text linguistics, which advocate the centrality of the text, the sentence is not taken as the main language unit for presenting language.
The focus of grammar translation on reading and writing, as the most important skills for learning a language, was followed by a focus on speaking and listening as the most  important tenets for language learning, advocated by  the  Direct Method. The Direct Method developed in response to  grammar translation in the 1890s. 
Direct method was actually derived from ‘Gouin’s Series method’.
Teachers following the Direct Method provided phrases and constructed grammar for students to learn through repetition and memorization.  This would provide students the opportunity to automatize their second language as well as to learn suitable vocabulary or grammar forms for use in particular contexts.  The method is still in use today with phrase-book items for particular situations and is the basis for lower level teaching.

The 1960s and  1970s witnessed  the birth of Audiolingualism, developed from the behaviourist approach to language learning. The Audio lingual Method  emphasized the oral form of the language over the written form. Language learning was viewed as habit formation. Habits were to be acquired through imitation, drilling and memorization; so constructing meaning was not a central issue.
The Audio-Visual Method was developed as a version of the Audiolingual Method . It shared its principles and stressed the use of audiovisual aids to accompany the  language presented through dialogues. Turgay Dincay 
 explains that students watched a movie film, and then the teacher asked them questions by pointing at pictures in the film to answer the questions. In the final phase of the study, the  dialogue was to be memorized.

According to Turgay Dincay
some of the most relevant principles of the audio lingual method are:

· New material is presented in the form of a dialogue.

· Based on the principle that language learning is habit formation, the method

fosters dependence on mimicry, memorization of set phrases and over-
learning.

· Structures are sequenced and taught one at a time. Structural patterns are taught using repetitive drills.

· Little or no grammatical explanations are provided; grammar is taught inductively.

· Skills are sequenced: listening, speaking, reading and writing are developed in order.

· Vocabulary is strictly limited and learned in context.

· Teaching points are determined by contrastive analysis between L1 and L2.

· There is abundant use of language laboratories, tapes and visual aids.

· Great importance is given to precise native-like pronunciation.

· Use of the mother tongue by the teacher is permitted, but discouraged among and by the students.

· Successful responses are reinforced; great care is taken to prevent learner

           errors.

· There is a tendency to focus on manipulation of the target language

Task
	Discuss these questions with your classmate:

· Do you find any of the above principles applicable in language teaching today? Are they incompatible with CLT? Why? Or Why not ?

· Are there instances of audiolingualism still present in language teaching today? Give examples.


 .  

Conscious – practical Method 

This method was originated in the former Soviet Union. Its name was suggested by Russian psychologist B.V Belyaev, since its distinguishing features emphasize the path from conscious approach to automacity, followed  in the acquisition of language
. So learners  learn to communicate by consciously understanding how language works and then practicing and using  it in different situations.

According to Rogova
:

1.- The aims of teaching are practical, educational and cultural. This means that learners should be led to practical mastery of the language and that the teaching learning process must contribute to learners´ comprehensive  development as human beings. 
2.- The method presupposes a careful selection of linguistic material and a clear understanding of expectations, desires and goals at each stage of learning. 

3.- The method is guided by the principles that:

· Oral language is the principal means of teaching a foreign language, so, 

· Pupils assimilate the material orally before they read and write it.

· Active teaching techniques are widely used, such as visuals and audiovisuals,  as well as a variety of teaching materials for stimulating pupils ´speech.
· A definite sequence for forming language skills is suggested:

· Getting information about a language unit;

· Various drill exercises for fixing the material and forming habits in using it;

· A large number of creative exercises for the pupils to participate actively in the process of communication;

· Offer diverse and plenty opportunities for each learner to practice hearing, speaking, reading and writing

Conscious – practical method was widely used in Cuba in general education from the 80´s to 90´s. It was first contextualized for the Cuban context by Professor  Dolores Corona Camaraza, who integrated it to the communicative approach and task-based instruction  for the teaching of English for Specific Purposes in Cuban universities. 

Methodologies and perspectives from the 70´s of the XX Century onwards

In the late sixties the idea that language is a medium for expressing meaning became stronger.   In 1971 the Council of Europe initiated the project   known as The Threshold Level.  The language experts called to participate in the project had to produce a syllabus, for all European languages, with the specification of the ´core´ language that all learners would have  to acquire  in general courses  before taking language courses for more specific purposes.

In 1972, the British linguist D.A. Wilkins published a document that proposed a radical shift away from using the traditional concepts of grammar and vocabulary to describe language to an analysis of the communicative meanings that learners would need in order to express themselves and to understand effectively. This initial document was followed by his 1976 work Notional Syllabuses, which showed how language could be categorised on the basis of notions such as quantity, location and time, and functions such as making requests, making offers and apologising. Wilkins’ work was used by the Council of Europe in drawing up a communicative language syllabus, which specified the communicative functions a learner would need in order to communicate effectively at a given level of competence. 
         The syllabus included;

· The notions, that is, the meanings and concepts the learner needs so as to communicate (e.g. time, quantity, duration, location) and the language needed to express them. 

· The functions, that is, the language needed to express different purposes (e.g. describing, agreeing or disagreeing).

The Notional-functional  perspective emphasizes what people want to do with the language (functions) or in terms of what meanings people want to convey (notions), that is,  on the communicative purposes of speech. That is what people want to do or accomplish through speech. In teaching language, this view helps the teacher to identify the needs of the learner and analyze the needs in order to draw the syllabus, beside it also helps  to teach the purposes of speech.

 The following are the main characteristics are:
1. a functional view of language focuses on doing something through language

2. a semantic base, as opposed to a grammatical or a situational base

3. a learner-centered view of language learning

4. a basis in the analysis of learner needs for using language that is reflected in goals, content

selection and sequencing, methodology, and evaluation

5. learner-centered goals, objectives, and content organization reflecting authentic language

behavior and offering a spiraling development of content

6. learning activities involving authentic language use

7. testing focused on ability to use language to react to and operate on the environment

Thus in conclusion the functional Notional Approach to language is classified in terms of the purpose of language that is, what people want to communicate.

          
The Notional/Functional Syllabus  marks in the 70´s the starting point of  Communicative language teaching,  in response to the behaviorist approach,  which undermined communication and creativity. The Communicative Approach or Communicative language Teaching (CLT) focuses on learning to communicate through interaction in the target language.
The Communicative Approach views language as a means of communication rather than as a set of words or structures. The goal of the language course, therefore, is for the learner to achieve ‘communicative competence’ as presented by Hymes, in 1972, rather than mastery of the correct forms of the languages. Language teaching methodology has been substantiated through advances in the fields of  text linguistics, discourse studies, psychology and sociology.

Also in the 1970s other alternative methodologies to language teaching were developed under the scope of  a humanistic approach , which focused on what the student knows, feels or thinks about language learning. It includes  The Silent Way (Gattegno 1976) , Community Language Learning  or Counseling-Learning (Curran 1972), The Natural Approach (Terrel 1977), Total Physical Response (Asher 1977) and Suggestopaedia (Lozanov 1979).
As explained by Dincay, Gattegno, the author of the Silent Way believed that learning a language as an adult is a similar process  to that followed by babies and young children when they first learn a language. In this process our inner resources such as our perception, awareness, cognition, imagination, intuition, creativity are mobilized.  While we learn a language, we integrate anything “new” into ourselves, and use it for further learning. In this methodology the teacher is supposed to remain silent most of the time with the student focusing on learning.
According to Dincay, the author of Total Physical Response defines this method as one that combines information and skills through the use of the kinesthetic sensory system, which allows the student to assimilate information and skills at a rapid rate. As a result, this success leads to a high degree of motivation.

The basic tenet is understanding the spoken language before developing the skills

of speaking. Imperatives are the main structures to transfer or communicate information. The student is not forced to speak, but is allowed an individual readiness period and allowed to spontaneously begin to speak when the student feels comfortable and confident in understanding and producing the utterances.”
The focus of Community Language Learning is to establish interpersonal relationships between the teacher and students to facilitate learning. The students first establish interpersonal relationships in their native language while the teacher focuses their attention on students’ needs. The class is typically arranged in a circle and the teacher stays outside of the circle.  When a student needs to say  something in L2, which he does not know, the teacher mentions it in the mother tongue in a sort of model text for the student.  After a period of time, the student is less and less dependent upon the teacher and able to form sentences autonomously.
Suggestopedia's objective is to relax students so that they are able to use maximum mental ability to learn a language  and encourage students to 'take on' child-like roles in their lessons.  Furthermore, classical music is used in the class to relax students and increase brainwaves for language learning.
 Besides, the integration of the fine arts stimulates mental reserves and accelerated learning occurs. Suggestopedia which  can be defined as the application of the study of suggestion to pedagogy helps students eliminate the feeling that they cannot be successful and, thus, overcome the barriers to learning.
As  has been widely recognized, CLT is  not a method  with specific teaching and techniques. It is open to a diverse variety of teaching strategies, methodological alternatives and materials which are used according to the teaching and learning context.  Therefore, developments in CLT to organize a syllabus conducive to the development of communicative skills, which is central to CLT, have led to an approach  known as task based instruction  (TBI). This approach started about 1985 and supports the development of communicative competence through any classroom activity which focuses on meaning as the essence of language use. According to Willis and Willis (2007: 1) proponents of TBI argue that the most effective way to teach a language is by engaging learners in real language use in the classroom by designing tasks which require learners to use the language for themselves. They go on to explain that one of the most valuable things about TBI is that it promotes learners’ confidence and willingness to use language to express meaningful messages, with the language resources they have, even if that language is limited or grammatically inaccurate.
Obviously, the task is central in this approach. From the definitions given by Nunan (1989), J.Willis (1996), Skehan ( 1998) and Bachman and Palmer( 1996) presented by Willis and Willis ( 2007:12) , we can conclude that  a task  is a classroom activity reflecting the real world, which engages learners’ interests in comprehending, manipulating, producing meaning or interacting in the target language to achieve a communicative outcome.
As a perspective that can be taken in language teaching within a communicative framework, task-based learning needs to consider the pedagogical purposes which determine the use of the different classroom techniques which make tasks work.
In 1990s another approach that has a lot in common with the communicative approach came to life: the lexical approach.  It examines how lexical phrases, prefabricated chunks of language, play an important role in producing fluent speech. The term lexical approach was first coined by Michael Lewis
. Its fundamental principle is that  "language consists of grammaticalized lexis, not lexicalized grammar." What this means is that lexical phrases offer far more language generative power than grammatical structures. Accordingly, advocates of this kind of approach argue that lexis should move to the center of language syllabuses. Justification for this theory comes from statistical analysis of language which shows that we do indeed speak in chunks and collocations.

At the beginning of the 21ST century  Rod Theodore S. Rodgers
, Professor Emeritus, University of Hawaii outlined  10 scenarios that in his opinion were  likely to shape the teaching of second languages in  the new millennium, but only those which seem to be more relevant for the future teachers in the Cuban context have been  included here. They are
:

1. Teacher/Learner Collaboration, related to the use of matchmaking techniques which will link learners and teachers with similar styles and approaches to language learning.

2. Content-Basics. Content-based instruction assumes that language learning is a by-product of focus on meaning--on acquiring some specific topical content--and that content topics to support language learning should be chosen to best match learner needs and interests and to promote optimal development of second language competence.

3. Multintelligencia .The notion here is adapted from the Multiple Intelligences view of human talents proposed by Howard Gardner (1983). This model contributes to explain the role and importance of the different learning styles that characterize one´s learning. This model is one of a variety of learning style models that have been proposed in general education with follow-up inquiry by language educators.

5. Strategopedia, related to the use of learning strategies, in which a key concept is  “learning to learn". Such strategies include, at the most basic level, memory tricks, and at higher levels, cognitive and metacognitive strategies for learning, thinking, planning, and self-monitoring. Research findings suggest that strategies can indeed be taught to language learners, that learners will apply these strategies in language learning tasks, and that such application does produce significant gains in language learning. Simple and yet highly effective strategies, such as those that help learners remember and access new second language vocabulary items, will attract considerable instructional interest in Strategopedia.

6. Whole Language Education. The term refers to the fact that  language should be seen and taught as a whole, not  just  the   components of  the system. Language is  more than the sum of its discrete parts (phonemes, graphemes, morphemes, words). Whole language proponents have claimed that one way to increase learner awareness of how language works is through a course of study that incorporates broader engagement with language, including literary study, process writing, authentic content, and learner collaboration.
7. Full-Frontal Communicativity. It is related to the role that non verbal communication should play in language teaching. We know that the linguistic part of human communication represents only a small fraction of total meaning. At least one applied linguist has gone so far as to claim that "We communicate so much information non-verbally in conversations that often the verbal aspect of the conversation is negligible." Despite these claims, language teaching has chosen to restrict its attention to the linguistic component of human communication, even when the approach is labeled Communicative. This methodological proposal is to provide instructional focus on the non-linguistic aspects of communication, including rhythm, speed, pitch, intonation, tone, and hesitation phenomena in speech and gesture, facial expression, posture, and distance in non-verbal messaging.

There has been a diversity of methods and approaches in language teaching. Some have been greatly influential and therefore, very much used; others have not had many followers but anyway have contributed insights into practical teaching and have had an influence in the field in different ways. This is the case of Total Physical Response TPR, which was originally created as a method and is still widely used as a technique to introduce some vocabulary or grammatical structures and in teaching young learners.
Cuba has been an experimental laboratory for teaching approaches, methods, and techniques, as reported by Louro (1994:514 quoted by Patterson Peña, 2001 ) in her story about English language teaching in Cuba. She stated that at the beginning of the twentieth century the dominant foreign language teaching method  in the country was  Grammar Translation, followed by the Natural, the Psychological and the Reading methods and the Direct Method.  She noted that the first ELT Cuban textbook was developed by a follower of the Direct Method. The Audiolingual and its Audio visual version were also present in Cuba almost for three decades from the sixties onwards. Also, Situational approaches followed in line with the school of contextualization that the British followed with their structuralist situational language teaching approach.

In Cuba, it was not until the late seventies that in Louro’s words (1992) “the communicative approach began to creep in”. With time it was adopted by different institutions. The Kernel series in Medical schools was one of the first attempts to introduce communicative language teaching in Cuba and the Pedagogical University “Félix Varela had the privilege of designing the first Cuban communicative course, the  “Searching” series.
In basic, secondary and pre university education CLT was first introduced as regional projects in the 1980’s. Pinar del Río, with the doctoral research conducted by Professor  Rodolfo Acosta, was one of the first provinces to introduce this approach. At a national scale, it was not until the year 2000 with the introduction of a course of lessons on television  that a communicative oriented approach to English language teaching started to transform the teaching of English in Cuban general education.

In the Cuban context we have seen the development of some of the methodologies outlined by Rodgers, for example Content-Basics, Multintelligencia and Strategopedia.

Content – Basics. In Cuba, in the year 1999 there was an  attempt to find a methodology  to substantiate the interdisciplinary perspective of English lessons in the light of the transformations that were taking place in secondary schools, so the Content -based approach (CBI) began to be implemented. A number of national and regional workshops supported by the Ministry of Education and the British Council in Havana were run throughout the country, which contributed to the understanding of CBI and the creation of teaching materials for classroom use. In the last years the concept Content and Language Integrated Learning (CLIL) has started to become familiar to  the ELT community in Cuba.” CLIL describes an evolving approach to teaching and learning where subjects are taught and studied through the medium of a non-native language.”

According to Jeremy Harmer
 “CLIL is (supposedly) not like teaching ordinary EFL (English as a Foreign Language) or ESOL (to speakers of other languages). It is teaching the language and an academic subject at the same time, so that as you learn about physics you learn the language for physics. “
CLIL seems to be a good methodology for incorporating an interdisciplinary perspective in language teaching and finding a way to promote authentic and communicative uses of language, since the learners will have real and genuine reasons and content to communicate.
As far as Multintelligencia and Strategopedia are concerned, in the last years, an increasing number of language teachers in Cuba have started to develop research proposals supported by the theory of Multiple Intelligence, which take into consideration the differences among learners and their learning styles. On the other hand, proposals to promote the development of language learning strategies have also been designed and implemented in an attempt to develop the learn to learn paradigm.

At present, in the attempt to enhance the communicability, collaboration and the social interaction among language learners,  approaches such as task-based, project-based, interculturalism are emerging as new perspectives to language education. These developments in CLT have led to the so called 'post-communicative'  view, characterized by more election, so that instead of adopting an ideal  method,  it is more practical, useful and effective to select  what is more convenient from the array of methods and approaches available.

Perhaps that is the reason why some writers now argue, that this era is not only ‘post-communicative’; but actually ‘post methodology’ (Prabhu, 1990, Kumaravadivelu, 1994 quoted by Patterson Peña, 2001). In other words, it is not just that the communicative methodology is probably not optimally effective, but that probably no single method is. So the question is ‘is there an ideal method?’.
ReflectiveTask
	Reflect on the following question :

Is there a best or ideal method?

· First work with your partner, then with the whole class and finally as a Chapter Project write an essay in which you substantiate your position.


Conclusions

There has been an ongoing  debate around the methods and approaches of foreign  language teaching and learning for centuries. As the historical review of this chapter shows,   language teaching and learning methodology has evolved from methods to approaches.  Until  audiolingualism and other structuralist views, a clear the set of principles, teaching methods,  techniques and procedures for teaching the language characterized each methodology, so as to define them as methods. Nevertheless, since  the 70´s of the XX century, these set are  not so clearly determined by communicative language teaching

 The pedagogical practice has shown that language education is more complex than adopting or adapting a method and that  the teacher´s ability to plan, deliver and assess the teaching learning process is crucial to success,  regardless of the method and materials used. 
As a teacher you will adopt or adapt an approach or method to teaching. Usually it depends on the predominant one at the time. Obviously, that approach or method would influence the specific methodology you use in your teaching. As a beginning teacher many aspects will mirror many of those explained above. But, you must always keep in mind that the teaching profession demands questioning, study and examination of the current trends and approaches. 
All these methods and approaches have been born because of the constant questioning and new proposals of teachers and applied linguists trying to find a Ta ´best´ or ídeal´ method. Also, bear in mind that you are a member of a staff, so you have a lot to learn collectively from peers. What is recommended is to adopt an  informed  elective
 approach, which incorporates and integrates  elements from the variety of methodologies available. The ‘best or more fashionable’ method, textbook or resource used unskillfully by teachers will fail to achieve educational objectives if effective, procedures and instructional activities are not implemented that involve students and enhance learning.  
Chapter Task
	· Without looking back (no peeking!), write your own brief definitions of:

· learner centered teaching

· cooperative learning

· whole language education

· content-based teaching

· task-based learning

Now, compare your definitions with a partner. Are you still confused by any terms? If so, try to clear up the confusion through re reading and/or whole-class discussion.

· Think of lessons you have observed or taught. Do any of the above five terms describe those Iessons? How? Cite specific examples.
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Chapter 5    Communicative Language Teaching

Sergio Font Milián

Introduaction 

t

Communicative Language Teaching is internationally recognized as the principle approach in language education because it focuses on language as a medium of communication. It is the methodological conception adopted in Cuba in ELT. So, it is very important for you to find answers to questions like:

· What is a communicative lesson like?

· What principles are to be followed?

· What should I take into account when I make out a lesson plan?

· What is communicative competence?  Why is this concept important?

· What role do learners and teachers play in a communicative lesson?

· What methodological steps need to be followed?

· How can I get my students to speak accurately and fluently?

Understanding the communicative approach and communicative competence

In previous chapters  (pages XXX)  the defining characteristics and concepts of communicative language teaching have been presented. Nevertheless, a more thorough examination will be done in this chapter. 
Communicative language teaching (CLT) is generally regarded as an approach to language teaching (Richards and Rodgers 2001).  As such, CLT reflects a certain model or research paradigm, or a theory (Celce-Murcia 2001).Following  Bermello Lastra (2002)
 the communicative approach  can be defined as a strategic  and methodological conception for language teaching , which stems from considering language an instrument of cognition and communication. From perspective communication is understood as the exchange of ideas, feelings, values and attitudes and ways of behavior in human interaction.
Therefore, the  primary goal of language education is that learners develop communicative competence (Hymes 1972).   In other words, its goal is to make use of real-life situations that necessitate communication.

Classroom activities guided by the communicative approach are characterized by trying to produce meaningful and real communication, at all levels.  As a result there may be more emphasis on skills than systems, lessons are more learner-centered, and there may be use of authentic materials.

Communicative Competence

 Task
	What is communicative competence?

· Ask this question to one or two English or Spanish professors from your university. Try not  to ask the same professor your classmates have asked.

· Take down notes to write your own response to the question.

· Under your teacher´s guidance, share your answer with the rest of the classmates.




Now read and analyze the following piece of information:
Several definitions of communicative competence have been provided since the early 1970’s.  It has been defined as the ability to interpret and enact appropriate social behaviors, and it requires the active involvement of the learner in the production of the target language (Canale and Swain 1980); Celce-Murcia et al. 1995; Hymes 1972).

For Savignon (1983) communicative competence is “functional efficiency in the use of language. It is the expression, interpretation and negotiation of meaning which involves interaction between two or more people belonging to the same or different language communities”.    Meaning and interaction are key words in this definition, as they highlight the fact that the main focus is not a set of grammar rules that state what correct language must be like, and that the process of communication and that of learning how to communicate is impossible without interaction among individuals.

Richards (2001) argues that communicative competence is “the ability to use language appropriately in communication considering space and time contexts, the role of the participants, and the nature of the transaction that takes place”.   By including the word “appropriately” in his definition, Richards draws attention to the role of social relationships among participants in the act of communication.

Soviet specialist Zimniaya (1989:28) had defined communicative competence as “the individual’s actual capacity to organize his verbal activity adequately in different communicative situations in both receptive and productive activities”.    In Zimniaya’s opinion, competence is a capacity, but a capacity that is ready for use.  It is not just the knowledge of linguistic and social rules.  Some of your students, and even some of your classmates, may know a number of grammar rules and they can explain, for instance, that adjectives are never pluralized in English or that most verbs take suffixes “-s” or “-es” in the third person singular; but when the need arises for them to put these rules into practice in oral or written communication they  frequently make mistakes.

A concept of competence in which the latter is regarded as “efficient performance in real situations” was put forward by Llivina (2004), who concurred with Moreno (2002) that competence is a manifestation of skill development.   So, the assumption that competence means efficient performance and skill development led Font (2006) to come up with the following definition of communicative competence:  “An individual’s performance in his verbal and non-verbal activity in real communicative situations involving the interaction between two or more people, or between one person and an aural or written text, in correspondence with a given social context.” This definition stems from Llivina’s consideration of competence as performance. It considers both verbal and non-verbal codes, as gestures and facial expressions are also means to convey meaning.  
At this point it is important to emphasize the perspective examined in Chapter 2, in which  communicative competence in a FL is understood as a psychological configuration that integrates knowledge, abilities, attitudes and values required to communicate in the target language depending on the situation and the specific conditions under which the contact occurs.
Another remarkable idea is that of not limiting communication to the interaction between two or more individuals, as communication is also present when you watch a movie or read a book.   This consideration may allow you to substantiate why the principles of the communicative approach must underlie your listening and reading lessons as well.

Reflective task

	


Dimensions of communicative competence

Achieving communicative competence calls for the interaction of several dimensions, components or sub-competences as a solid system. Most authors have classified these dimensions into four types: linguistic competence, sociolinguistic competence, discourse competence and strategic competence.  Some other authors have added a fifth component:  sociocultural competence.  For the purpose of this book a sixth one has been added linked to the cognitive function of language.  It is actually very important that you, language teachers, know exactly what each of these dimensions refers to, so you do not disregard any of them when you plan and conduct your lessons.

Let’s take a look at what each of them means and why it is crucial for teachers to know how to enhance them in the teaching process.

Linguistic competence:  This dimension was historically regarded as being by far the most important one until the 1970’s, and was even considered as “the competence to be achieved”.  Its significance in the light of the communicative approach has not been diminished or underestimated, but linguistic competence is no longer believed to be sufficient on its own. A speaker of a language (whether native or foreign) cannot be communicatively competent just because he is able to construct utterances that comply with grammar rules that operate at sentence level only.

This dimension of communicative competence comprises  three linguistic levels of language: grammar, pronunciation and vocabulary. You will  understand then, how crucial it is for teachers to know how to develop linguistic competence.  Do you think it is possible to communicate in a given language if you are not able to put grammar patterns into practice, or if you mispronounce most of the words you say, or if you do not stress the words that need to be highlighted, or if the words you use mean something different from what you intend to say?

You may have read about language teaching methods previous to the appearance of the communicative approach, and may be aware of the fact that some of these methods paid a great deal of attention to developing accuracy in the use of grammar, pronunciation and vocabulary. What is the difference, then, between the way these methods dealt with the linguistic component of communication and the way it is currently approached?

The major difference lies  in the assumption that each language item is in itself a system in which form, meaning and use are very closely interwoven.  In other words, when you teach, for instance, the present perfect in English, you should not just say that the present perfect is formed by the verb “have/has” plus the past participle form of the main verb.   Explaining it like this will allow your students to understand only one third of what the present perfect is, as you have only made reference to its form.   This  example would make language look like mathematics:  have + participle = present perfect.   But  language is more than just a set of rules.
What should your students know about the present perfect?  Just how it is formed?  In what order should they be made aware of its form, meaning and use?

Language is a means of communication.  This means that when you talk or write, what first comes to mind is your intention, your purpose, the effect that you want to have  on your listener(s) or reader(s).   A very quick mental process takes place, as you start encoding your message.  In other words, you start organizing your speech.  You then decide whether you want to convince, encourage, invite, criticize, greet, complain, argue, describe, narrate or express concern.    This is the first mental process.  You have not chosen yet what forms of language you want to use to achieve these communicative purposes.
So, when you plan your lessons, you should start from the communicative purpose, from the uses of language. Thus your lesson should not start with you, the teacher, saying that “today we will study the simple past”.  You should rather say “today you will learn how to tell anecdotes and to talk about your experiences”.   You will shape your lesson just as the process of encoding takes place.

Going back to the example of the present perfect in English, what purposes does this structure help to express?   When do we need to use it?    Speakers of English use it, among other reasons, to talk about their life stories, their professional experiences, and things they have done or not done.
So far we have talked about the uses of the present perfect.  How about its meaning?  Is it exactly the same as the meaning of the antepresente in Spanish, whose form is quite similar?    The meaning of the English present perfect is, for the most part, that of an action, process or state that started in the past, has continued up to the present, and may go on to the future.

Spanish speakers are usually troubled by this meaning.  Why?  Because this is a meaning that is usually expressed by the simple present in Spanish.   What do you say in Spanish when you want to talk about how long you have lived in a certain place?   You say:  Vivo aquí desde hace diez años.  This is the reason why Spanish speakers tend to say in English “I live here for ten years.”   This sentence is incorrect.  The Spanish speaker has just tried to convey a certain meaning by using a form that is similar to the one he uses in Spanish for the same meaning.

But when you speak a foreign language you should not use the grammar of your mother tongue as a springboard from which to jump onto the grammar of the target language.  You need to become a fluent and accurate speaker of a language, not just a grammar user.   For that reason, to be a fluent and accurate speaker of a language, you should first of all consider your communicative purpose, then choose language forms on the basis of their meaning, and then put them together in the framework of morphology and syntax.   This is the way communication flows, and it is also  the way in which language learning should take place.

Sociolinguistic competence:  Sociolinguistic competence involves knowing what is expected socially by users of the target language. Knowledge of language alone does not adequately prepare learners for effective and appropriate use of the target language. Learners must acquire the rules and norms governing the appropriate timing and realization of speech acts.

This dimension focuses on the direct connection between language and society.   It helps to explain why it is vital to consider social relations among participants in an act of communication to be able to choose the most appropriate linguistic forms to achieve a certain purpose.

Appropriateness is a key word to understand sociolinguistic competence  and to use your knowledge of it to assist in the learning process.   Appropriateness has to do with levels of respect, distance or closeness between the speaker and the listener or the writer and the reader. For example, it is  inappropriate for a student to greet his teacher by saying “what’s up?”, or to address a very close friend by saying “it’s a pleasure to see you, sir.”

In other words, appropriateness plays an important role in the process of selecting linguistic structures to achieve a desired communicative purpose, as the effect on the listener or reader may not be what the speaker or writer had intended.
As teachers, you are expected to make your students aware of these social relationships when they role-play in class and out-of-class activities.  To achieve this, make sure your role cards include information  about the level of formality, distance or respect expected between the characters involved in the interaction.

Discourse competence:   This is the dimension of communicative competence that enables users of a language to speak, write, read and understand spoken language fluently.  Unlike linguistic competence, which aims at accuracy at sentence level, discourse competence goes beyond the boundaries of a sentence to encode and decode larger units: texts, either spoken or written.

A text is a unit of language in use.  It applies to any passage, spoken or written, of whatever length, that  forms a unified whole: a semantic unit.  Texts are characterized by their coherence and cohesion.

The concept of fluency has been defined by several authors.  Let’s take a look at some of their definitions.  Hartmann & Stork (1976) suggest that “a person is said to be a fluent speaker of a language when he can use its structures accurately whilst concentrating on content rather than form, using the units and patterns automatically at normal conversational speed when they are needed.” Brumfit (1984) feels that fluency is “to be regarded as natural language use.” Richard et al.  (1985) maintain that fluency is “the features which give speech the qualities of being natural and normal, including native-like use of pausing, rhythm, intonation, stress, rate of speaking, and use of interjections and interruptions.” Considering native speakers' oral production, Fillmore’s (1979) identifies four abilities that might be subsumed under the term fluency, the first of which is the ability to talk at length with few pauses. The three other abilities include the ability to talk in coherent, reasoned, and “semantically dense sentences”, the ability to have appropriate things to say in a wide range of contexts, and finally the ability to be creative and imaginative in language use.

These definitions include key phrases which may enable you to understand better what the core of discourse competence is like:

· Using structures accurately as you focus on content rather than form

· Normal conversational speed

· Use of pausing, rhythm, intonation, stress, rate of speaking and use of interjections and interruptions

· Coherent, reasoned and semantically dense sentences

· Ability to be creative and imaginative in language use

Considering the five phrases highlighted above, you may  agree that fluency is not an absolute value that learners have or do not have.  It is a characteristic, that all learners should strive to achieve to some degree, as they develop skills to transmit and understand meaning, to use speed, pauses and hesitation efficiently, to encode and produce coherent and logical texts creatively.  Therefore, several skills come into play to allow a user of a language to be a fluent speaker, listener, reader or writer:

· Organize your text logically (for speakers and writers) bearing your communicative purpose in mind

· Understand the logic of a text (for listeners and readers) as you discover the communicative intention of the speaker or writer

· Use strategies to build your oral/written texts in such a way that you are able to get your listener/reader to reply, act, behave, or think in correspondence with your intended wishes.

· Use connectors appropriately.   To do this, you should remember that some connectors are typical of the spoken language while others are used mainly when you write.  This distinction is governed primarily by another dimension of communicative competence: the sociolinguistic one.

· Understand the relationships established by connectors in speech and written language.   This will allow you to disclose meaning beyond sentence level, and you will be able to understand when two or more sentences or phrases are used in opposition, or to express cause-effect relations.

· Use and understand collocation patterns in the use of connectors.   Some connectors may appear similar to others, but in many cases they are not.   Because is not the same as because of.  Though their meanings are related somehow, their collocation differs.  Because can be followed by a sentence with a conjugated verb, while because of is followed by a noun phrase.

· Speak without much hesitation because ideas do not come to your mind.   Fluency does not necessarily mean speed.   An individual may speak very fast and yet may not be very fluent, because of several factors that you can relate with the items above.   A speaker who is hesitant and is not able to reply immediately or is not able to use strategies to gain time to think is not a competent user of the language.

· Use relative pronouns and other referential elements to add to cohesion and coherence in your spoken and written texts.   It is sometimes difficult to understand who the speaker is talking about when he says, for instance, “Her mother said she was not feeling well.”  Who does the word “she” refer to?  The mother or the daughter?  Who was not feeling well?   You, as teachers, should make your students aware of the need to avoid ambiguity when they talk or write.

· Understand what relative pronouns and other referential elements refer to in a written or spoken text.  This will allow your students to understand the text as a whole because they have been able to understand the relationships between elements within a sentence as well as those between elements in different sentences in the same text.  A very useful exercise to achieve this is to give your students a text in which referential elements are underlined, and the students are asked to find their antecedents in the text.    This activity is very beneficial, not only because it allows your students to learn how to understand a text better, but also because it places them in situations in which they have to think logically, as in some cases there may appear to be more than one possible antecedent, and they will have to decide on the basis of contextual markers.

· Use punctuation marks for the benefit of text cohesion.   The rules that govern the use of punctuation marks in English are generally the same as in Spanish, but English makes use of the period more often than Spanish.  Spanish sentences are longer and include more subordinate clauses. This, of course, makes it necessary to use many more commas in Spanish than in English.

Strategic competence:  Canale and Swain (1980) define strategic competence as “verbal and non-verbal communication strategies that may be called into action to compensate for breakdowns in communication due to performance variables or to insufficient competence”.  In other words, strategic competence refers to the ability to get one’s meaning across successfully to communicative partners, especially when problems arise in the communication process.

What kind of problems are these that may occur in the communication process?  When would a speaker need to fix breakdowns?     Have you ever been in a situation in which you are not being understood and you do not know what to say?    A speaker may sometimes lack linguistic resources, usually vocabulary items or grammar structures, to convey a certain meaning in the foreign language.   His listeners may not be able to understand, and may request repetition, clarification or explanation.  It is then that the speaker should be able to find ways to get the intended meaning across, but by using other verbal or non-verbal resources since the ones used the first time were not sufficiently clear for the listener to understand.   These new ways are called communication strategies, whose development is quite often neglected, probably due to lack of teacher awareness of their importance and of the procedures to enhance this dimension of communicative competence.

What are some strategies that can be used to solve communication breakdowns, either when the speaker does not have the linguistic resources to express a certain idea or when the listeners are not able to understand the linguistic items used?

· Paraphrase or circumlocution:  This means that the speaker will try to express the same meaning by rephrasing the message, either by using a different syntax or grammar pattern, or by choosing words (synonyms) which he may consider simpler or more commonly used and may eventually be better understood by the listener.

· Definition or description:   A speaker who does not know the right noun to name a certain object, for instance, may define or describe the object in question.

· Approximation:  Using a term which expresses the meaning of the target lexical item as closely as possible.  This means that you may probably say camera if you do not know the term camcorder, or double bed instead of bunk bed.   These substitute words or phrases do not always allow the listener/reader to identify the intended meaning fully, but they do help the speaker/writer encode their messages to the best of their capacities without the frustration of not being able to provide certain information in the foreign language.

To remain in the conversation and to gain time to think, learners may use certain fillers or hesitation devises; and to elicit information from their conversational counterparts, speakers may use strategies as that of repeating the last word or phrase said by the other speaker, thus encouraging the latter to provide further information.   This is a strategy that is  often used by journalists in their interviews.

Sociocultural competence:  This dimension of communicative competence will allow the learner to interact verbally and non-verbally in the sociocultural context in which the foreign language is used.   It includes body language, including gestures as well as physical distance between speakers in a conversation.   Cubans are known for the close physical proximity maintained between participants in spoken communication.  This is  typical in  everyday communication in Spanish, but may be regarded as rude or inappropriate by native speakers of English.

Teachers of English in Cuba should discourage role play dramatizations in which the participants constantly touch each other, use sharp gestures or speak in a loud voice.

Sociocultural competence is rather difficult for teachers to deal with in Cuba where English is taught as a foreign language and not as a second language.  There is plenty of input regarding the other four dimensions that can be found in countless sources, but information on cultural issues and their implication in communication is not so frequently available.    Despite this inconvenience, teachers should strive to include cultural information about the broad range of countries where English is spoken.

The focus of the teaching of FL in Cuba, as expressed in the national curriculum,  should be on communicative competence to contribute not only to functional language proficiency, but also to the ability to construct and reconstruct new knowledge. Besides the dimensions of communicative competence explained above the national curriculum also includes the following:

Cognitive competence: The ability to construct and / or re – construct knowledge through language. Language is used for the formation and verbal expression of thinking, which reflects the interpretation of reality, in a logical and coherent way
.

This dimension of communicative competence will allow the learner to use the language to acquire knowledge about cultural, social and subject-matter contents, which could be part of or related to the general school curriculum.

Principles of Communicative Language Teaching

Language teaching, as with all types of teaching, needs to be based on general rules or principles, which teachers must bear in mind as they plan and conduct their lessons.   These principles will allow you, as teachers, to decide what to do first in a unit of study or lesson, and how to  proceed in the teaching process to get your students to achieve the desired communicative purposes.

Here is the list of principles adapted from the work of Larsen-Freeman (2000), and Robinson and Selman (1986).  It may be useful for you to consider these principles when you plan and implement your lessons.  In the right-hand column are suggestions about how to apply these principles. They have been written especially for you, so hopefully will be of assistance.
	Principle
	Suggestions for application

	1. Authentic materials are used.
	Teacher uses newspaper columns, job advertisements, weather reports, menus, catalogues, etc.  In the context of Cuban secondary schools, teachers may also use brochures, short fragments of films, as well as video materials with native speakers of English.

	2. One function can have many different forms.
	Students can communicate for a specific purpose in many ways.  This means that the same communicative purpose may be achieved by means of different language forms.    Students should be provided with several forms for one single function.   For instance, to invite someone (communicative purpose) you may use a variety of forms that may include: Let’s go to…, Why don´t we…, How about…, Would you like to come…, I’d like to invite you to…, among others.  Teachers should not forget to explain that the choice will generally depend on the social relationships between the participants in the conversation.

	3. Students need to learn cohesion and coherence.
	Teacher uses activities such as scrambled sentences and others.   This principle is connected mainly with discourse competence as explained above.   Make your students aware of the importance of constructing cohesive and coherent texts.

	4. Errors are tolerated to a certain extent.
	The form of error correction depends on what stage of the learning cycle is underway.  Most errors must be corrected during controlled and guided (semi-controlled) practice, while correction should be made during communicative practice only when the errors cause breakdowns in communication.

	5. Cooperative relationships among students are crucial.
	Cooperation is very important in communicative language teaching.  Students are expected to work in pairs and small groups, in which they must generally use the foreign language to communicate.  Pair and group composition may depend on many factors.  At times you may want to have advanced learners working with slow learners.  Some other times it is advisable to reshuffle the groups to allow advanced learners to work together and learn from one another, while the teacher takes care of other groups  composed of slow learners who have been given a less demanding task.  The teacher may use strip stories, for instance, for the students to work together to predict the next picture.

	6. The social context is essential.
	Design controlled and guided activities in which the social context is taken into consideration.  Make your students aware of the influence of the social context in the choice of language forms to fulfill a certain communicative purpose.  If you do so from the early stages of the cycle, you will ensure that your students will bear these social relationships in mind when they are given more communicative tasks at the end of the cycle.

	7. Language items include form, meaning and use.
	This principle was already explained in the description of linguistic competence earlier in this chapter.

	8. The teacher acts as advisor/facilitator.  Lessons are learner-centered.
	The teacher moves from group to group, offering advice and answering questions; and collaborates with students to select goals, content and processes.   Plan your lessons in such a way that your students do most of the talking.   Do not make yourself the center of the lesson, and do not try to speak more than necessary.   The amount of teacher talk will, of course, vary according to the type of lesson (stage of the learning cycle), but learner talk must be intentionally favored in English lessons at all times.

	9. Students should be given opportunities to develop strategies for interpreting language as it is actually used by native speakers.
	Ask your students to watch films in English and try to understand a few words, write them down and bring them to class.  Use idioms and sayings.   They are very motivating.


LESSON OBSERVATION TASK

	Organize in teams with the help of your teacher to do the following task:

TEAM A

· Visit a class in your university to observe if the above principles have been taken into consideration. Provide examples or evidence to support your answer.
TEAM B

· Visit a language class in your university to observe if the above principles have been taken into consideration. Provide examples or evidence to support your answer.

TEAM C

· Visit an English lesson in a secondary school in your community to observe if the above principles have been taken into consideration. Provide examples or evidence to support your answer.

TEAM D

· Visit an English lesson class in a primary school in your community to observe if the above principles have been taken into consideration. Provide examples or evidence to support your answer.

TEAM E

· Visit an English lesson class in a pre university in your community to observe if the above principles have been taken into consideration. Provide examples or evidence to support your answer.




CLASS SHARING

	· Under your teacher´s guidance, share your answer with the rest of the classmates.


Other specialists have identified and formulated principles that can be added to the list in the chart above.  Font (2006) considers language learning and communication as processes in which learners and users of a language find themselves in problem solving situations, despite the fact that they are, in most cases, not aware of that.  The following principles outlined by this author may help you organize and conduct a learning process in which communicative skills and logical thinking go hand in hand and profit from each other.

The principle of communication as a problem-solving process

Learning takes place as linguistic and cultural issues are formulated in such a way that they pose problems that need to be solved by the learners.  Foreign language learning is not limited to linguistic knowledge; it focuses mainly on skill development.  The sources of contradiction in the learning content cannot be found only in the linguistic knowledge.  They arise in the process of communication as the latter is seen as a system that involves the five dimensions of communicative competence.

Methodological recommendations to implement this principle

· Organize the learning process so that it focuses on the development of both communicative competence and logical thinking

· Use problem-solving procedures to enhance knowledge acquisition and skill development

· Structure your lessons so that skills are integrated, considering that some skills complement others, and that it is difficult to find real-life situations in which one skill is isolated from at least one of the others.

· Consider the students’ mother tongue and culture when you plan your lessons.  This will allow you to predict contradictions arising from differences between the two languages and cultures, which you may turn into problem-solving situations.

· Identify other contradictory contents that may result in problem-solving situations.

· Make your students aware of these contradictions in such a way that they feel motivated to solving them.

· Set short-term and long-term goals in correspondence with in relation to the students’ capacities.

· Encourage your students to gradually learn and use communicative functions that may allow interaction among them as they solve learning and communication issues.

The principle of multilateral interaction

Fariñas (2004) stresses that it is necessary to encourage learners to interact with other participants in the teaching – learning process (other students, the teacher) to learn from them and also to contribute to their peers’ learning.
In the context of present day secondary education in Cuba, English lessons include interaction between learners and three other participants in the process: other students in the class, the teacher, and the learning aids (video lessons, textbooks, workbooks, pictures, etc.).   Notice that the term learning aids is used instead of teaching aids. This is mainly due to the fact that aids are used to facilitate learning.

Interaction should not be something unplanned that may occur only as a result of the learners’ spontaneity.  Teachers need to organize the process in such a way that each instance of interaction is carefully planned, taking the communicative goals of the lesson into consideration, as well as the motivational factors that may encourage learners to feel comfortable as they interact with their peers, the teacher, and the learning aids.

Planning must also focus on how the learners will interact with video materials, so that watching the video becomes a task that the students look forward to, enjoy and profit from.  If exposure to the video material turns into something boring, passive and meaningless, the process of interaction will break down and will not render any useful results.

Interaction implies activity on the part of all subjects involved.  This activity is targeted to the acquisition and practical application of the content under study.  Lessons should not be conceived as spaces for content transmission; they should be designed as systems of multilateral interactions in which learners carry out learning actions.  They are active and interactive contexts in which conditions are created for the learners to collaborate to reach higher levels of development, both individually and as a group.

Methodological recommendations to implement this principle

· Have your students work in pairs or small groups to complete pre-communicative or communicative tasks.

· Place your students in communicative situations in which they will need to bridge information, opinion or judgment gaps.  These gaps are sources of contradiction which enhance motivation to interact.

· Encourage your students to discuss the design and implementation of independent work tasks.   Have them design their own independent work on the basis of their own individual strengths and weaknesses.

· Assign independent work tasks involving two or more students.  Participants in each task should be encouraged to discuss within the group who will carry  out each individual action for the completion of the whole task.

· Encourage your students to activate their previous knowledge of the topic presented in the video material.  This activation of their schema will allow them to understand more easily what they see and listen to.
· Design and implement video observation guides with tasks that encourage your students to interact with the video material.  This interactive process will get your students involved in knowledge construction, as well as in problem discovery and solution.

· Assign different tasks to students with different levels of skill development.  All learners can be exposed to the same learning material, but the tasks assigned to individual students may vary.

The principle of contextualization

Contextualization in foreign language teaching in Cuba is a process involving four main types of contexts:

· The social context learners are surrounded by both inside and outside their schools.  When this context is considered, the teaching process is built upon the communicative uses of the foreign language the students are likely to get involved in.

· The learning context in each class.  This context includes how students learn, on the basis of their age, interests and motivations.  It also embodies the way students interact among themselves and with their teachers, as well as the bonds between different subjects in the curriculum.

· The EFL learning context.   Unlike second language learning, which usually takes place in a community where the target language is spoken everywhere and the students are immersed in communicative situation both inside and outside the classroom, foreign language learning occurs in a context where the target language is spoken mainly inside the classroom.   This adverse condition calls for a  well-organized teaching process, in which objectives, contents and methodological procedures are carefully planned.

· The cultural context of the foreign language and its relation with the cultural context of the mother tongue.  Enriquez (2001) argues that “language is an important component of culture, and a distinct marker of identity by means of which culture is expressed.”   Foreign language teachers must bear in mind that language cannot be isolated from culture, and that in approaching various communicative situations, comparison between the mother culture and the foreign culture is a must.

Methodological recommendations to implement this principle

· Select ways to present the new contents which are meaningful to the students.

· Assign learning tasks in which the students relate foreign language learning with the Cuban social context.  Learning cannot take place in the classroom only.  It must go beyond classroom boundaries to incorporate everything the external context may contribute.

· Consider your students’ age and interests when you plan your lessons.

· Choose, adapt or produce written and spoken texts that go with your students’ characteristics, considering their age, interests and motivations.

· Consider the stages of the learning cycle to decide what mistakes you want to correct, when and how you should correct them, and who should make the corrections.

· Consider your students’ mother tongue and the similarities and differences between it and the foreign language when you select texts and tasks.

· Choose, adapt or produce teaching materials that include both language content and cultural information that may add to your students’ overall development, personal values and learning strategies.

The foreign language learning cycle

Understanding what the communicative approach is and what its principles are is crucial to organize the language learning process.  These theoretical considerations are, however, only the starting point.  Foreign language learning is a very complex process that needs to be very carefully organized.  Before we start discussing how to organize this process, some key questions need to be posed:

What do you understand by learning in the field of foreign languages?  When can we say that someone has learned a foreign language?
Do people learn foreign languages the same way they learn about history or biology, or the same way they learn how to drive or dance?
Learning a foreign language does not mean being able to describe the language, to explain grammar rules or to understand social rules. Someone has actually learned a foreign language when he/she is able to use it to communicate, and communication involves speaking, listening, reading and writing.
Foreign languages are learned in a way that is different from how we learn to do other things.  Specific steps need to be followed in a certain order, which needs to be cyclical. The cyclical succession of interrelated steps in the process of learning is what we call a learning cycle.  These steps should be interrelated in such a way that they facilitate the gradual transformation of linguistic knowledge and habits into free and spontaneous use of communicative skills.

Several authors have described the language learning cycle in different ways.  This means that they have included different steps, or maybe the same steps with different names.

Here are some of the most important classifications made.  Go through them and try to answer these two questions:

· What is common to all or to some of them?

· How useful is each of them to teachers planning their lessons?

1) Keith Johnson (1982) includes three steps to move from mechanical to communicative exercises:

· Mechanical exercises

· Mechanical – communicative exercises

· Communicative practice

2) Hector Hammerly (1982) bases his classification on the distinction between form and meaning, and on transition from mechanical to meaningful exercises, and then to communicative activities:

· Mechanical exercises with primary attention to form

· Meaningful exercises with equal attention to form and meaning

· Communicative activities with primary attention to meaning

3) David Nunan (1989) considers two main types of tasks:

· Skill getting tasks

· Skill using tasks

4) For Crookes and Chaudron (1991) three steps need to be followed:

· Controlled techniques

· Semicontrolled techniques

· Free techniques

5) Penny Ur (1996) includes the following steps.

· Presentation

· Explanation

· Sequential and progressive practice

Which of these classifications sheds more light in the process of planning, conducting and assessing your teaching practice?   You may need to consider that:

· Johnson’s second step includes the transition from mechanical exercises (drills) to communicative practice.  The same happens with the second steps in the classifications put forward by Hammerly and Crookes and Chaudron.

· Nunan’s first type of tasks is a very broad term which may include a number of more detailed steps which may correspond with the first two steps proposed by Johnson, Hammerly, and Crookes and Chaudron.

· Ur’s first two steps focus mainly on what the teacher does (present and explain) and not on what the learners are expected to do.  The step she calls “sequential and progressive practice” may need to be further specified to allow teachers and learners to know what to do to sequentially and progressively go from mechanical to communicative practice.

Font (2006) put forward a foreign language learning cycle in the light of a problem – solving perspective of the communicative approach.  This cycle is intended to guide both teachers and learners better in their teaching and learning, as the steps are quite clearly defined.   This cycle includes six steps:

· Initial communicative practice

· Description and analysis of the new language content

· Controlled practice

· Guided Practice

· Integrated communicative practice

· Creative application

In order to describe each of these steps, four dimensions are considered:

· Main goal in each step

· The learner’s level of involvement

· The learner’s freedom to choose linguistic structures

· The teacher’s role

Step 1: Initial communicative practice

· Goal: Cause the students to feel the need to communicate using what they already know.  Motivate them to learn the new content.

· Learner’s level of involvement: high.

· Freedom of choice: medium to high.  For the most part it is high, because they can use the language they know to express meaning.  It is medium when the teacher induces them to feel the need to use new language items.

· Teacher’s role:  The teacher encourages, motivates, interacts, elicits.

Step 2: Description and analysis of the new language content

· Goal: Cause the learners to discover regularities in the linguistic phenomena, as well the interrelation between culture and language.

· Learner’s level of involvement: High (in a conscious process of discovery and generalization)

· Freedom of choice: high.  In discovering regularities, learners are not expected to use specific language items.

· Teacher’s role: to encourage learners to disclose and define; ask, guide.

Step 3: Controlled practice

· Goal: Develop linguistic habits (accuracy).  Imitation, substitution and sentence enlargement drills are very useful in this stage.

· Learner’s level of involvement: high (imitative, reproductive and conscious)

· Freedom of choice: low.   The teacher controls the learners’ output.

· Teacher’s role: to show, listen, model, correct.   Error correction is of paramount importance in this stage.

Step 4: Guided Practice

· Goal:  Develop accuracy and fluency: gradually move from sentence level to text/discourse structure.

· Learner’s level of involvement: high (conscious and gradually coming from reproductive to productive).

· Freedom of choice: medium.  The teacher allows certain freedom, but still guides the learners’ output.

· Teacher’s role: to monitor, ask, interact, correct.  Correction in this stage focuses on sentence-level accuracy and beyond-sentence fluency.

Stage 5: Integrated communicative practice

· Goal: to cause the learners to interact fluently using the new language content

· Learner’s level of involvement: high (productive)

· Freedom of choice: high.  At this stage, the tasks designed focus on what to say, and not on how to say it.   The new language content shall be used in communication.

· Teacher’s role: to monitor, interact, correct for the sake of effectiveness in the process of communication (linguistic, sociolinguistic, discourse issues).

Stage 6: Creative application

· Goal:  to cause the learners to communicate on their own outside the classroom environment.

· Learner’s level of involvement: high (creative).  This step may involve student-generated projects in whose design teachers may have little or no participation.

· Freedom of choice: very high.

· Teacher’s role: Teachers are not generally present.

Language teachers must be aware of the theoretical fundamentals that underlie their practice.  They should know what to do, how to do it, and why to do it.  Theory tells us the why, the learning cycle above tells us what and how.   If you are able to achieve a perfect combination of what, how and why, your teaching will be very successful and your students will show very high standards of language proficiency.

CHAPTER TASKS:
	Look at Nunan's five features (page 78) of CLT. With a partner, come up with some practical classroom examples of each of the five ideals. Would you add any characteristics to his list? Would you change any?

· 


	With a partner, look again at the 22 characteristics of CLT (page 79) offered by Finocchiaro and Brumfit. Do you think they are all in keeping with general CLT principles? Are they all sufficiently balanced in their viewpoint? Would you disagree with any of them? Share your ideas with the rest of the class.




OBSERVATION TASK

	Observe an ESL class and use the 22 characteristics as a gauge of how closely the lesson approximates CLT. Share your observations in a small group.




CONCLUSIINS

Debate and developments around the methods of language teaching and learning have been ongoing since the time of Comenius in the 17th century, if not before. The complexity of contexts and the greater appreciation of the issues lead us to the conclusion that the panacea of a single, universal, optimum method for teaching and learning modern languages does not exist. Instead, teachers now acknowledge the need to adopt an informed eclectic approach, incorporating elements from the range of methods available.
Further reading:

To go deeper into communicative language teaching methodology and the foreign language learning cycle, you can read:

Brown, D. (1994).  Teaching by principles.  An interactive approach to language pedagogy.  Prentice Hall Regents, New Jersey

Ur, P. (1996) A course in Language Teaching, Practice and Theory. – Cambridge : Cambridge University Press
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Chapter 6.  Teaching English to young and teenage learners

Author: Isora J. Enríquez O´Farrill

Introduction 
There is not a concluding answer as to the best age to start learning a foreign language, but the consensus among researchers and teachers is that starting at an early age has quite a few advantages:

i.
It enriches and enhances the child’s mental development and intellectual growth.

ii.
It contributes to develop students’ flexibility in thinking, greater sensitivity to language and a better ear for listening

iii.
It helps to improve a child’s understanding of his/her native language

iv.
It gives a child the ability to communicate with people she/he would otherwise not have had the chance to know.

v.
It opens the door to other cultures and helps the child understand and appreciate people from different countries and cultural backgrounds.

vi.
It gives the child a head start in language requirements for secondary and further studies.

.

An overview of  young learners ‘definition and characteristics 

TASK 

	Look at the following pictures. Reflect with classmates and your instructor about  the following questions:

Who can be considered young learners? Why?

What do you understand by young learners?


INSERTAR CARAS DE NIÑOS Y JOVENES

The term young learner is interpreted differently around the world. In the TKT for Yl Handbook for Teachers:  a young learner is defined as “a child who is in their first six years of formal education, from the age of 6 to 12. The reason for this choice is that the lower limit of 6 roughly corresponds to the start of formal schooling in many countries, while the upper age of 12 approximates to a time when many children have begun to experience significant cognitive and emotional changes. “ In the Cuban context we adhere to this definition of  young learner, that is, a child who is in primary school from kindergarten to grade six.

TASK  

	Which of these differences do you consider to be true?

- Adults have developed a personality.

- Young learners are still developing their literacy skills.

- Young learners often have a clear personal  reason to learn the language. 

- Adults learn more consciously.

- Adults are more open and less inhibited. 

-Young learners have longer attention span.

- Young learners  have limitations for deductive and abstract processes


In the TKT Primary Training Handbook, the authors present a number of similarities and differences between teaching English to young learners and   teaching English to adults, which are presented below.

Similarities:

•
Both teachers may need skills such as planning, teaching and classroom management.

•
 Both teachers need good language proficiency and both may be concerned with helping learners to understand and communicate, and to develop learning strategies which help them to learn independently of the teacher.

•
When young learners get to the language lesson they are not empty vessels. Like adults, they are individuals with their own characteristics, likes, dislikes and beliefs and, although short, they bring their personal and learning  experience as individuals as well as the knowledge acquired in learning in their mother tongue.  

Differences:

Unlike many adults, young learners are still developing cognitively, linguistically, socially, emotionally and physically.

To a far greater extent than adults, young learners aged 6-12 are developing their thinking skills, their first language systems, discovering rules for interacting with others, understanding their own reactions to others and to events, and learning to develop hand-eye coordination and other motor skills. The breadth, volume and speed of this early development also means that there are significant differences in the abilities, interests and characteristics of children within the 6-12 age range. 

Unlike many adults, young learners often have no obvious reason for learning English.

Many adults choose to learn English for specific job-related or personal purposes. Young learners, by contrast, may have no obvious reasons for learning English. However, the lack of a clear reason for learning English may not worry the young learner, who will very often bring goodwill, energy and curiosity to learning.

Unlike many adults, young learners may not always have well-developed literacy skills to support their learning of English.

Unlike many adults, young learners often learn slowly and forget quickly.

The popular belief that somehow young learners find it much easier to learn than adults is attractive, but not supported by evidence from classroom contexts where children learn English as a foreign language in their own country for a few lessons a week. From the rather limited evidence available, research tends to show that older learners (from 13 or so and up) may have advantages in terms of remembering grammar and vocabulary (Aitchison 2003, Snow and Hoefnagel-Hohle 1978 cited in the handbook), possibly due to advantages over younger learners in learning skills and cognition. In addition, given similar conditions, older learners’ pronunciation may not differ significantly from that of younger learners over time (Snow and Hoefnagel-Hohle 1977 cited in the handbook).

TASK  3

	How will we ensure that our teaching matches their needs and strengths?




It is  important to find topics, procedures and techniques that would   stimulate their interest  and motivate and engage them, for example by referring to families, food, pets, toys and the immediate environment.

Obviously, you will have to follow the official curriculum. However, even then, you  can ask the class about how to start off the new topic and elicit their ideas and questions regarding how to explore it, about the procedures they would like to work with to deal with the different topics.

By stimulating children´s ideas, promoting their curiosity, encouraging their questions and involving them in planning, you are making them feel “this is my lesson”, and this helps to encourage responsibility for their own learning and success.

How children learn is basically similar to how a language is learned. However, since children are very special, it is important to examine the characteristics of young learners.
Kang Shin
 quotes Piaget and states that children are active learners and thinkers, who  construct knowledge from actively interacting with the physical environment in developmental stages. They learn through their own individual actions and exploration. As  found by Vygotsky (1962) children learn through social interaction and construct knowledge  with the help of other people, through interaction with adults  and adults/teachers work actively with them in the Zone of Proximal Development (ZPD) .

The adult’s role is very important in a child’s learning process.  Adults provide an instructional framework which helps  children to learn effectively. This instructional strategy known as scaffolding, involves supporting  novice learners by assisting them  with planning, organizing, doing and/or reflecting on the specific task, so as to  limit the complexities of the context and gradually remove those limits as learners gain the knowledge, skills, and confidence to cope with the full complexity of the task. 

Effective scaffolding implies the creation of interest in the task, breaking the task  down into smaller steps; keeping the child “on task” by reminding him/her of the purpose or goal; pointing out  the important parts of the task; controlling the child’s frustration during the task;  modeling  the task, and including different ways to do the task.

The  mind map in the next page  has been taken from Teaching English to Young Learners by Joan Kang Shin, English Language Center, University of Maryland, Baltimore County
.  Presented as challenges, it summarizes graphically a set of principles and teaching techniques that must be taken into consideration  when teaching young learners. 

TASK

	Now that we have looked at different learning styles and characteristics of young language learners, try to fill in the boxes in this mind map. With a partner, take turns reading each bubble before describing what word best fits each box.

Use  these words to fill in the boxes

 Enjoyable              Full of practice      Meaningful

Purposeful             Social                      Supported


[image: image1.emf]
In another paper by Kang Shin   “Ten Helpful Ideas for Teaching English to Young Learners”, valuable suggestions that help you to teach young learners successfully are given. They have been adapted and expanded according to the Cuban context:
1. Supplement activities with visual learning aids, realia, and movement.

Young learners tend to have short attention spans and a lot of physical energy. In addition, children are very much linked to their surroundings and are more interested in the physical and the tangible. So, it is advisable to:

•
Use brightly colored visual aids, toys, puppets or objects.

•
Create a“Visuals and Realia Bank”

•
Use Total Physical Response techniques (TPR)

2. Involve students in making visuals and realia.

Children can increase their motivation and interest as they engage in the process of creating some of the teaching learning materials to be used in class and will probably take better care of them. So they can:

• Draw different characters for a story or make puppets, masks.

• Collaborate with the art teacher to make the visuals you need for your you activities

• Contribute their own toys for the lesson (“Show and tell”)

3. Move from activity to activity.

Young learners have short attention spans. For ages 5–7, keep activities around 5 and 10 minutes long. For ages 8–10, keep activities 10 to 15 minutes long. It is advisable to balance the activities according to the attention span and the characteristics of your learners so as to cater for different learning styles.

• Quiet/noisy exercises

• Different skills: listening/talking/reading/writing

• Individual/ pairwork/ groupwork/ whole class activities

• Teacher-pupil/ pupil-pupil activities

4. Develop your teaching around themes.

A thematic unit, a series of lessons on the same topic or subject, can create broader contexts in which to teach language, recycle language from lesson to lesson, and allow students to focus more on content and communication than on language structure.

• Common themes for YLs: animals, friends, family, environment, citizenship, games and sports, or units revolving around storybooks, and popular celebrities, or movies and cartoons.

• Themes based on curricula from students’ other subjects are also effective.

5. Use stories and contexts familiar to students.

Use of stories and contexts familiar to learners´ culture can help YLs connect English with their background knowledge, which is limited because of their youthfulness  and inexperience.

• Take a favorite story children which they  know well  in Spanish  and translate it into English. For example Elpidio Valdés, Meñique
• Allow students a chance to personalize content in every lesson.
6. Establish classroom routines in English.

YLs function well within a structured environment and enjoy repetition of certain routines and activities. Having basic routines in the classroom can help to manage young learners.

Try to incorporate a pattern into your lessons. Make these patterns obvious by using a planning board, incorporate little rituals (such as a ‘Hello’ song to start the lesson, a story to 'set the scene', plan-do-review, show and tell, a goodbye song, etc.). Also, use English within everyday procedures such as lining up, raise your hand, go to the story corner, etc. Keep these simple and use the same language daily.

• Clap short rhythms for students to repeat.

• Start the lesson with song or chant.

• Add classroom language to the routines as well

7. Change activity to favor concentration span

The young learner´s attention span is short, and this is particularly true for the very young learner. Therefore lots of different activities are needed to keep them engaged. But these need to be planned carefully if we want them to benefit from the learning time.  The key question is: What will the YL  learn from this?

8. Use the foreign language in class as much as possible.

Concentrate on building communicative skills. Use mime, facial expressions, pictures and verbal utterances to facilitate children´s comprehension and learning

9. Use mother tongue  as a resource only when  necessary.

Use Spanish  in the classroom as a resource for helping understanding and saving  time. But beware not to rely  too much on it.

• Quickly make a difficult expression comprehensible by translating into L1

• Use L1 for complicated directions for activities.

10. Involve parents and family members

Parents are usually very excited about their child learning English at  an early age. However, they are often worried that they may not know enough English to be able to help their child with homework and projects.

It is your task as teacher to take a leading role in creating opportunities for parents to learn together with their kids and participate in the learning process of their children as they do in other subjects.

Explain the methods and procedures clearly, parents will feel reassured and secure.

Offer guidance on how they can give support at home. They will feel much more involved and valued. We need to convince them that, even if they don’t speak English perfectly, they can help.

You can  invite them in small groups to watch you in action.

Assign some tasks to be done with parents or other relatives

Offer them the possibility of using some of the video lessons available.

Organize workshops for the parents. You may have some parents or relatives who know English and who can help in running the workshops.

11. Bring in helpers from the community.

There are almost always people in the community who know English. They may be retired English teachers, university graduates, and students from higher levels of education who love English. You need to identify such people and involve them in the activities to help parents and their children learn English. The School Council

( Consejo de Escuela) can also assist in this task.

12. Collaborate with other teachers in your school and communicate with English teachers from other schools.

Sharing with fellow professionals, even if they teach other subjects is of great value, mostly when you are a beginning teacher. You can

•
Observe lessons

•
Exchange activities

•
Plan lessons together

•
Share methodological and pedagogical materials

TASK

	Visit  a primary school in your community.

· Ask  the English teacher how she/he applies the above principles and ideas.

· Observe a lesson and find evidence of the application of the principles and ideas. You may also observe a TV or video lesson for primary to do this part of the task.

· Then  share your findings with the rest of your classmates.

· Use  your notes to   hand in a written report..


You might not only teach children in primary schools, but also teenagers in higher levels of education.  Therefore, it  will be also useful for you to recall briefly some of the characteristics of teenagers, which you probably studied in Psychology.

	· Can you anticipate some of those characteristics?


Characteristics of teenagers

We have come to consider with you  some features that characterize  what we

might call "young adults," "teens," whose ages range between 12 and 18 or so. They are also called adolescents, which mean that “they lack…” In Cuba, learners in secondary and pre university are included in this age group.

The "terrible teens" are an age of transition, confusion, self-consciousness, growing, and changing bodies and minds. They are in between" childhood and adulthood, and therefore a very special set of considerations apply to teaching them. “Their learning potential is greater than that of young children, but they may be considerably more difficult to motivate and manage, and it takes longer to build up trusting relationships.”
 So, it  is a great challenge for teachers.

As a developmental stage adolescence is  a challenging life period. The following characteristics summarize this period.

Physical

•
Tend to tire easily

•
Have a high activity level and appetite

•
Enjoy cooperative games and competitive sports

Social emotional

•
Adolescents are sensitive about their appearance, depend on their peer group to develop identity, form close one-to-one friendships. And enjoy small peer-dominated group discussions.

•
May adopt extremes and fads in clothing, speech, handwriting and mannerisms.

•
Have a strong desire to assert individuality and independence.

•
Critical of their parents and home

•
Unsure of their place in society

•
Establishing a personal moral code

Cognitive

•
Ask many questions and want thoughtful answers

•
Developing strong interests, hobbies and collections

•
Capable of a high level of abstract thought

•
Beginning to think about their future roles

•
Need time and freedom to engage in self- reflection

•
Are able to postpone gratification

•
Beginning to develop views about social issues

•
Can plan ahead and organize tasks with little or no guidance from adults

•
Enjoy humor by telling jokes.

•
Enjoy problem solving, puzzles and rule-based games.

•
Engage in day dreaming.

In books and other materials you could find  recommendations  as to the best ways to teach teenagers. Later in this book, you will also find some suggestion. Another useful source is asking the students themselves.  
Task 
	Apply this survey
 in your visit to a secondary school and the you will take down notes of their answers for further analysis with the group. You may add other items.




ENCUESTA A ESTUDIANTES DE SECUNDARIA O PRE UNIVERSITARIO
 Marca en la columna más apropiada de acuerdo con su opinión

	
	Muy de acuerdo
	De acuerdo
	Estoy indeciso
	En desacuerdo
	Totalmente en desacuerdo

	1.- La forma en que se viste el professor es muy importante
	
	
	
	
	

	2.- Es muy importante que el profesor se preocupe por lo que enseña
	
	
	
	
	

	3.- Un buen profesor debe controlar muy bien la disciplina y al grupo.
	
	
	
	
	

	4.- Un buen profesor trata a sus alumnos con justeza y respeto.


	
	
	
	
	

	5.- Un buen profesor es warm y amistoso con sus alumnos.
	
	
	
	
	

	6.- Un buen profesor conoce a cada uno de sus alumnos por su nombre.


	
	
	
	
	

	7.- Un buen profesor tiene buena comunicación con la familia del estudiante.
	
	
	
	
	

	8.- Un buen profesor conoce y se interesa por los problemas familiares y sociales del estudiante.
	
	
	
	
	

	9.- Un buen profesor cambia la clase si los alumnos lo solicitan.
	
	
	
	
	

	10.- Un buen profesor permite que sus alumnos califiquen sus propias evaluaciones.
	
	
	
	
	

	11.- Me gusta cuando los alumnos toman el control de la clase.
	
	
	
	
	

	12.- Un buen profesor procura que los alumnos se diviertan en la clase.
	
	
	
	
	

	13.- Un buen profesor hace que los alumnos trabajen fuerte en la clase.
	
	
	
	
	

	14.- Prefiero trabajar en parejas y equipos y no en una clase que predomina la actividad del profesor.
	
	
	
	
	

	15.- Me gusta cuando el profesor pide mi opinión en la clase.
	
	
	
	
	

	16.- Un buen profesor siempre imparte clases interesantes.
	
	
	
	
	

	17.-  Si un alumno necesita ayuda un buen  profesor  encuentra tiempo para hablar con él/ella fuera del aula.
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Suggestions for teachers:

· One of the most important concerns of the  teacher is to keep self-esteem high by:

avoiding embarrassment of students at all costs

affirming each person's talents and strengths

allowing mistakes and other errors to be accepted

de-emphasizing competition between classmates

encouraging small group work where risks are more easily made

· Do not insult them with stilted language or to bore them with overanalysis.

· The teenagers of the 21st century have been born in the digital era, so many of them are very familiar with technology. Therefore, wherever and whenever possible teachers should try to integrate the use of technology in the English lesson and create realistic situations to motivate students to use language effectively.

Task 
	In groups of three people each, arrange to make a series of three  observations: one person goes to an elementary school, another to a secondary school, and a third to a class for adults. Take careful note of the following:

topic or subject matter of the lesson

teacher talk and student talk

variety and type of techniques

discipline or behavior problems

physical activity and sensory input

apparent motivation and interest

After the observation, share your perceptions in your group of three. Compare differences and see what insights you garnered about teaching at the different age levels



CHAPTER SUMMARY

Conclusions

The chapter has given a explanation of the peculiarities of teaching English to young learners and teenagers. We have given more details on young learners because it is not usually studied deeply.
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Chapter 7. Teaching strategies to enhance young learners’ and teenagers’ learning

Isora J. Enríquez O´Farrill

Introduction 

As explained in their developmental characteristics described in the previous chapter, young learners and teenagers are very active, so they are very  demanding as language learners. They get bored easily so  creativity is needed to keep them engaged and on task. Both age groups love music and songs, so using them  in class can be a good source of motivation and learning.

Using  Music ,  Songs and Poems  in the English Class  to Promote Language Learning

 TASK

	· When you were a small child, what rhymes, chants or songs in Spanish  did you learn?

· In your experience as language learner why should songs, rhymes and chants  be included in the curriculum?

· What benefits does that offer to teaching children and teenagers?


Most people enjoy music and poetry. We are almost sure that when you were children you enjoyed  listening to your  mothers or other relatives at home while they sang nursery rhymes and children´s songs. You might have had this experience with your little sibling , nephew/niece, cousin or neighbor. Children naturally learn and enjoy songs, rhymes and chants in their native language. Cuba is famous around the world for its music, which is part of the cultural life of the country. So young learners and teenagers love to sing, chant, and rap.

Most people could not imagine an English lesson without the use of songs and chants. Almost all EFL teachers and experts acknowledge the opportunities music, singing, chanting and reciting offer to promote language learning. The benefits are of different types, as you can read in the  piece of information below.

Linguistic:

•
Songs, rhymes and chants use melody, strong rhythm and simple vocabulary to arouse learners’ interest and attention.

•
They set up a situation where the target language is remembered and learned unconsciously.

•
They are a good source for enlarging vocabulary and recalling grammatical patterns in  a memorable and meaningful context

•
They  contribute to  develop pupils' listening and speaking skills, as well as auditory discrimination

•
They contribute to  improve learners’ pronunciation

•
They help to teach various language functions

•
They provide a natural context for language use.

•
They make language easy to remember.

•
 They allow learners to pick up chunks of language.

Affective:

• They add fun to learning.

• They encourage learners to participate and speak in class-- even shy ones.

• They help teachers get closer to their students.

• They stimulate learners’ interest in the new language.

• They contribute to create a lively atmosphere in the language classroom.

• Songs are used to get inside the student and to get language out of the student (Murphey 1992).

Cultural

• They introduce and familiarize children with the target language culture

• They can contribute to increase children´s aesthetic value

Task 
	Answer the question
· What purposes can songs, rhymes and chants serve in children’s language learning?




It is generally agreed that songs, rhymes and chants can be used in the classroom

•        to change the pace,

•        to activate children,

•        to practice the target language

•        to review what has been learned.

The system of activities to use music and songs in class must be of different types to help students learn and grow. They   should contribute to develop listening skills and produce language genuinely, and most importantly, they must foster educational and cultural formation.

It is advisable that you  organize the activities as follows:

A.
Before listening activities. Those which activate background knowledge, motivate and prepare learners to understand and learn the content of what is said.

A song is usually an authentic and genuine production of language, so it is challenging for the students to understand the lyrics. Therefore, teachers should create a non-stressing learning environment to promote understanding and satisfaction, by designing activities such as:

•
Song roll call. When you call each person’s name, ask them to respond with the title of their favourite song, singer or group. The others in the class write down the titles for later comments.

•
Working with the title to anticipate and predict possible content, vocabulary, etc.

•
Pre- teaching of vocabulary or grammar.

•
Finding information about the composer, singer, places, people, events, situations characters, and other issues that can affect the understanding of the song.

•
Partial song dictation. Dictate the first lines, or partial lines, and ask the students to complete the rest of the verse, either in rhyme or in prose. Tell them that they will  be hearing the song later, but they should write their own words first. Then have them share with their partners. Hand out the lyrics and ask the students to compare  their versions and the original song. Finally, play the song.

•
Predicting vocabulary. From a list of action verbs from a song or video clip, ask the students to describe what the song may be about or might happen in the clip. The students may mime the verbs while their partners guess.

•
Guessing the music and song (useful with video song clips). Prepare a set of questions to hand out, to write on the board, or to ask orally. Show a section of the video without sound. When the students have seen the video silently, they should have some idea what the song might be. Discuss the questions before actually watching the video with sound on.

B.
While- listening activities. Those which help to get deeper into the message and meaning of the songs or piece of music. The following activities can be very useful:

•
As you listen tick the words, ideas or sentences the speakers use.

•
Answering multiple choice questions

•
Answering true, false and not said.

•
Matching.

•
Filling the blanks.

•
Listening for the gist ( e.g. what is the song about?)

•
Complete the lyrics.

•
Recognizing feelings, tone and intentions.

•
Writing down the lyrics.

•
Providing English or Spanish equivalents for a number of items.

•
Ordering scrambled ideas or lines

•
Identifying cultural features.

•
Reordering the lyrics. The lyric is written in scrambled order. As the students listen to the song, they must find the correct order.

C. After listening activities. Those which contribute to full understanding, enhance language knowledge about language, promote reflection, discussion and integration of skills.  The following activities are among the possible ones:

•
Grammar or vocabulary exercises.

•
Puzzles.

•
Role playing.

•
Discussing questions and ideas.

•
Asking questions. After listening to the song or copying the lyric, ask the students to ask questions orally or in writing. The students may gather in small groups to formulate the questions. The questions may be written on the board to discuss in class, which have been the most interesting. They may also write a composition expanding the idea of the one they find most stimulating.

· Drawing (mostly for young learners).

· Create a new title for the song.

· Create a new stanza or chorus

· Summarize the song

· Act out the situation described in the song.

· Order and number the different parts of the song.

· Reconstruct the song, organizing the stanzas.

· Project works.

A simple way of presenting songs, mainly to young learners and teenagers can be  that suggested by Antar Solhy Abdellah, quoting Curtain and Pesola (1988:265):

Step 1: Prepare the students.

•      Relate the topic of the song to learners’ life experience.

•
Tell them what the song is about, preferably in English, making heavy use

of visuals and gestures. Introduce  the key vocabulary/structure in the song

Step 2: Go through the words.

• Make sure the students understand the words, or at least that they

understand the key words necessary for singing the song meaningfully

and with enjoyment.

• Place new vocabulary in context and illustrate the meaning with gestures

and visuals.

• try to have  very little new vocabulary in any new song, and the new

words should be presented several days before you introduce the song.

Step 3: Speak the song line by line.

• Say the song one line at a time and have the students repeat the words. If

your song is on the board, track the words with a pointer/ruler.

Step 4: Sing a line at a time.

• Sing the song to the students one line at a time and have the students sing

it back.

• Practice each line several times until the children can sing it independently.

Then practice it two lines at a time, and finally put the entire song together.

• If a song is longer than four lines, it is preferable not to teach it whole in

a single period but divide it into sections and concentrate on the refrain

at first.

Step 5: Add Rhythmic Accompaniments:

• Begin to add rhythmic accompaniment such as clapping, finger snapping,

foot stamping or hand shuffling.

• Consult the music teacher for additional suggestions.

• Some songs for children  can be used effectively for a game or dramatic play, e.g., "The Hokey Pokey"

Sample Song for children: Old MacDonald Had a Farm

Language goals:

Past tense verbs.

Farm terms, animal names and sounds Rhythm and intonation of English

TASK

	Work in groups.

1.- Select a song

2.-  Make a plan of how to teach the song. Decide the teaching steps in your group.

3.      Have two members from each group join the other groups, sharing ideas about your plan.

4.      Select a member of the group to do a demonstration based on the teaching steps you have suggested. Pay special attention to the differences in teaching steps between what the he does and your plans, if there are any.

5.      Have some groups act as learners while the others work as observers. The observers make a note of the steps and the teacher-talk in the demonstration.




Using chants

A chant is simply vocabulary spoken over a background of music or rhythm. They are useful because something about the music energizes the students, and they have to pronounce the word in a rhythm. American ESL teacher Carolyn Graham (1979), has created many rhymes with rhythms especially designed for English teaching. She calls these "jazz chants".  Chanting  shares  many of the benefits of songs:

It uses rhythm and rhyme in an enjoyable way.

It builds energy for learning.

It provides patterns that can make learning easier.

It builds learners' confidence in oral language.

It can promote a sense of community, which is conducive to learning.

It provides a change of pace and mood to improve student motivation.

It offers opportunities for repeated readings, which build fluency.

It can serve as a writing prompt, offering students the chance to write new

verses.

Presenting Chants

The following steps can  help you  in presenting a chant to your students:

• Review the main structure in the chant.

• Chant it to familiarize students with it.

• Say one line at a time and ask students to repeat after you.

• Say the line again, clapping or snapping your fingers where the language

is stressed as indicated by the asterisks (*)

• Have students repeat the chant several times with clapping or snapping

of fingers.

• Write the chant on the board.

• Many chants are designed for two groups. For these, divide the class into

two groups. Group A chants the lines on the left. Group B chants lines

on the right. In a question-answer chant, for example, Group A would

ask the questions and group B answer them.

Write Your Own Jazz Chants.If you have skills, you can also write your own jazz chants to suit your own teaching points.

The jazz chant below was written to help children learn the names for objects

in the classroom during the first days of school.

SAMPLE CHANT

	Title: Weekly Rap

Learning outcomes:

- Identify and memorize the days of the week

- Count from one to seven

Educational aim:

- Improve motor skills and endurance

Setting:

Stand in front of your seat or spread out in open area

Activity:

Learn the days of the week as you reach, run, tap, pat, stretch, bend, twist, turn and jump with the "Weekly Rap." We'll go through the days three times - on the third time get ready to speed things up!

Monday, Monday, reach and run day

Tuesday, Tuesday, tap your shoes day

Wednesday, Wednesday, stretch and bend day

Thursday, Thursday, twist and turn day

Friday, Friday, jump up high day

Saturday, Saturday, pat your body day

Sunday, Sunday, that's the one day

We can rest and do nothing at all

Now clap, clap, clap for the weekly rap

Count to seven and do it again

(Repeat first verse)

Now clap, clap, clap for the weekly rap

Count to seven and pick up speed !

(Repeat first verse with faster tempo)

Now clap, clap, clap, for the weekly rap

Count to seven and that's the end

Follow up:

- Feel your heart before you start this activity, then feel it again after doing the

activity. Is it beating faster? Do you know why?

- In your own time, do the motions in order. Now try it in slow motion. Now

do the opposite and show me the fastest speed you can go.




Task 
	PROJECT WORK   Make a meaningful chant.
Work in teams of three or four.

1. Think of some of the topics you might teach or go through the English syllabus to choose one.

2. Make a chant to practice some of the words related to your topic.

Suggestion: You can make your chants more meaningful by adding a chunk or two and an ending sentence.

3.- Prepare a class activity for young learners or teenagers using the chant you have created.

4.- Present the activity to the group.

5.- While one team presents the others should  be observers  and give points  from 1-5 to select the most creative at the end of the session.




Using Rhymes

Rhymes are words and phrases that have a memorable rhythm and end in the

same sound to add a musical effect. Nursery Rhymes are traditional English

language rhymes that most children in English-speaking countries learn at

an early age. They can be helpful for learning English as a foreign language,

as well, and they have the added benefit of introducing students to important

aspects of the cultures of English-speaking countries.

Task

	Experience English rhythms.

Be aware of the characteristics of the rhythm of English. Each rhythm unit, no matter how many syllables it has, takes roughly the same amount of time.

Bike,            go

Lorry,           go

Aeroplane,       go

Motorcycle,      go

Everybody here   go

1.    Say the above chant, and beat the rhythm on the desks. Do not worry if you cannot do it at first.

2.    Learn from the teacher how to beat the rhythm of the chant, and try again.

3.    Please answer the following questions:

1.      Is this the same or different from the rhythm of Spanish ?

2.      How does using a chant like this help children improve their English?




In English, each rhythm unit contains only one stressed syllable, though there might be one or more unstressed syllables in it. Therefore, each rhythm unit takes more or less the same amount of time. Suppose we spend one beat’s time on each rhythm unit. In the example, each line contains two stressed syllables, i.e. each line should be read within two beats’ time. The result is: “Bike” takes up longer time than “Lorry”; “Motorcycle” will have to be read at a higher speed than “Aeroplane”; we have to rush through “Everybody here” within one beat!

Sample Rhymes:

The Twelve Months of the Year

January, February, March, April, May.

These are the months, they're easy to say.

June, July, August, September.

Repeat them with me and you will remember.

October, November and December.

The twelve months of the year are easy to remember

TASK  
	Sum up the use of songs, chants and rhymes in teaching.

Refer back to the section  on children’s and teenagers’ characteristics and say why songs, rhymes and chants can be useful for them  in  language learning.




MICRO TEACHING  for songs, rhymes and chants

	Plan your micro-teaching.

In groups, get ready to teach a song or rhyme or chant to your classmates. You can create or adapt one you like. You are allowed 12 minutes for the micro-teaching and expected to do the following:

1. Describe the learners (their age, language level, number of years learning English).

2. Explain why you have chosen this one. You can refer to the checklist of a good song, rhyme or chant identified earlier.

3. Identify the key vocabulary or structures/skills to be introduced or practiced.

4. Do the micro-teaching.

Make sure that every group member has a share in the planning work: some prepare the presentation of the background information, some get the realia ready, some practice the teaching.

1. Have two groups act as students and the rest work as observers while one group is doing the micro-teaching. Observers, you must write down what you like and what you don’t like about the teaching, and say how they could have done it differently.

2. Review how it went and get the observers group to give constructive feedback after the presentation.

Attention should be paid to how the teacher begins the introduction stage, that is, how he/she sets up a meaningful situation and manages to relate it to children’s life experience; how he/she supports pupils and gets them involved in the next stage; finally how he/she offers a chance for children to practise what they have learned. Teacher talk during the whole process is very important. Only with simple and clear instruction will the teacher provide enough language input to their conceptual level and appropriate support in their learning.




Presenting the Poems

Most often the poems written or selected for language learning  focus on sound contrasts and the structures of special interest to  English language learners. That is why, they  are useful resources for practicing pronunciation and developing  listening and speaking.

When working with poems, it is advisable to follow certain steps that would help learners understand, reproduce, memorize and produce the language under study to communicate a given message creatively.

The before, while and post text stages that characterize the work with a passage is the most advisable procedure. But it is recommended that you do not to forget the following steps:

Step 1: Work out the linguistic items that may hinder comprehension.

Step 2: Read aloud or play it on the tape while the students listen.

Step 3: Verify students’ comprehension.

Step 4: Repeat line by line in choral repetition, first by the whole group, then in small groups and finally, individually.

Step 5: Assign students to memorize the poem  for presentation in class. Two students can prepare a joint oral presentation, each speaking alternate lines.

Step 6: Ask students to create similar poems, either following a model or pattern suggested by the teacher or a model suggested by the students.

Step 7: Present the poems in class. A class poetry reading session may be organized to invite students to read  their own poems.

The teacher needs to decide if the  last two steps are possible in his/her class. Not all students may feel confident about writing and presenting  a poem. In any case, students will need the teacher’s guidance and support.

Task  .

	Sort out the criteria for choosing songs, chants,  rhymes and poems
1.      What makes a song, chant, rhyme or poem suitable for your students? Brainstorm suggested answers.

2.      With the help of the trainer, make a checklist to decide if a song, chant or rhyme is suitable.




Criteria for Choosing songs, chants, rhymes or poems:

The first step to take into consideration is the age of the students and the second is the relevance of the song, chant, rhyme or poem.

1) Length: Is the length of the song/chant/rhyme/poem appropriate for the learners you are teaching?

2) Level: Is the song/chant/rhyme/poem easy enough for the children you are teaching to sing/say? Remember they don’t have to understand every word to enjoy the song/chant/rhyme/poem , because they can pick up “chunks”, but they will need to understand most of it.

3)  Repetition: Is there any repetition of words, phrases or sentences? Repetition helps children remember the language and gain confidence in using it.

4) Content: Is it related to the language focus in the syllabus? It may review things the children already know: it may also introduce a few words they will meet later on in their English lessons.

5) Relevance: Is it related to a topic you are studying? Is it relevant to the children’s interests and experience?

6) Actions: Can your children do any actions when singing the song/saying the chant/rhyme/poem? Actions help the children remember the words, underline the meaning, and make the song more fun.

7) Context: Does the song/chant/rhyme/poem provide a meaningful context to help the children understand the language?

8) Catchiness: Does it have a tune or a rhythm that makes it fun to sing or say? Is it easy to remember?

(Adapted from Annie, H. 1995. “Using Songs and Rhymes”.)

TASK

	1. Describe the purposes served by songs, rhymes, poems and chants serve in language teaching.

2. Identify the criteria you need to select or adapt them to your own situation.

3. State the problems you can have in teaching songs, rhymes and chants, then share these with others.




Songs, rhymes and chants are often used in the younger learner classroom and they may not be new to you. The important thing is to focus on how to set up a meaningful situation for children to learn and practise the target language.

In your teaching, it’s always important to relate what you learn to your own contexts and the needs of your students. If you know a song that is not quite suitable for your students, you can always adapt it. If you can’t find a song that will work, you could make a simple chant for the words you want your students to practice, or put your own words to a tune you already know.
TASKS 
	For further development, it is important to continue developing as a future teacher. So once you finish the study of this chapter, you should:

1.      Observe a video lesson/TV lesson or a teacher in your school teaching songs, rhymes, poems or chants in class and answer the following questions.

2. What is the purpose for him/her to use songs, rhymes, poems  and chants in the teaching?

3. Do they help to achieve the purpose effectively?

4. How was the song, rhyme, poem or chant introduced?

5. What did the teacher say when setting up and doing the activity?

6. Is there any problem in using songs, rhymes, poems  and chants in the particular teaching situation?

7. What solutions can you suggest?

8. Make your own  list of songs, chants, poems or rhymes you use. After you use one, add a note on how it went.

Here are some suggested questions to ask yourself

1. How did the students respond?

2. Did all the students understand your instructions?

3. Were all the students involved in the activity?

4. What would you do differently next time?
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Unit 8. Course content, materials and planning
 Isora J. Enríquez O´Farrill

Introduction

In previous chapters you had the possibility of exploring the main theoretical framework of the courses you may teach as English language teacher. So, now may be the time to have a first look at the content, the main documents and materials needed to plan your teaching.

	What do you teach?

Where can you find the content to be taught?


You teach a given system of content. In a language lesson the content is basically the communicative competence.  It comprises communicative functions, the linguistic habits or forms through which these functions or intentions are expressed (grammar, vocabulary, pronunciation), the forms of verbal activity
(listening, speaking, reading and writing), the system of values which express the relation of the learners with the society, sociocultural aspects related to foreign and own culture, learning strategies which help to language education, interdisciplinary content, related to other (curriculum) areas.
The content is presented in the syllabus. This is a comprehensive document which contains the list of contents.  This list specifies all the things that are to be taught in the course(s) for which the syllabus has been designed. It is generally structured in ordered units or themes. The syllabus generally has explicit aims and learning outcomes, usually declared at the beginning of the document. It usually suggest a time limit for each unit. It also indicates  the approach or methodology to be used and lists a range of resources and materials that can be used.

In Cuba, the syllabus is  the official document designed by a group of experts and school teachers that must be followed in all schools throughout the nation. Therefore, the course is mapped according to the syllabus.
The syllabus is accompanied by the methodological guide or teacher´s guide
, which suggest teaching strategies and procedures to make the most of the content prescribed in the syllabus. It includes sample activities and suggestions for assessment. Following exactly what is presented in the guides is not compulsory, since they are just recommendations to help teachers.
The coursebook is another important material. A coursebook or textbook generally contains texts and dialogues which contextualize the communicative and linguist  content, tasks and activities to develop the habits, skills and learning strategies, that is the content   conducive to communicative competence.  It is organized around units or themes which follow a certain order, usually  similar to the syllabus. Usually the teacher and the students have a copy.

An activity book or workbook has extra practice and is often used for homework. It usually accompanies a coursebook.

In Cuba, only one book has been designed. It contains texts or dialogues, sufficient practice and appendixes with suggestions for consultation  and further practice. Every pupil  should have a copy. Since it is in workbook format  students can write their answers in the book, because it is supposed to be printed and published regularly. The workbook must be followed systematically as the basis for the English courses from 3-12.

“The textbook is a generalization, which cannot be expected to meet the needs of every group, nor bring out educative values by itself. The writer of a textbook has to condense; he cannot print everything which the teacher should teach, nor guess what will happen in a particular group, or what the circumstances of a particular lesson will be. The most he can do is to give suggestions of probable classroom situations and activities which may be used to introduce and teach the language contents in his book. Textbook provide much ,material and guidance: vocabulary, grammar, reading passages…Yet, all this is language in print, not speech.”

So it is the teacher´s responsibility to transform that salient body of printed symbols into living speech. So he/she has to make all those words, phrases and sentences in the book come to life, to ensure that the content being learned by pupils is realistic and alive. He/she has to prepare pupils to absorb the language by using it to talk about their experiences before he allows them to see what is prepared for them in the book.

Both the syllabus and the coursebook (workbook) are used by specialists and teachers when planning.

On course mapping and unit planning

Planning the teaching learning process (TLP) is one of the main activities of the teacher. Effective planning is based on knowledge of:

· The general goals of the educational level

· The objectives of the course or subject

· Students’ abilities, aptitudes, needs and interests

· Content to be included and appropriate units into which the subject can be divided.

· Techniques of short –range instruction or lesson planning.

Although planning is the shared responsibility of administrators, supervisors, and teachers, the individual teacher must modify any existing plans and originate his or her own plans for teaching in the classroom.

Planning by teachers is a form of decision making. Planning a course, unit, or lesson involves decision in some areas:

1. Subject matter knowledge, concerning organization and presentation of content knowledge of students understanding of content, and knowledge of how to teach the content.

2. Action system knowledge, concerning teaching activities such as diagnosing, grouping, managing, and evaluating students and implementing instructional activities and learning experiences.

Planning by levels of instruction

Teachers engage in five levels of planning: yearly (the course), term (the semester for example), unit, weekly (a system of lessons for example) and daily (the lesson of the day). Planning at each level involves a set of goals, sources of information, forms or outlines, and criteria for judging the effectiveness of planning. Whereas yearly and term planning is framed around state and school district recommendations or curriculum guides, unit, weekly, and daily lesson planning permits wider latitude for teachers to develop their own plans. (Ornstein, 1995:118 cited by García Cabrera, S.).

In planning, teachers use routines for questioning, monitoring, and managing students, as well as for coordinating classroom activities. But, they need to consider variety and flexibility in planning, as well as structure and routine, to take into account the students’ differing developmental needs and interests.

Many actions of the teacher may not be pre – determined, since in the classroom there are many students interacting rapidly with him/her. That is why as teachers you should be mentally and formally prepared. But you should avoid improvising by preparing alternative solutions for possible doubts and questions that students might have. If you do not have the right explanation is better to wait for another occasion, so that you find what the student needs. Remember

	· Don´t  improvise!


Mental planning suggests that teaching is an art that cannot be totally planned in advanced. But, mental planning is a practical, common and effective method and a valuable form that should be used in the reflective thinking that many teachers engage in before writing the unit or lesson plan.

Course planning: mapping

A long – range teacher guide is usually called a map or course of study.  In Cuba the map is usually prepared by district advisors in the different municipalities; but sometimes the teachers, working as a group or as individuals, may develop their own map, within limits defined by state guidelines. As a teacher plans a map, he or she must consider:

· Total time allotted to the subject

· School year calendar, so as to consider the number of weeks as well as holidays

· Goals of  the level education
· Learning outcomes in each unit

· Unit contents and their complexity

· Assessment and evaluation guidelines according to the syllabus and the Evaluation Document of the Ministry of Education

Mapping identifies and details the content, concepts, skills, values to be taught for the entire course. Performing this task places the teacher in a better position to do unit or lesson planning. The mapping process also helps connect the goals and objectives and learning outcomes of the course. Mapping requires that the teacher know, before the term or school year begins, what the important content areas, concepts, and skills of the course are. In general, the map or course of study provides a total view of the entire terms’ or year’s work without specifying sequence or relationships of tasks.

Unit plans

A unit plan is a blueprint to clarify what content will be taught during a specific period of time. It is a segment of the map or course of study. One reason for developing unit plans is related to the theory that learning by wholes is more effective than piece – by piece learning. Another is the need for teacher to plan experiences in advance to meet the different kinds of objectives.

Advance planning  at the unit plan level requires teachers to survey the entire subject and enables them to be more effective in designing and structuring the teaching – learning process. The overall view it provides helps teachers anticipate problems that may arise, especially in terms of prerequisite objectives, content, concepts, skills, values

Components of the unit plan:

1. Objectives and learning outcomes:
2. Contents: Communicative functions, linguistic content to express the functions ,  learning strategies, culture and values

3. Skills: specific sub skills (in reading: skimming, scanning, library skills, note taking, summarizing)

4. Learning activities/tasks (or student activities): games٫ projects٫ dictation

5. Resources and materials: audiovisual equipments, software, pictures, cards

6. Assessment procedures: summative and formative: student exhibits and demonstrations, quizzes and examinations

The unit planning process

It is important to highlight here that the lessons of the unit must not be analyzed just as a set of unrelated pieces. They must be conceived and sequenced as system, which means that they are logically bound to one another, so that missing one may affect the development of the other.

In the chapter on communicative language teaching, Dr Font Milián explained the different stages of the learning cycle in ELT.  The learning cycle must be developed throughout the different lessons of the unit
These are some procedures teachers may follow to carry out the methodological analysis of a unit of study or a system of lessons so as to plan the unit.
	Aims
	Steps to be followed

	1. To determine how the unit will be developed
	· Study the documents that norm the subject: program, methodological guidelines, textbook or workbook

· Analyze the position of the unit in the program (preceding and following contents)

· Determine the contribution of the unit to instruction and to education

	2.To set the unit objectives and learning outcomes
	· Analyze the goals of the subject for the level / grade

· Derive goals of the unit

	3. To look at the unit content
	· Study the contents of the unit

· Decide what is new in the unit

· Determine the contents already dealt with that relate to the new ones

	4. To distribute the unit contents into lessons
	· Consider any proposal of the program

· Decide level of assimilation of content in each lesson

· Decide how much time will be allotted to each of the four components of communication

· Distribute content into each lesson logically

	5.To determine main techniques, procedures,  resources and  material
	· Decide techniques that are going to be used

· Decide what resources need to be used in the unit: visuals (pictures, objects, realia), computer, software, video lessons, recordings, workbooks,  reading texts

	6. To decide the system of assessment and evaluation
	· Consider the system of  homework or independent study

· Decide what (objectives), how (oral /written, discrete – points or integrative) and when to evaluate students‘ learning

· Consider the students’ level of assimilation

· Evaluate what and how you teach

	7. To set the learning outcomes of the lessons
	· Look at the unit objectives and learning outcomes
· Derive learning outcomes for each lesson


Example of a unit planning

This is an example of a plan of a unit analysis in  7th grade.

Title: Unit 7th

Time: 10 classes of 45 minutes each

Importance of the unit in the course plan
Placement:

After dealing with contents such as: CF asking /giving personal information , describing (things animals, houses)

Grammar already studied: to be, who questions, personal pronouns describing places (town, houses)

Vocabulary already studied: Adjectives used to describing places, animals, houses, things

Before: dealing with the description of the weather

Grammar: present continous

Contribution of the unit to students’ learning

	Cognitive
	Educative/Formative

	Figure out mathematical operations
	. Logical thinking

	Talk about Nationalities and languages
	Development of geographical culture

Values : friendship, cooperation, solidarity and patriotism.

	Capitalization of words
	Reinforcing mother tongue knowledge by comparing  capitalization of words in  L1 and L2 )

	Describing people’s physical appearance and character in oral and written forms
	Highlighting positive qualities upon negative ones.

	Invariability and position of adjectives
	Reinforcing L1 (comparison of L1 and L2)

	Identifying the main topic discussed in a reading text .
	Development of good behaviours while listening to someone´s public speech.

.Reinforcing reading skills in L1


Learning outcomes

1. To figure out mathematical operations with numbers from 20 to 100 so as to reinforce their logical thinking.

2. To talk about people’s nationalities and the language they speak so as to develop values of patriotism, solidarity, cooperation , and friendship with other countries and to increase their knowledge of the geography of other countries .

3. To describe someone’s physical appearance and character in oral and written forms highlighting positive qualities of people upon negative ones.

4. To compare the use of adjectives and capital letters in English, Spanish and French so as to reinforce the correct use of L1.

5. To identify the main ideas discussed in the reading text ¨A Birthday Party ¨so as to reinforce  good manners while listening to someone speaking in public

Micro practice

	· Examine a syllabus for primary, secondary or pre-university education

· Decide on a grade or take the one suggested by your teacher

· Select a unit to do the unit planning as suggested in this section of the chapter.
· When you finish share the unit planning with other teams.
· As you analyze the other team´s planning consider if the aspects examined above have been taken into account.
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Chapter 9:The path to learning:  lesson planning and development.

 Isora J. Enriquez O´Farrill

Introduction

So far you have explored the main fundamentals for teaching English, general approaches and methods across times and in the previous chapter you had a look at some of the typical characteristics of young learners and teenagers. 

To end this first volume, the authors have considered useful to include important hints to  organize the teaching learning process and have a first look at lesson planning.

Forms of organization of the teaching learning process

Probably in one of the subjects related to your pedagogical training, you have examined las formas de organización del proceso de enseñanza aprendizaje en la escuela (in English it could be forms of organization of the teaching learning process in school).

	· Go over your notes from you pedagogical training subjects and study the concept las formas de organización del proceso de enseñanza aprendizaje en la escuela.

· Be ready to give your comments when the teacher asks.

· What are the features maintained or changed through years?

· What are the three organizational forms presented by the author?

The following could be useful references:

Las formas de organización del proceso de enseñanza aprendizaje en la escuela. Delcy Calzado Lahera. En Didáctica. Teoría y Práctica. Fatima Addine Fernández, et.al. Editorial Pueblo y Educación. Segunda Edición, 2007. Pags. 282-288




As you studied the lesson is one of the organizational forms. Notice that we use the word lesson and not class. They have different meanings in English. But we are not going to tell you because this is your turn to find out.

TASK

	Consult an English – English Dictionary and look up the meaning of the terms class and lesson.


Now the question is

	What is a lesson?




Different authors  have answers to this question. We invite you to revise two  of them . Here are  the references:

	La Clase de lengua extranjera. Teoría y Práctica. Roberto González Cancio. Editorial Pueblo y Educación, 2009. Pags. 76 and 250

Didáctica interactiva de lenguas. Rodolfo Acosta Padrón. Editorial Pueblo y Educación, 2011.Preferably Pages 69-72, 84-88, 95-96, 105-108

Lesson planning. In A Course in Language Teaching. Practice and theory. Penny Ur.  Cambridge University Press, 1996




TASK

	· As you read, write down your notes to create your own definition. If you are in doubt, complete the following idea:

A lesson is …….. It is characterized by…

· Then, share it with the rest of your classmates as your teacher suggests.

· It would be advisable to write the distinctive ideas on the board so as to write a group definition.


As a language teacher for some years, I have come to believe that a language lesson is an organized intercultural communicative learning process, in which teachers and learners interact to share linguistic- communicative, cultural and strategic knowledge, skills and experiences about the language that contribute to language education so as to be able to understand and produce cultural outputs in that language in such a way that help them to grow as learners and human beings. It is usually time-bound, prescheduled as regards place and membership. It should also be an enjoyable activity.

To deliver the lesson and achieve its goal it is essential to plan what to do and how to do it.

“A lesson plan sets forth the proposed program”
. You must plan also the instructional and educational activities, for each lesson period. Generally, you should plan it around the fixed periods (in Cuban context usually 45 minutes) of the typical school schedule. Good timing or scheduling is an aid to good instruction and good classroom management. Nevertheless, teachers should be flexible in adjusting timing for activities since students sometimes need more or less time to finish an activity. It is also important to plan supplementary activities and materials to be used as the need arises, to maintain a good pace.

STRUCTURE OF A LANGUAGE LESSON

All lessons have a recognizable structure. They begin in a particular way, proceed through a series of teaching and learning activities, and they reach a conclusion. Teachers must take into account four aspects when structuring a lesson:

Opening: How a lesson begins

Sequencing: How a lesson is divided into segments and how the segments relate to each other.

Pacing: How a sense of movement is achieved within a lesson.

Closure: How a lesson is brought to and end.

Suggestion for opening a lesson:

-describe its goals.
-state the information or skills the students will learn.

-describe the relationship between the lesson/activities and a real world need.

-describe what students are expected to do in the lesson.
- describe the relationship between the lesson/activities and a forthcoming test or exam.
–begin an activity without any explanation.
–point out links between this lesson and previous ones.

--do something in order to promote  students´ interest and motivation.

-review learning from a previous lesson,
-preview the lesson.

Sequencing

Most lessons do not consist of a single activity; rather, the teacher analyzes the overall goals of a lesson and the content to be taught and then plans a sequence of activities to attain those goals. This sequence of sub-activities for a lesson establishes a kind of format or script for the lesson. Experienced teachers often have a mental format in mind when they think of a particular kind of lesson, such as a reading lesson, a composition class, a listening lesson, and so on. This format represents the sequence of activities which make up the lesson.

Pacing

Since the formats used for most language lessons consist of a sequence of sub-activities which address the overall goals of the lesson, deciding how much time to allocate to each sub-activity is an important issue in teaching. Pacing is the extent to which a lesson maintains its momentum and communicates a sense of development.

Strategies recommended to help achieve suitable pacing within lessons often include:

-Avoid needless or over-lengthy explanations and instructions, and letting students get on with the job of learning. –Using a variety of activities within a lesson, rather than spending the whole lesson on one activity. –Avoiding predictable and repetitive activities, where possible. – Selecting activities of an appropriate level of difficulty.

- Setting a goal and time limit for activities: activities that have no obvious conclusion or in which no time frame is set tend to have little momentum,  -Monitoring students´ performance on activities to ensure that students have had sufficient but not too much time.

Closure

Another important dimension of structuring is bringing the lesson to an end effectively.

Strategies which teachers use to achieve closure include:

-Summarizing what has been covered in the lesson,
-Reviewing key points of the lesson.
– Relating the lesson to the course or lesson goals.
– Pointing out links between the lesson and previous lessons.
–Showing how the lesson relates top students´ real world needs,
- Making links to a forthcoming lesson.
- Praising students for what they have accomplished during the lesson.

“Some teachers seem to have an ability to think on their feet, and this allows them to believe that lesson planning is unnecessary.”
 But as Lauren Aloise has stated “writing lesson plans is one of a teacher’s most important responsibilities. Having a good lesson plan makes the teacher’s job easier and allows students to learn as much as possible while enjoying the material.”

	What do need to do to plan your lessons?


For sure, you have met some English teachers and you may have friends from third, fourth or fifth years in your university or faculty, who have already planned and delivered lessons.

 Task
	· Ask them the above questions.

· Jot down what they answer.

· List the ideas.

· Compare the list with the ideas presented below.


1. Examine the Unit Map and the place of the lesson in the unit, the proceeding content and what follows.

2. Study the aims, learning outcomes and content suggested in the syllabus.

3. Always Have An Educational Focus

As Dra Antich explained to student-teachers of English
 , as a teacher of English, you are first of all and above all an educator; therefore, your main concern is to consider the educational potentialities of the contents and activities in relation to the concrete circumstances in which you teach: your pupils´ attitudes and interests, the patriotic and international commemorations of the day or week, the sports, recreational and cultural activities going on in the school, community, city or in the country.

4. Have A Clear Objective & Write It Down.

Begin with the end in mind. What do you want the students to learn from this lesson? Once you've determined this, write a quick description and list out your objectives for the assignment.

           Aim. What the teacher wants to achieve in the lesson or in the course.

5. Determine the opening of your lesson

· Think of an introductory activity. It  often includes icebreakers, warmers and lead-ins.

Warmer (noun) Warm up (verb): An activity that a teacher usually uses at the beginning of a lesson to give the class more energy. But it can also be used in another part of the lesson if  you need to change pace  and energize the session.
Ice-breaker . An introductory activity that a teacher uses at the start of a new course so that learners can get to know each other. It can also be used as an introductory activity in a lesson.
Activities can  be as simple as posing a question for conversation, talking about a visual such as a picture, or a quick review of the last class’s material. Very often you can check the assignment or  homework, mostly if it offers a possibility to link it with the new lesson. The introduction and icebreaker should not take more than 10% of the total lesson time.

· It is advisable to focus the learners´attention on what is expected  from them at the end of the lesson

Lead-in ( noun), lead in (verb). The activity or activities used to prepare learners to work on a text, topic or main task. A lead-in often includes an introduction to the topic of the text or main task and possibly study  of some new key language required for the text or main task.

6.- Plan the sequencing of  your lesson

- Decide the order of the activities and/or tasks, aims and approximate time for each

- Decide the teacher´s and learners’ roles and forms of interaction

- Identify the learners to  assess their progress

- Decide the method(s) you will use to teach the content of your lesson. For example, does it lend itself to independent reading, asking and answering questions, or whole group discussion? Sometimes it is best to use a combination of these methods, varying teaching techniques: beginning with a couple minutes of lecture, followed by a short whole group discussion to ensure that the students understand what you have taught them.

- Once you have determined how you will teach the content of the lesson, determine how you will have the students practice the skill/information you just taught them. Will you have them complete independent practice, use a whole group simulation, or allow students to work cooperatively on a project? These are just three possibilities of how you can have them practice the information.

- Once you determine how students will practice the skills that you taught them, create a materials list  so that you know exactly what you will need including pictures, software, video lessons, workbooks (include pages), realia, etc. Try not to rely solely on your workbook for lessons.

- Decide on activities for  slow or very advanced learners

- Think of the interaction patterns. The different ways learners and the teacher work together in class, e.g. learner to learner, in pairs or groups or teacher to learner, in open class. When teachers plan lessons, they think about interaction patterns and write them on their plan.
-Filler. Although it has been included in this stage, a filler is a  short activity between the main stages of a lesson used for reasons such as time management or to provide a change of pace etc.  Words/sounds used to avoid pauses when speaking, e.g. erm, ah, well

7.- Plan the closure of your lesson

- Leave time to review at the end . Create an end of period review. It often seems that students have understood the concepts but a well planned review session at the end of a lesson may show otherwise. So,

- Use feedback questions and ask learners to reflect on their own learning. The strategies used to understand a given aspect or what helped or hindered their understanding.

As a teacher you conduct or give  feedback,  when you  tell learners how well they are doing. This could be at  after an exercise that learners have just completed.
Peer feedback  should be also promoted. This is feedback given to a learner by
another learner in the class.

- Include assessment, assignment or homework. Always try to connect homework to real life. This will help reinforce what the students should be learning.

When planning and developing your lessons, it is recommended to consider also the following tips
:

· “Make Lessons Fun, Visual & Interactive. Adding humor, visual and interactive elements to your lesson plans is a great way to raise the fun factor, as well as increase the likelihood that your students will remember the content." It is proven that both visuals and interactive activities greatly increase the information a student can remember.

· Try to Incorporate and integrate the four main skills - reading, writing, listening and speaking. “All good lesson plans should touch upon each of these four skills, as well as others such as pronunciation and grammar. Each individual lesson will likely focus on only one or two of these points, but a well rounded lesson will somehow incorporate all 4 of the English skills.”

· Be Realistic About Time Constraints. You  need to be aware of  time constraints and the abilities of your students. You should have very realistic expectations about what your students can achieve in the given time. A good solution is to consider the next point, having additional activities.

· Consider additional or extra activities. A good idea is to have extra activities if you finish earlier than scheduled. Besides, you might need  extension activities for both early finishers and students who would like to practice more at home. Never allow a student to finish and just sit there– they will become bored and often disruptive.

· Give clear instructions and check often for comprehension. Teachers must check for comprehension various times throughout a lesson. Comprehension checks should never simply ask if the students have understood, rather they must solicit the targeted information from the students.

Bad Comprehension Check: “Do you  understand?”

Good Comprehension Check: “Okay, who can tell me about their family using the descriptive adjectives?”

· Be alert about shyness or very extrovert students. Students are often shy and easily embarrassed when learning a new language. Many students do not ask for help or repetition for fear of ridicule.

· Take into consideration the steps of the learning cycle that provides a smooth transition from one stage to the other.
WRITING AIMS

Although all components are important, most specialists and teachers argue that aims are the most important because they set the route of the lesson; that is, what should  be achieved by the end of the lesson. So  you should  know how to write good aims and learning outcomes.
What are Learning Outcomes

 The learning outcomes approach reflects a conceptual shift towards making learning more meaningful and effective. 

To understand how we might be impacting student learning we must first define our student learning outcomes and then measure if the program  or course  implemented to facilitate such learning has been  effective.

The terms “goals” and “objectives” are sometimes used interchangeably. This is wrong. They are different. Goals are broad and sometimes difficulty to directly measure. The important thing about goals is that they help us focus on the big and important picture.

Goals

Goals are broad, general statements of what the program, course, or activity intends to accomplish.  Goals describe broad learning outcomes and concepts (what you want students to learn) expressed in general terms (e.g., clear communication, problem-solving skills, etc.)  Goals should provide a framework for determining the more specific educational objectives of a program, and should be consistent with the mission of the program and the mission of the institution.  A single goal may have many specific subordinate learning objectives.

Objectives

Objectives are important because they direct what you will teach, research and evaluate.

In the literature review to write this section different definitions were found.
 They share in common that they are the desired objectives, standards that schools and teachers want the students to achieve  by the end of a learning session, activity, experience. As beginning teachers we have selected the following for you:

Learning outcomes are “…what a student is expected to be able to DO as a result of a learning activity or experience.”

Learning Outcomes are goals that describe how a student will be different because of a learning experience.  More specifically, learning outcomes are the knowledge, skills, attitudes, and habits of mind that students take with them from a learning experience. (Suskie, 2009).

It may be difficult to know where to start in writing a student learning outcome. Here are some questions that might help you brainstorm a list of outcomes.

1. What do you want the student to be able to do? 

2. What knowledge, skill or abilities should the ideal student participant demonstrate? 

3. How will students be able to demonstrate what they learned? 

The following statement may get you started:
As a result of participating in (program or experience), students should be able to (action verb) + (defined by explicit and observable terms).
To write the learning outcome you should consider  3 parts:

1. A measurable verb

2. The important condition (if any) under which the performance is to occur and

3. The criterion of acceptable performance.

To appreciate this definition of learning outcomes, a consideration of the meaning of the words and phrases in the definition may be helpful, since the simplicity of the definition may underestimate its exactness.

· DO. The key word in the definition of learning outcomes is the word, “Do.” The word suggests what skill, knowledge or behavior a student is able to demonstrate as a consequence of a learning activity. What is important is that there must be a doing in the do of a learning outcome. Examples of words that suggest such a doing are: 

Words which suggest actions are examples of doing in “Do,” such as
:

	Knowledge verbs  
	Comprehension

Verbs
	Application Verbs
	Analysis Verbs
	Synthesis Verbs
	Evaluation Verbs

	• Define

• Memorize

• List

• Recall

• Repeat

• Relate

• Name


	• Restate

• Discuss

• Describe

• Identify

• Locate

• Report

• Explain

• Express

• Recognize

• Review
	• Interpret

• Apply

• Practice

• Illustrate

• Demonstrate

• Dramatize

• Use

• translate

•Express

•Write
	Distinguish

• Differentiate

• Appraise

• Analyze

• Criticize

• Compare

• Contrast

• Examine

•  Relate


	• Compose

• Plan

• Propose

•  Create

• Prepare

•Organize

•Arrange


	•  Judge

• Appraise

• Evaluate

• Revise

•  Select

• Measure

• Value

•  Assess

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Words which are less suggestive of actions and tend to result in weaker, less measureable learning outcomes are:

Know      Understand      Comprehend      Feel      Learn      Appreciate

 

· Learning activity. The  range of contacts with students. Learning outcomes and learning activities are part of the experience students have during teaching learning process. The  opportunities  that will result in an acquired skill or knowledge that adds to the overall development of the student’s experience in the course or program.

· Expected to be able to DO. The inclusion of expected in the definition of a learning outcome suggests intentional learning rather than coincidental, incidental or accidental. 

 

Good aims should be SMART. Educators frequently use the SMART acronym as a way to assess if they have written a strong measurable objective. SMART stands for:

specific, measurable, achievable, reliable and time-bound. They should also:
- specify what students will be able to do or

- specify how their skills will have improved or

- specify how their awareness will have developed

S.M.A.R.T.

	Who/What 
	Change/desired effect
	In what?
	By when?

	Parents participating

in Parents Forever
	increase
	their knowledge of how

divorce affects their

children
	prior to going to

court.


	Which of the below fulfill these criteria?




Students will:
	1. study the past simple tense__
	

	2. be introduced to adverb of frequency
	

	3. read a newspaper article and write questions about it
	

	4. be able to use questions forms without error
	

	5. do p88-89 of the textbook
	

	6. be able to order a meal in a restaurant
	

	7. be better able to find specific information in tourist brochures
	

	8. be aware of the pronunciation difference between /I/ and /i:/ and will be better able to pronounce the vowels in controlled and fluent speech
	


3. MAIN AIMS AND SUB-AIMS

Each lesson (or section of the lesson) should have one main aim, this will be made of sub-aims. For example:

Main aims should be related to a communicative objective rather than focusing on the language points which support that communication. The language points are secondary objectives. For example:

Main aim:  By the end of the lesson, Ss will be better able to discuss past events.

Secondary aim: By the end of the lesson, Ss will be better able to use the past tense in positive, negative and question forms.

Task Part A

	Main Aim or Subsidiary Aim ?

1.   To teach the second conditional.

2. By the end of the lesson, Ss will be better able to discuss a range of hypothetical situations.

3. To help the students use the second conditional correctly.

4. To teach the Ss how to discuss hypothetical situations.

5. By the end of the lesson, Ss will understand the form and meaning of the second conditional.

6. By the end of the lesson, Ss will be better able to use the second conditional to talk about hypothetical situations.




Task Part B

	DIVIDE THESE INTO THREE MAIN AIMS AND THEIR SUB-AIMS

1. Students will be able to spell their names.

2. Students will have an understanding of the concepts of spontaneous decisions

and the pre-decided future.

3. Students will recognize items of vocabulary connected with politics.

4. Students will be able to introduce themselves and ask and answer questions about personal information.

5. Students will be better able to read and extract information from a newspaper article.

6. Students will be better able to separate main ideas from supporting points.

7. Students will be able to identify the use of the present perfect to announce news and the past simple for background detail.

8. Students will be able to list the tour future forms, understand the differences in use between them and be able to use them with reasonable accuracy in conversation.

9. Students will be able to listen and write down a telephone number.

10. Students will be able to recognize and produce “will” contractions.




MICROPRACTICE

	Write a main aim and sub-aims for a lesson suggested by your teacher

It should include: 

Lesson:
Main aim:

Sub aims:-

-

Materials: Software, workbook,
Procedure:




The goal, objectives and learning outcomes constitute the leading category in the components of a lesson, but there are others:

· Content: 

· Functional- communicative functions
· Linguistic- the morph syntactic, lexical and phonological aspects through which the communicative intentions or functions are expressed

· Cultural: the sociocultural aspects from the foreign, national or international culture relevant to the content

· Strategic: the language learning strategies to be enhanced
· Educational or attitudinal: the intellectual skills or values to be promoted through the content.

· Interdisciplinary: the knowledge or skills from other subject matters that could be enhanced.

· Methodological conception. Refers to the general concept, principles and assumptions underlying the means and modes used to foster understanding and learning.  It includes the teaching strategies, techniques and procedures to be used throughout the lesson, such as drilling, questioning, and dramatizing. The variety of strategies, techniques and procedures contribute to the learners´ motivation throughout the lesson. 
· Materials and resources. They include everything you will use in the lesson: board   pens, cassette, pictures, realia, handouts, etc. which foster comprehension and learning. The selection of materials and resources is usually determined by the learning outcomes and content of the lesson, as well as on the availability of materials and resources.
· Assessment and/or evaluation: This component includes  the measure and/or verification of learners´ achievements  as a result of their involvement in the tasks and activities in the lesson.
To keep your lesson plans you should select a notebook, a folder or binder.  There are different ways to design your lesson plan. In most cases your plan should include:

Unit: number and title
Lesson: number and title
Time and Length of Lesson:
Level of Class – 6th, 7th, 11th. 
Aim(s) or goals – You should be able to identify an overall purpose or goal that you will attempt to accomplish by the end of the class period. This goal may be quite generalized, but it serves as a unifying theme for you. Thus, in the sample lesson plan, "understanding telephone conversations" generally identifies the lesson topic.

Learning outcomes
: What you expect your students to achieve in the lesson, or to have achieved by the end of the lesson!

Subsidiary-aim and outcomes- Use this section to include aims and outcomes that you consider are of secondary importance.
Previous (and follow up )content: what was covered in previous lesson(s), and what will be covered in follow-up lesson(s).
Does the lesson review language from previous lesson(s) or preview language for future lessons?

Language learners have already covered in previous lessons or courses and so should be familiar with.
New content:

Functional- communicative functions
Linguistic- the morph syntactic, lexical and phonological aspects through which the communicative intentions or functions are expressed

Cultural: the sociocultural aspects from the foreign, national or international culture relevant to the content

Strategic: the language learning strategies to be enhanced
Educational or attitudinal: the intellectual skills or values to be promoted through the content.

Interdisciplinary: the knowledge or skills from other subject matters that could be enhanced.
Anticipated difficulties and alternative solutions- This is a useful section where you can put any difficulties you may encounter in the lesson and the possible solutions to the difficulties. These may be: 
- Conceptual - problems with the meaning of a structure or vocab items
- Structural - problems with the formation of a structure
- Grammatical, lexical or phonological - problems with getting their tongues round a structure or vocabulary  item
- Cultural - this can include the content causing problems or the activities you plan e.g. working in pairs

Materials and resources- include everything you will use in the lesson: board pens, cassette, pictures, realia, handouts, etc…..
Learner´s role: Include each activity the students do
Teacher´s role: What you are going to do. as well as why you are doing.
If you are monitoring, say what you are monitoring
Forms of interaction: Includes how students will be organized to work during the lesson- group or pair work, etc.

Assessment and/or evaluation: The assessment task for the specific content. 
Output: The tangible product the learners will present  or show as result of the teaching learning process.

PLANNING CHART

	Stage
	Activity
	Aim
	Learning

outcome
	Time

	Include here wheather it is opening, lead in, sequencing or closure
	
	Why you are doing this particular stage/activity.
This section is important because it shows your thinking behind the activity.
If you don't know 'why?' - change it!


	
	How long you think this activity will take.
You don't have to be precise. You can use 5-7 mins. for example.
Make sure the total is at least 45 mins.


	Learner´s role
	Teacher´s role
	Forms of interaction
	Resources
	Output

	Include each activity the students do
	What you are going to do. as well as why you are doing.
If you are monitoring, say what you are monitoring for.


	Whole class /
groups /
pairs /
individual /
T - S(SS)S - T


	
	


Writing lesson plans  now can seems daunting to you , but with a little bit of organization, effort and practice good lesson plans will start to seem easy!

TASK 
	Observation 
· Organize in teams under your teacher guidance.

Teams A, B, C, D, E

· Visit an Integrated English Practice Lesson in 1st, 2nd, 3rd, 4th, 5th year respectively to observe how the lesson is developed according to the hints given above.

Teams F,G,H

· Visit a lesson in primary, secondary and pre university levels respectively to observe how the lesson is developed according to the hints given above.

· Take notes of strengths and weaknesses.

· With professional respect, discuss your notes with the teacher you observed. Listen carefully to his reasons for what went well or wrong. Keep in mind that this is a learning task mostly for you.

· Share your observation notes with the rest of the members of your team and prepare a report to be presented in the whole group.

· Share observation reports with the whole group.




 Micropractice
	· Organize in teams under your teacher guidance.

· Select a lesson from the unit you mapped before

· Write a lesson plan to be handed in and to be presented in class.




Conclusions
Planning a lesson is of paramount importance as a guarantee of the quality of the teaching learning process.  As a teacher you need to organize your tasks and activities carefully, so as to have plenty of time to sit and plan what you are going to deliver to your group of learners.

In the next volume the authors will expand on the treatment of the components of the teaching learning process in lessons and lesson types.  
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